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-~

This is a very short summary of a very long report about.an evaluation for ,
N ! ‘ . A W’%’;\ -
three kinds of prosocial children's programming. Obviously there are a lot of

)

"details missing here, but not the basic facts. From reading this summary one -

can learn the essentials about what NBC programming was evaluated, who parti-.

‘
\

cipated in the evaluation how the research was done, and what information was
obtained. If anyone is then curious_about details, they can be foun® in perti-

nent parts of the complete technical report:

Prosocial Programming Evaluated

-
-
2

The. prosocial programming evaluated was all meant to be very appealing to
N *+

children, ghiie at the same time teaching or reinforcing socially approved

information, values, and behavior or encouraging active participation in word
" ) ; - ] ’ )
games, crafts, music, and the like. The three types of programming were quite

-

different from each other, as one can tell from these descriptions:

.
2

v
. N

Drawing Power is a half-hour series broadcast Saturday
mornings at 11:30., Each episode contains 5-6 animated segments °*
to teach or remind children about such things as nutrition,
occupations, "books to read, good personal habits, consideration
of others, and pet care. Live actors introduce and comment on

each animated segment, as well as joke amqng themselves.,
”

‘vt

The Play Alongs are 30-120 second drop-ins added throughout
the Flintstones Comedy Show which is broadcast Saturday mornings
from 8:00-9:30. They are animated and mostly use characters from

’ .
@ >
.”

7
4

- Q
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' the Flintstones cartoons. They are designed to engage children
T either during or after viewing in activities such as drawing,
! dancing, guessing riddles or scrambled'faces, finding short ’ .
) words in longer ones, exercising, and the like. ’
, The How to Watch TV drop-ins are 30 second segments
' inserted in Drawing Power and at other times in the Saturday
; morning schedule, They usually feature live actors., They
are designéed to teach children about aspects of television
, production and use such as special effects, program financing,

- ‘scheduling time for viewing and homework, and the like. ‘ )

r

£

Participants in the Research "

-
w

Participants lived in the greater Los Angéles area. They were contacted N

mostly through schools and afterschool care progfaﬁs. Nintty-four children .
. o ' R \
participated in the Drawing Power, research; 86 pairs of children and older

L B N : ,
family members p%Fﬁicipated in the Play Afbngs research; and both groups of

~
o

. children, but .especially those in the Drawing Power research, provided information )
. - -

about How to Watch TV.‘ There were about equal numbers of boys and girls aged
» - » !

. 3-12 years in both the\Drawing Power. and Play Alongs groups. Both were mixed

witherespect to ethnic and social class background, Most older family members

-

participating in the Play Alongs-'research were mothers}% some were fathers, and

. a few were brothers and sisters. All parents gave informed consent for their

children and family to participate. Small monetary gifts were given to the
& - . / .

r »
afterschool programs in which the Drawing Power research was done and to the
families who participated in the Play Alongs research.
- ° . ° ) . ‘ ’ * bl
> Research Procedures . : . T .
o The'}esezﬁch procégpres were designed to give the best information possible
. with limited time and resources, AlL{éhildrenihad several experiences viewing
7 .e‘:; ~ . . -
Y . Drawing Power, the Play Alongs, and/or How_té Wépgh TV before they were tested
. ‘ .
o / - k4 .
- / 1 / - ? 4
Q . ] :L 6 -'~.-
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-~ o Two,days gfter viewing it,

Also, '

about'them, so _that the programming would be quite familiar to them.

children viewed the programming and were tested in fairly natural situationms,

their afterschool care centers or homes, so that their reactions would be as

v

ndrmal as ncssible. Several different measurement techniques wére used

(including observatlons of children's behavior while watching the Flindqtcnes

- Comed>{Show, child questionnaires abﬁht all three types of programming; observer
. a t

-

questionnaire about the Play Alopgs, and child interviews,K about Drawing Power

and How to Watch TV), so that information which might not show up with one

~

technique would show up with another. Also, information was obtained from

each child individually, so that none would be influenced by what another said

or did. 'Finally, different children were teésted at different times so that

the final results combine information about four different Drawing Power
a0 » .

episodes, six sets of Play Alongs,'and four How to Watch TV drop-ins. This

N - i :
means the conclusions are relevant to_ each t&pe of‘prograpming in general

rather than to onl} one or two examples of it. ) -

’ " Conclusions about Drawing Power ’

Children felt it was possible to Yearn things from Drawing Power.

o 88% said it was easy to understand its ideas w &

o 617% said they learned at least one new idea from it, but they
did not believe most of its ideas were new to them\\\/;/ '

.
.

Children learned or were reminded about socially valued ideas in Drawing Power

*

o They correctly: recognized 847 of the ideas asked about as
coming from it X

72 of 74 children could describe

) thifigs they repembered from the programs

o Children tested right after viewing recalled about two main
deas and on# description of characters, actions or settings - "
while *those tested two days after viewing ‘remembered one . H

main idea and about‘three descriptions

¥
~
an

I -

-




‘Children agreed with or intended to put into practice ideas presented in
Drawing Power
L4
‘"o They accepted 66f of the ideas asked about -
\ - o About 80% of those interviewed accepted\the ideas they °
remembered '
‘ . ”
Children liked Drawing Power, but not.a lot .~

' o. They gave it an average score of liking it a little but
- not a lot
o + About 70% chose to watch it over another prosocial program
o Skightly less than 50% chose to watch it over other NBC
% ’ Saturday morning cartoons '
Children did not have many clear ideas about how to improve Drawing Power
o They did not think it had tod many short segments when .
they were directly asked about- this, but several lines of .
evidence suggest they prefer programs with longer segments
which, tell a story '
o .They did not think it tried too hard to teach them things
-, or preached at them too much N
o Several ‘suggested it should be more humorous

<, Some types of Drawing Power segments were more sucgessful than others

o Superperson University was the most successful in terms ' : .
! of children liking it very much, remembering it, and '
intending to do the things it suggestked
. . o Professor Rutabaga and Wacky World were.the least '

successful -

Overall Drawing ower seemed most appealing to and ‘to have the greatest impact
on children at .the younger end 'of the 6-11 age range. . 4

. “

. Conclusions about the Play Alongs

The Play.Alongs encouraged children's participation in activities either during

- . or after viewing ) ‘ o

o 80% participated in the actyvities of one or more Play

. Alongs while they were being broadcast - - >
%I!E%_ o 79% reported getting ideas for things to do after viewing -7
from one or more Play Alongs . .
o Each type of Play Alongs had a much smaller. percentage of =.. -
- ’ - children- participating or getting ideas for future .activities
A ' ! . than.the 79-80% for all Play Alongs combined :
- - —— N 1 . Y '
- . 4
i '\ ' /
Q | Bt .
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The Play Alongs did not cause children to stop watching the Flintstones Comedy v
Show, but they were not as attractive to children as the cartoons
o Children were about as likely to stop watching television o e
when the Play Alongs were on as when the Flintstones
cartoons were on, and much less likely than when
commercials, public service announcements, and other
drop-ins were on
o . The Play Alongs were less likely ‘than the Flintstones
cartbons to draw inattentive children: back to watching

a

.
SR
_»]

: television and much more likely to do so than the . E
commercials, public service announcements, and other '
) ’ drop-ins

) o Children eedd they liked the Play Alongs somewhat less than
the Flintstones cartoons and much more tfan the commercials
3
+ .

Children and observers had a few ideas about how to improve t

% . .
. o All the Play Alongs, except the scrambled faces, were Ypore ’
, likely to seem too fast than too slow, but more than half .
. the observers and children felt all the Play Alongs jus
about the right speed . >
o , About half the children and observers felt the materials
were not readily available for participating in the d
drawing and how to make something Play Alongs ; .
) . o About half the observers felt Play Along ‘ideas should be
. - presented-more slowly and repeated more often. :
.0 65% of observers felt the Play Alongs should be longer .
Some types of Play Alonés were morevsthessful than others T o
o The scrambled faces, scrambled words, and silly symphony -
; Play Alongs were most successful in terms of children :
liking them very much, watching them attentively, partici- . .
pating in their activities while they were broadcast, ‘and ‘ )
- getting ideas for other things to do .
o The riddles Play Alon§ was the least successful - . ‘ .
- . R - ) D
‘ There was no indication that the importanf findings of, Ehds evaluation were ' 7 -
.determined by the fact that information was only obtainéd from parents who were
willing td participate in the study and children who had watched the Flintstones .
Comedy Show a few times in the past.
Conclus'xs abodt .the How to Watch TV Drop-Ins .y ’
‘Children_remembered.and learqed from the How to Watch TV brop-ins s
[ 2 ' ¢ - ¥
’ o ~Of all children who saw How t Watch TV drop-ins with ¥ -
Drawing Power, about 80% said they remembered them and
627% of these children then cdorrectly described something
about them . =\
14 —




)
(which had no How to Watch TV drop-ins in it), 65% said, -
they remembered seeing tkem at some other time and
30% of the children then correctly described something
' - *  about them - ~
Vo 0 61% of children who saw a How to Watch TV drop-in‘with ‘
Drawing Power could correctly select its main idea from
three possibilities Lo L
\ . . . i
Children éélt How to Watch TV was useful and applied to all programming
0 81% judged the information to be worth&hiie for themselves
and other children .
+0  14% recognized the information applied to all television
programming not just Saturday morning - '
\ Some How to Watch TV drop-ins were more successful than others
- & *
. < e Y
- o Animals Don't’ Die was most successful in terms of
” children understanding. and remembering it
X o It's Good to Have Different People on TV and Why Ads
: are on TV‘were the least successful
. ) Y
\ ' \
\'-\ . w
- 5 * " ./ N é}"
~ K ' o ' T
\ ) — -
- T -3 - °
h . < 1 = if” .
/ B . . ~
/
4 P ’
M = LY \
‘ - - ”»
\
R . . ' ) \
- L an ) . $ h \ -
, ‘a ° 28. . ! . L
- k s e [y °
) ~. 3 : .
.. i ) N
- / vy *
,_\r \\ . A ‘
) \ ) -r .. — ) , e
. ' * . - . .
' o~ 20 Y
' " ¢ L » \
’ - ! i ?
i ¢ xix

RNy
A

N

Of all children who watched the.Flintstones Comedy Show




¥+

. ' I. ‘INTRODUCTION

N - . .~

o
"During the 1980—81 season NBC included a variety of types,of prosocial

lprogramming in its Saturday morning schedule, A half-hour, magazine style
series, Drawing Power,‘was developed. Short, freestanding drop-ins like Ask
NBC News,'How to'Watch TV, and Time Out were produced. Play Alongs, short

[ 4 [ ‘. s a -~
s + ’

inserts using Flintstones characters and broadcast during The Flintstones

-

[}

> ’ : ¢
Comedy Show w@Te developed to encourage viewer participation. NBQ commissioned. ,

the research reported“hef’*h’tofevaluadﬁ the appxﬂl and impact of _some of this
~—p
¥

programming and fo. obtain additional ideas abput prqsocial programming for next

. season. Drawing Power, How to ‘Watch TV, and the Play Alongs werge chosen by

NBC as the focus of the evaluation. S

Like" the other two networks, NBG devotes only a small proportion of Saturday

morning broadcast time to programming which is manifestly prosocial (Children' s
»N

Television Task Force, 1980),, There are.a‘variety of reasons.;dﬁﬁghis. Yoremost
is the bélief that the appeal of prosocial programming is less-thak that of

"plain old entertainment." In general, ratings support this belief. When

. -9 Y
programming is designed primarily to inform,'educate, or persuade it is likely

3

to attract fewer viewers. The reasons for this are lar%ely unknown* Many argue

. a

it is simply because people do not want anything othei than entertainment grom%

- -
’

their viewing experiences. 0thers counter that "prosocia1 programming" is

AR

produced with ‘smaller budgets, is broadcast in tbme slots that militate against

[y

obtaihing a large audience, .reeeives less publicity, is produced by less skilled

“*-—-«v meonn st sntetbtsatses 4 an
7

. Ie \

<~ ~and expetrienced companies, and isanaféowly conceived.within an overly didactic,

\ ! . - -, &
"hit 'em ower the head with the prosocial-nessV" approach. With so many éi% #

strikes against it, the argument goes, how can prosocial programming6buccé§d7




tEver the reasons for it, the fact that the ratings for prosocial
. ‘e A TS )

programming are usually lower tha% th se for standard entertainment programming

t

» presents problems for thgse wﬁb choose\ to broadcast prosocial programming.

* How can_it be done without losihg the a ience, never mind attpécting a larger

-

audience than the non-prosocial competition9 will short segments interSpersed

-
[N

among‘Fegular entertainment fare work? \Will prosocial programming be better if

o

it uses well~established characters’ .Can a half-hour series wprk? Is prosocial

Y

. o .
programming better as one complete dramatic SQQ§y'or as several shorter stories

~

and’ more obviohsly didactiq inserts’ Does the use of animation help’ Does

2 ¢ .

hupor increase appeal? Ihese issues .are faced by all thése whb wish to
¢

‘e
produce programming which is bobh prosocial and attractive - ?e they the
g -
commercial networks, xhe public broadcasting service, or those who produce

——~—lnstructional programming (Lesser, 1974; Palmer & Dorr, 1980)., NBC faced

them in devising its prosocial pgramming. In this evaluation NBC sought to

- -

ial

¢ ! Presenting attractive programming and,avoidingmoffensive or harmful

obtain some feedbach on the effects of\the choices it made.{

- - - . -

material must be major‘goals of a commercial network like NBC. Yet some of its

~

programming admits to additional goals' to inform, to provoke thought, to

encourage appropriate attitudeq or behaviors, to provide aesthetic experiences,
to permit religious expresslon. When these goals are ad0pted for primetime,

Saturday morning, weekday, early morﬁing, or late night time periods, programmfrs

v

-4

[~
often want to know how well they have been achieved. Is the content understood?

’
.

Do viewers remember it? Does-it prbvoke thought, change attitudes or behaviors,

or evoke aesthétic or rel&gious feelings’ Does it reinforce socially-valued

-

knowledge, attitudes, or behaviors’ NBC looked to this evaluation for answers

to some of these questions about Drawing Power, the Play Alongs, and How to




L=

1 - .3

-~

<

The character of the research repor&ed here was jointly determined. NBC i

‘ P ‘//;. " . :.a. | . -

decided itr wanted Drawing Power, How to Watch TV, and the Play Alongs'éialuated.
¥ . i

N »

I{ outlined},thevma'p b

a éﬂbf each type of programming .and the major questions
Xt had abput’théii appeal and impact. We made suggestions about specific issues

Ny

to examine and haw .to study them. A few conversatioms between ué‘and NBC staff

: A 5 L S
took»placet Qut Qf this process came the research plan. Some small changes

- -

were made in it while the_ work was Being done, as we encopntefed possibilities
X\ ' &

and problems and as NBC thought of new concerns. The.primary goals of the

’ AN

<

. ~ )
research wer always to evaluate the appeal and im
: : A0 2

the Play Alongs and the impact of Howzto Watch TV. It was assgmed‘\éat an,
' &

pact of Drawing Power and,

evaluétibn of the past season's programming'woulq also 'provifle useful planniﬁg

Y
-
-
)

.. information for next season.
N ¢

aim for as much ~

It was agreed from th% outset that the, evaluation would
H . ~

external validity and individual (as opposed to focus group) assessment ag
2\

"possibles To this end children were only éxpoéed to complete p
> 4 '

.

rograms, including

-

- °

R . " . - 4
commercials and all other usual nonprogram material. Even where research ~ ;
. - - N ;
-

. -

- ’
focused on short segments inserted into a program, children viewed complete

programs with the appropriate %nserts é3 that the segments would be expefiéﬁqed
3

y ~

in the context in which they aré—aormally'bresented. Viewing was done in

;éhvironmentsjig which children ordinarily watch television -~ their own homes

o

V3

— and af;erschool‘cige programs. The children were typical -of membe%s of NBC's

Saturday morning audience. They ‘were pri?arily 6-11 yéar olds, boys and girls .

°

* from different social classes and ethnicities. Although they ,all resided in the

greater Los Angeles area, recent work suggests that at least their programming

preferences are not likely to differ from those of children residing in smaller #

cqmmunities.(Eastman & Liss, 1980).'1All children tésted had seen more than éne

t- . * .
+ . i »
LT -

¢




~

- a

¢« . ' N - i

exaftple of the target programming, either because they had viewed it at least

occasionally at’ home when it was regularly broadcast or because they had viewed~
it a few times as part of the research project at their afterschool care

proéram. ' ‘ L,

L3

‘e

Appeal and impact of, the three types of programming were assessed in a

variety of ways. Some had more externa1 validity than others, but all provided

-

measures for each child individually.~ AsseSsment techniques included observation

by a trained parent (or other responsible family member) of a ‘child's naturally-

< -

occuring behaviors while watching television; a self-report questionnaire i

completed by a parent (or other responsible family member) which elicited

-

parental opinions and information about the child's naturally-occuring behavior
N \

at .times other than while watching TV, a questionnaire administered by a trained

- . , v

. .
parent (or other responsible family member) to an individual child, two self-

report questionnaires administered by a trained researcher to groups of 2-4 .
A - s
¢hildren, and two interviews using %ostly open—ended,qu‘éstions administered by
. ’

- LY

a traingd researcher to individual children. T . .

The results gbtained with these techniques are presented in the next three ~

-

sections of the report. Each section\begins by describingqthe'prosocial prog-’

-

ramming being evaluated and_the particular appeal and impact issmes.addressed.

This is followed: in.order by a dFscription of the methods used, a presentation

.
, N . .

.of the results, and'a short summary. Section II focuses on Draming Power,

Section IIT on the Play Alongs, and Section IV on How to Watch TV. Section V

of the report describes pilot research about prosocial programming conducted by
Catherine Doqblgday as a pilot study for her doctoral dissertation. The report
ends yith a’bpief discussion of findings and their import for network Saturday
morning prosocial programming.

R . rl ) L - -

%

.
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II. DRAWING POWER . s -

.

. '
v . ‘ ] \
N -~

Drawing Power is a half-hour series first developed for the 1980-81

1

sP3son and prodUced by Newell & Yohe, It has a magazine-style format with

seven types of animated segnrents’ Book Reporters introduces children to books

Te o 4 ) ‘' 4

they could read, Whattaya Do Mom and Dad describes adult occupations,iProfessor

Rutabaga. describes nutritious foods, Wacky World relates humorous news items,

~ ke
A

Turkey of the Week describes the unpleasant consequences of bad personal habits

-

and the benefits of reform, Pet Peeves gives tips on pet’ care and Superpeféon'

N

University encourages roletaki®g and comsidering consequences to self and °

Al

others. In an ord1nary episode, five or six of these segments are shown.

v 3 \ - “

L .
They are interspersed with introductions, commentaries, social interaction, and

gags -by three live actors who are cast as the segment animators at work in
s - e
their stullio. .The live actors include Kari, a vivacious young.black woman

R . . — " .
. given to wearing glamorous clothes; Lenny, a weird but humorous young white man

L
. L

with unusual mannerisms, an ability to produce strange sound effects,'and an,
~ . .

entourage of uncommon pets; and Pop, a grumpy older white man who believes in-

old-fashioned cartoons, sex roles, and work habits.

. B ; . |

- The series was broadcast at 11:30 this seasop, It followed Jonny Quest

on NBC and ran against such programs as Tarzan7Lone Ranger and American

>
» . \

. | T
Bandstand, on CBS and ABC. It was frequently pre-empted on the West Coast for

-
.
,

the broadcasting of live sports events., Indeed, dn December, January, and

.

February, sports programming was available in the Pacific Time Zone at 11:30

more often than was Drawing Power., The late morniny broadcast slot meant that

.

. . o i
. the availgple audience included many more older children and adults and fewer

L4 . W

Lo
younger children than would be available at an earlier hour.

-
b

.

&,
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P i ‘ A\
-~ The goals,of the series were to entertain and inform children, and -perhaps . -

«&0 influence them. It was, intended that children would find the series, the - i

H

characters, the various animated segments, and” the for&gt charaepérisfics

‘ A . o . . )
appealing, that the series would be at least @s preferred as other p}osocial
[ - . ‘ R 5 4 - ‘ 0

and non-prosocial Saturday.morning.programming,‘and that appeal would be
! ‘ « .

.especially strong for children in the 6-~11 year age range. Programmers were’

. ’

concerned that, while intending simply to encourafe, reinfdrce, and instruct,

" the series had gone overboard and become preachy, heavy-handed, and pegéntid.

3

They also worried that the magazine-style format was Tess appealing to children

- -

than a continuous,half-ﬁour plotted story would be, despite the fact that the

a s 7

Superperson University andifﬁrkey of the Week segments were thedgelves plotted

~€torigs. . Finally, they wondered {f the series miéQE be most appealing to and

. ) ) H . , : N
have the greatest impact-on children younger than either the 6-11 ‘market or the

— ~ ?

upper end of the 6=11 range who are moré likely to be watching at the time

L

Drawing Power was' broadcast. ’ . b~

In terms of impact of the series, programmers &ntended that’ children - ‘P
" would take away same good ideag from their viewing. These could be information .

or socially-valued attitudes or behaviors actually learned from’the serieé:

They could also be desirable information, at;iggdés, or behaviors the series

» ¢ ‘s

reminded children about and made attractive to them. In some cases it was

" intended that children would be encouraged in their intentions to be "good" —-

' . -

°

to think about others, tq read books, to care fo£ pefs, to eat well, to have

- é <

good personal habits., Because ideas were presented by either or both the carfoons

and the live actors,ﬂthere were interest. in finding out which of the two children

. ’ e .
perceived tobe the source of idaii in Drawing Power. Finally, programmers < ;::

wanted ts know whom children thou

t Drawirdg Power's ideas were appropriate for.

-
s ¥




There was concern that, although children would agree that it was a good idea
. ’ - . /
to think about others, they might perceive this as appropriate[only for those

younger than they were, and that children their age did not need to be told

.

things like’that any longer. ' . ’

Y

Y

The ways in which the data were gathered to address these issues about
Drawing Power's appeal and impact are described\in/the next section on methods.,
N . o s ®

" What was' learned about them is presented in the subsequent section.

£
“~

»

Method

Participants ' ) .

e, - .

N .
7 | ;

T Ninety-foﬁr children provided data for ‘the evaluation of Drawing Power .

(see Table II-1), Their ages ranged from 5 to 12 years, with a.mean of 7.8
CL o . /
; years: The sample was about evenly divided by sex, with 45 boys and 49 girls.
. » . . .
It was also ethnically mixed.' As determin®td solely by appearance and name

@

(which,obviously are imprecise indicators), it was 60% white,-32% black

4% asian, 3%‘hispanic, and 1% other.
. ; ) : -
Children were drawn from five afterschool programs in four locations

D » .

e
scattered around metropolitan Los Angeles. Three of the programs provided
. 8 .

daily afterschool care for elementary school age children (5-12), one provided

about one hour's care for young children (6-7) prior to busing them to their

t

homes, and one provided supervised use of a school’playground by children

+ (5-12).. Only the latter program was one which children attended’ sporadically

rather than daily. In this case parents agreed to send their children to the

% . - .
_ program “each day of the research. All of the programs were ethnically mixed.

s !

Two,serviced primarily middlerclass families, one serviced primarily lower and

lower_middle clasg families, and two serviced families of mixed social class
. backgrounds. . B . .

v N Ll
R T . . -
VI

s
[N S . »
- + ’ . ¢ - ¢

‘at




Basic Sample

Mean age in yrs

Age_range in yrs

(N)

s

. ¢ Table II-1

Drawing Power Sample

~
“ ¢

In-depth Interview Sample

Mean age inQYrs

»

Age range in yrs

‘ )

-

Younger
Girls Boys
6.3 . 6.3
5-7 5-7
(24)  (23)
6.2 6.3
5-7 . 5-7
(9) (8)

Older
Girls Boys
9.2 9.4
8~-11 8-12
(25) (22)
9.3 9.9
8-11 8-12.,
12 (9

“

All

Children -

7.8
5-12

(94)

5-12

(38)
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Children had three opportunities to provide data; once in aQquestionnaire

and short interview administered the day after three days of viewing Drawing

.

Power, the New Fat Albert Show; and other prosocial programming; once in a

[4

‘" questionnaire administered immediately after viewing one episode of Drawing

Power; and once in an interview conducted after the second questionnaire.
The latter interview was intended for only a subsample of children, but the

first two contacts were intended for all children. Of the total sample of

’ -~

children, 71% were present and tested at both of the first two. contacts. A -

review of those who provided data for only one of the two contacts did not__,g\}
> Y
first:

suggest any cohsistent eﬁplanation for why children would appear for the
" - ,
testing and not the second or vice versa. Of the children who completed a

2

questionnaire at the second contact, 467% were subsequently interviewed.
To examine age and sex differences in the appeal and impact of Drawing

Power, the sample was divided into younger and older,boys and girls. To keépA
the’numbers roughly even by age, the split had to be 5-7 years and 8-12 yEars,’
rather ‘than the 6-8 years and‘9-ll year; originally planned.2 As shown in
Table II—l,'this division yielded'about‘20'bhildren in each age and sex group

who participated in either or both of the first two téstings. The social class

. and ethnic mixes in the four groups are about the same. It should be noted,

though, that the samp&@ is relatively young. The mean age of the younger

«children was 643 years; that of the older children was 9.3 years. . g

M S a

.+ .As Table II-1 also shows, nearly half the children were interviewed after

the second questionnaire was adminisfered. Tney too were fairly evenly S

»

distributed by age and sex (4SA younger children, 457% boys).. Examination .
indicated ,that the four age and sex groups were equally mixed by social class £

and ethnicity,

2%
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Procedures

‘ o ‘ .
Research procedures took fivefdays to complete (see FigurehII—l). One or

~

more researchers visited each.part#cipating afterschool program on each of
AW ~ ‘ .

' the five days to oversee the viewing and’ testing. .For four afterschool prvograms

’

' these were consecufive days; for the fifth program the visits were spread over .

. a seven-day Rgriod.a' On each of the first two days children viewed an episode

of Drawing Power. After‘each viewing children in three‘of the afterschool

° a
-

programs were free to choose to view another prosocial program. On the third

.

day children viewed one episode of The New Fat Albert Show. Again those in
three afterschool progréms were allowed to choose another prosocial program
to view. On the fourth day researchers administered the questionnaires and

short interviews to children. On the fifth day, a third episode of Drawing

-

Power was shown, chiidren completed a questionnaire, and about half the children'
-were then interviewed. The television programs the children viewed are

described more fully in the succeeding section, . .

4

Afterschool programs whichsmight participate in the project were~identified

through personal contacts., None were programs with which any of the researchers

had previously.worked. All programs contacted agreed to participate. They'

- . ]
, were offered a  monetary incentiye for participatdon, but in our opinion the
% i

incentive was not responsible for their participation. Letters informing

-

. . .. .
parents about the project and an informed consent sldp were sent Jome with the

children (see Appendix A). A more complete description of the project was ‘left
‘ S %

# with the direotor of the‘sfterschool program (see Appendix A). Only those

a . -

* children who returned a parent cqmsent form were allowed to complete the -~

. . "
questionnaires or interviEwsﬂ

.
y N T, .

2
.

‘a
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, ' . Figure II-1 ,

»

" Basic Procedures and Measurement' Instruments

a e

Day 1 Day 2 T 4 Day 3 ~Day -4
4 .
View Drawing Power Vigw Drawing Power View Fat Albert ‘Administer
' o questionna

. . . \ . ,

3 v
’
EEEEAN
‘ - .

first
ire

e series appeal
e How to Wdtch TV

0 . T viewing
View add4itional View additional . ﬁiewgadditional ) ‘Administer first
prosocial program prosocial program prosocial program interview

chosen by children® . chosen by children*é

: chosen by children*
T~—" : ) )

e series recall
‘e How to Watch TV

B

4
- »
Day 3 ‘

View Drawing Power
S

Administer second -
questionnaire voe .
+® episode megsage recognition
‘& episode message acceptance

\\ T o C recall oHow to Watch TV message
1 ) ’ o ’ recognition
- - ) T e How to Watth TV evaluation
\\ “ ’ 5, °**.
. :f ' Administer second interview
) . e episode message recall
. e e episode méssage accCeptance
, * @ series appeal ‘
. e serieg improvement
l‘ ¢ ) ) ‘
v v . r ~
- * ™ " - ) ‘
Children in one afterschool care program did not participate-in this aspect of the project .
due to program restrictions on amount of  time spent .wiewing television.
/ ,
~ 4 ’ ( .
kk ) ' ,f . '
! This interview was administered to a subSample of approximately half the children\ﬂu>completed
the second questionnaire. * N . o R
) . ~ \
w . . i ot
. . =

. 32
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> Three people had primary responsibility for the afterschool programs .

(AD, CD, and PK). Two of them worked with one program each and one (PK)

»y

worked with three, two of which were at the same location. The responsible

-

v : individual introduced the project to children in the afterschool program,

including those without permission to,g?rticipate. The researcher told child-

ren s/he ahd NBC, were interested in their opinions about television, wanted

: to show them programs for a few days, and planned to find out what they

Vi,

. . thought about them. Children were told théy could not give us their opinions
3
. g 4
without returning the permission slip, but they could watch the program.
, Children believed that their information would help people make bettér

- - children's television programs.

N -

The person with,ptimary responsibility.at each site went alone the first

three\days and showed prdgréms to the children. On the last two days s/he made
the primary contacts with the children, but testing was carried out .by three

to five researchers drawn from a pool of seven (two or three men, the rest

women), all either masters or doctoqél degree candidates .or graduates. All

researchers had been trained in adﬁinistering the questionnaires and inter-
’ " - T
views., All had watched episodes othiawing Power.,

/ ~ Children viewed the programs on a video monitor® They were in color and
‘ - ' ¢ , ’ - s v o
clearly visible and audible to all‘%iildren. The viewing situations were

- * 3
relatively informal. 6 Children were free to come and go for goileting, washing

hands,'disposing of trash and.the like, Sometimes children ate §nac¥s while

.

viewing; other times the& just gathered around and watched. Occasionall§ a
thild's enthusias§ic commentary or acting out was restrained, usually by

. : : . ?

- . " other children, so that the rest of the group could still see and hear. The

-
-
d ~

issue ‘of children leaving for other forms of amusement dﬁd‘not'arise. They -
7 . T

. -




o "\*r ‘ . " / -

. ‘ . W13
. % A
\ -5 ¥ -
were interested in the programs and chose to stay and watch at least the first -
- O ‘ . . X ' *
A one shown each day. The viewing sessions lasted about 40 minutes if one
A . ’
program was viewed and about 75 minutes if two-programs were viewed.
Children who participated completely in the projépt viewed at least .
three episodes of Drawing Power in the afterschool progfam, 'Children who had ' ._,.

% . ° \
not seen at least two Draw¥ng Power episodes were not, included din the final

Y] ?
sample. , Forty-five per cent of the children saw at least one other prosocial

program in additYon to Drawing Power and Fat Albert. Most of them chose

-

- Vegeta%le Soup or Big Blue Marble, All fiewing was but a small addition to

the children’s television experience. All talked freely and knowledgeably

]

about Saturday morning children's programming. Some were also familiar with .

L]
-

’ A
children's prosocial programming broadcast at other times and by independent
or public stations. The most the .research procedures insured was that each

’ - .

child had seen Drawing Power (which was pre-empted on the West Coast most v

of December, January, and ,February) and one particula}‘episode of Fat Albert

) (they were already familiar with the series). : e T .

Questi?nnalyes were administered by a researchqf to groups of two to four
children, with groups of younger children being smalier in number than groups

. of .older children. Chiléreﬂ were seated at tables, u ;ally spaézd out to
minimize influencing each other. Items were read aloud bX the re;earcber who ‘

1 «

5 also demonstrated, as necessary, where to mark answers qq'the response sheet,

Researchers monitored children's responses c}osely/to be sure they were ‘-

~

. [
. " correctly entered on the response sheet. ' Whenever there was any question \\\\\\\\\\\

about a cPild's response, the researcher” stopped to clarify it. Océdsionally

younger ohildren had'to be helped to keep their responses on the right line. # , %t

4
¢ Otherwise, children had littie difficulty selecting and entering their ;
\ - ggéﬁions on the response sheet, s : ' -
Q ‘ \ ” ) f




" The first questionnaire required 15-20 minutes to complete. At thejend
children were asked .to draw a picture of their favorite Saturday morning prog-
% .
3 ‘ . -
- . . ram, ‘While the group did this, each child was individually interviewed for *

IS

C oy -5=10 minutes, The resfarcher wrote children!s answers down oen their response
’ . [ .
sheets. The second quesfionnaire required about 20 mjhutes to complete. After

cpmbletion hf the second questionnaire, children in one aftersthooi program were

¢

. sent home on the bus. Selected children in the other four programs were

°
- 2

interviewed in-depth. The researcher wrote their answers down on the interview

3

schedule. Those who were not interviewed immediately were sent out to play

R

at three of the sites and were asked to df?w a picture of their favorite part

ﬁah
/ -of Drawing Power at, the fourth site, This interview: took 15-20 minutes to

?

. v complete. . . - o : , ) i .
. . 2 e « .
t.\1|.\-.}'\.|.‘.i“A‘ \ ";1‘ ‘(.‘ \°\ AR ,,{\ Ce
. - e A - .
Stimul'i ‘o \s ' :I:‘ . &~ : t r"
R 7 y .

. -
’ <

Four episodes of Drawing Power-and one of The'New Fat Albert Show were

l

uséd, They were taped off the air, eithef from the: New York feed or from the

1 -

, 'Los Angeles broadcast. They included all commerciaIEhand other non-program’

‘\) material which would normally be seen in the home. The order of viewing and

testing the Drawing Power episodes was rotated across the five afterschool
. ‘ ’ < - hY ’
, * programs (see Table II-2), This means that the-aggregated data from both
. . . e » . . N , ’ R
questionnaires reflect children's general reactions to the serieg and its

Y

separate elements rather than reactions to one particular prpgram: The com-
3

> - -

ponents of the four Drawing Power episddes and the one Fat'Alhert eﬁisdde are
- deseribed in Appendix B. , Q .

) Videocassettes of other prosocial programs,lgbl taped offathe air in

. Los Angeles, were also available fo; phildren‘to choose to view. There was

one episode each of Pusty's Treehouse, Vegetable Soup, Big Blue Marble, and
\ . M \ . \ R ° .

.=

2%
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.

Number of
Children Drawn
From It

13 . -

32,

O 1)

A
>

Episodes Viewed:
on Days 1 and 2

T2
. 3,4 °
i,g .

Table II-2

» Episode Viewed -

on Day 5

a
-

o : ?

Segments .in |
Day 5 Episode—

J——

ST
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_—T’//—\\\hniya}s, Animals, Animals. These were selected because (1) they were'pro-

socjal in natﬁre, (2) they were or reasonaBly.could be broadcast on Saturday
X < )

; ] gorning, 3 tﬁey were a complete half-hour shpw,~}4) they were not excessively
dddactic, and (5) th;j were not syndications of series which were orignally
airéh ﬁuring primetime. -In_gddition té choosing.any of these programs to’
Qiew, ch?ldren coﬁldlchoose to view the fourth episode of Drawing Power (éhe

one not scheduled for viewing at their site) or episodes of Drawing Power

> thé& had already been shown on a preceding day. 2
Instruments ' ; - |
\ . ’ . ‘ |
. $
Two interviews and twQ questionnaires, one with four different forms, b
: ~ were developed. The two questionnaires wqie given to all children. Theyjwer

=

",

similar in form, including rating scalés, yes-no items, and multiple choice

-

items. The text of each| item was written out for the researcher., Children

-
L T

were only given resbphse sheets with pictures (smiling to'frowning.faces) or.

simple words (YES, NO) to circle and simply labeled boxes (YE8;>N6, éﬁdﬁf;“

4 ~ .
series and its format, the extent to which it would appeal to children older
- ° ‘ ’ | “

than, younger than, and ,the same age as the respondent, viewing frequénsy,

(

|
e . » |
and the ease with which program content could be understood. ‘One question (

. tONGj to place checks in, The first qLEstionnaige examined the appeal of the {
; : i
|

about How to Watch TV was included at the end. Copies of this questionnaire ) }

and response sheets are in Appendix C. The second questionnaire examiﬁed the

|
appeal of one Drawing Power episoée and its separate segments, what length {
segments children preferred, recognition of messages in the episode, acceptance |

|

of them, and the extent to which the messages should be.seen by children older

L]

" than, younger than’ and the same age as the respondent. Sevefa} items about -

t
te - Y E -

.

-y

38 .g




How to Watch TV were included at the end. Four separate forms of this qugst-

/ ~

ionnaire were developed, one fop each Drawing Power episode tested. Copies

of the four forms of the questionnaire and response sheets arg in Appendix D.

-

: . i
The first interview was given to all children (see Appendix E).' It was

.

. very short, consisting of only two questions and related probes. Both questidns

were open-ended, aaking children to recount everything they remembered about
any Drawing Power and How to Watch TV programmihg they had ever seen. The

‘probes encouraged further recalls by the/ children. For Drawing Power, they

also sought to elicit children's perceptions of the intended messages in

]
.

Drawing Power content. The latter probes were used only when children gave

only concrete descriptions of characters and actions which were meant also

b

_to convey a message. For example, a child"s description of Law and Order”

*

whirlding their sticks and showing a street full of dogs would be, followed by

a probe to see if 'the child received any message such as getting a dog tag,

__keeping one's_dog at_home, or _generally obeying the law and keeping ordex.

.

The second interview was given to a subsample of the children {see
Appendix F). It was highly structured. Most, of the questions were open-
. co

.ended, but some pfg;ided children with alternative responses from which .to
- _— —— N AN

i

choose. The interview began byeasking’for recall of content from the Drawing

Power episode children had viewed that days The question was administered

‘and probed as was fhe similar question in the first inter?iew. *he interfiewer

then_had the child assess which contenzfﬁad not been known before viewing, )

~

and 3q}ected fof‘further discussioﬁitwo'qf the ideas the child had:recalled. -

- For each idea, the child was asked how it was presented in qh% program, who

¢

ought to ,See such an idea and why,.and whether the child agreed wish or would :

practice the idea and why. The interview ended with an exploratioﬁ of children's

o .
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. k B -
opinions about the segmentation and preachiness of Drag}pg Power and any
) further suégesfions they had for improving Prawing Power. ~—
‘ ' . * . \ ' -
' Resuits - : .

¢

The results of the evaluation of Drawing'%owen are reported in three-main

- n—

sections: appeal, impact, and children's suggest& improvements. The d%ﬁg on

appeal were obtained from items .in both quéstionhaireé and the second interview,

The data on impact were obtained from both questionnaires and boﬁh interviews.

Suggestions for improvement were onlE elicited in the second interview. Issues

f

of major interest to NBC were all addressed by moge than one type of question,

: >
. but all results are based on self-report data.
’ : i
Appeal " | :
N ’ ¢
A .

Most. Saturday morning programming lives and -dies by the ratingié the

4

) ultimgate measufe of appeal. 1In an effort to move beyond the rétjngs and better *.

——

’

™  understand what was more and less appealing about the series and to whom,
- (33 * s .

. " wvarious aspects of appeal wefe measured. THese.included measures for entire ,

- programs or for the series, for the diﬁéerent°bypes of segments in' the series, " %
\ ; A

s
o . s

®. ‘and for several format characteristics., !

‘
a
’

LY Appeal of the series. When asked "to rate the appgal of all DrawidghPower

4

. . /
' episodgs they had ever seen or the appeal of the episode they had just seen, '«

. o

- most children said they liked it a lot, On a.four point scale, they rated it
3.6 for the‘sgz}gﬁ’as a whole and 3.7 for the program-they had just -seen. As

. ’ is evident in Table II-3,. younger children liked it somewhat more than older

/

) ’ children, older boys liked it least, and the average rating er'the series as

—~ ° )

@ r * . .
' a whole differed little from the aggregate of four programs rated tndividually.

(=]

(%Y

As. is usually true, we must asslme that the ratings suggest more liking than ~§
would be evident in children's.at-home viewing choices., P : T

. : . i - '

ERIC - - o : S
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Table II-3 - '

Rated Appeal of Drawing Power

.

. Younger Older
* Girls Boys Girls Boys
3.8 3.9 3.4 3.4
(17). (20) (22) (19)
‘ﬁL“; ~
\ “a v
3.9 3.9 - 3.8 3.4
(20) (22) (23} (19)
. l L
\ ¥
° -
‘ -,
4
R .
L N '

~

All
Children

3.6

(78) .
3.7

(84) .

Rating Scale
1 = Like Not At Allﬂ

2 = Like ébme
3 = Like A Little

4 = Like A Lot

Fom

b 1
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." Some indication of comparative appeal, indicating how the series would
'hold‘up in'the face of competition, is provided by cﬁildren's stated choices to
vieo Draoing Power instead of another series ostensibly broadcast at the same
time. These choices are also likely to‘be more pro-Drawing Power than would )
actual viewing choices at home. To examine them, two non-NBC prosocial series,

Fat Albert and Big Blue Marble, and three other NBC series, Flintstones, Daffy

-

Lall

Duck, and Jonny Quest, were used as comparisons. Drawing Power's apparent
appeal diminished under this: form of testing. As shown in Table II-4, 71%
of the children said they wOuld chpose Drawing Power over Fat Alhert and 677
would choose it over Big Blue Marble. Drawing Power's greatest auddence loss

would he améng\boys especially older boys when Fat Albert was broa?cast and

- ’

among younger children, especially girls, when Big Blue\girble was broadcast.

[y

Drawing Power's appeal does not hold up so well when\compared to other
NBC programming. This trend wbuld”likely hold true for comparisons to the
non-prosocial programming of the other networks. In the hypothetical choice

situation, 38% of the chileren chose Drawing Power over the Flintstones, 447

*

over Daffy Duck, and 60%~oyer Jonny Quest. Drawing Power’s greatest audience

retention would be among younger boys when the Flintstones was broadcast, among
- . M ° - \)
older girls when Daffy Duck was broadcast, and among younger boys and older

i

girls when Jonny Quest’was broadcast.- Since the.percentage of choices for *

A S
s . ,

Draﬁing Power is 1likely to be greater in the test situation than it would be
’ > ) .
in behavior at heme, one assumes that Drawing Power would have a tough go of
- &k R

T it in competitiorr”with an ordipary Saturday morning schedule. Ratings this

season bear this out, although they are‘gonfused by the many sports programs

* <broadcast at the same time as Dra‘wing ‘ower' in many pdrts of the nation.

MR .
A third method for assessing Drawing Power's appeal was to measure 1its

e ' .
estimated appeal for other children. This was accomplished by asking children

-~

’ ~
s

. - .
L * N »
«
. ;
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Appeal of ﬁrawing Power Compared to Other Pregrams

’

% Childrén Prefer Drawing .

Power to Other Prosocial

Program: -

N

Fat Alber:fm

4

Table II-4

Younger
Girls Boys
[

71 - 60

(i) _——an—0)

-

*" Blue Margle
> Marb
N)

!

i

# Children Prefép Draw&ng(
Power to Other NBC

Program:

Flintstones ’

LW

! &
Daffy Duck -
® 7
/ /

qpﬁny Quest

) B

o

,

33 68

~

(15) (19)

Younger
Girls . Boys

t

29 © 60

(17>  (20)

29 25

17)  (20)

47 65

a7

3
-

.

20y

Older

Girls Boys

73 42°
(22) (19)
77 78

(22) (19)

Older

Girls Bozs;

36 26

(19)

(22) (19)

77 47

C2) ‘a9

68 47+ .

\

-

Children

" (78) .

21

All

62 .

(78)

67

(75)

ALL

Children - v
38

(78)

44 -

60

(78)

‘»r
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to tell us whether Drawing Power would be liked by children younger than,

the same age as, and older than they were. As- shown in Table II 5, virtually

all childreh believed their peers would like it. Drawing Power's adjudged
1 <

appeal‘drppped off when children were asked about younger children's liking

of it, with only 777 saying children younger than they- would like it. Appeal

dropped further when older children s liking was being judged with only 44%

AN

saying blder children would like it.

T~

likely to feel that children older than they were would like the series.

Altogether, the children s estimates of how much other children would like the

Girls, especially older girls, were least °

series suggest, as the previously reported appeal measures did, that Drawing
. p) .

Poyer is attractive to children byt not markedly so.

'%The data -in Table~II-S can be used to estimate children's judgments of the

ages of children for which Drawing Po#ler is most likely to be appealing.’ In .

Pl

Figure II-2 we have graphed for the younger and older childrenjgﬁ‘our sample

the percentages predicting that other younger, same age, and older children

would like the series. There is a line for the predictions of oldér children , . ;
. : . } ’ o

in our sample and one for younger children. Along the bottom of the graph///~ .-

are the approximate ages that "older," "same age,"eand "younger" should refer’

+

to for younger and older children in cur sample.
g

. ’ -

*
The figure clearly-indicates

-

that children believed the series would not be Very appealing to children

1
I

older than about ten (and, perhaps even younger). They believed appeal would
' R N Ot

. - hold up better for the preschool audiefice, but they did not predict especially

high appeal. These figures suggest that the maximum appeal of Drawing Power

wauld be to children between the ages of approximately five and nine, certainly

not the largest audience available at the time Drawing Power was broadcast

-

[N . -
this season. . . .
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’ Table 1I-5
: . . Estimated Appeal of Drawing Power for Other Children .
[ 4
7 Children - , ] «
Saying These R '
Children Will ) Younger .
Like Drawing, . B Ll LY —=CeL All
Power: . Girls  Boys Girls Boys Children
. . N\ T . )
Older children ] 47 55 18 58 b4
~ . . d J '
-
Same age children 100 100 100 95 99
. ’.‘n . e ¢ ) . . "
Younger children ’ 71 65 95 74 C77
2 < . ' ‘ ’
NO¥ @7)  (20) (22) _(19)1 (78)
. *
‘
. i
» F , . =
] P -
5.
. . (9
~ S 15 5
\ L] \___—
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g ‘ Figure II=2

Estimated Appeal- of Drawing*Power for Other Children

-

g

»

‘ . » o ' —
T, . 100 __
» , K
&
a3
‘ . 80 '
' .% Children ) e
‘Judging
Drawing fower
- - 'Appealing ,
) 60
For Other —_
~ 4
v + Children .
, 40 |
\ - .
- 7 .
. ) . L'y
20 _| . %
y (™Y 0‘1 . . N - &
“ . A >
' >
' ' - | : | | . [
. . | B < I . I
' < & 5.7 8~10 >11
/ - v ) - (_/ \
© So-e Age of Children Drawing Power Judged Appealing For
" N
younger children (5-7) doing judging -
) 4 . . . .
. ' = older children (8-~12) doing judging
- ‘%‘4 . ¢




25
g .

i -
v . Te .
.

Appeal of the segments. Since Drawing Power had a magazine format, it ’

had a number of identifiable types of iontent ‘whose appeal could be rated.

\ Such ratings were obtained from the children on the second questionnaire.

« * ¢

They were asked about.liking the live actors and each animated segment in

.

t >

the episode they had just 'viewed. Because all types of segments are not in
d all episodes of Drawing Power, the number of children rating each segment

ranges)from.a low of -39 to a high of 84 for the entire sample, with a range

. . . . N e . . P
P . . c° . 3 . LY

° of 8r23 for the individual age' by sex groups. .

« .

As shown in Table I1-6, the mean,ratings for 1iking the segments ranged
. Y “ ' J: .
from 2.5 to 2.9 on'a three poipt scale with all childr§n combinaéd. When *

.

children are bE?ken down by age and sex, average ratings raﬁged from 1.9 to -

> -

3.0,y In Table II-6. the types of content are ordered wifh the most liked at .

5-.;"

s the top and the least liked at the bottom. This shd?s that Superperson Utidv-

ersity, Turkey of the Week, Whattaya Do Mom and Dad, and the-live actors aze °

.

the most liked types of content, while Wacky World and Professor Rutabaga are ~
[4 " ‘ )

. s
. . N {
|
\

F

least liked. . . : .

o

The apﬁeai of some types of content varied by children's age and sex.
2 4 .

L‘ - . . N ™ “0 .
In comparison to younger childremn, older boys and girIS'liked,Turkey of the
f . 3 i ..

' - Week somewhat more and Professor Rutabaga somewhat less.' In both cases the

&

-

age difference is more apparent for girls than boye. Older girls 1liked

- . -9 ¢ .
Wacky World less than did the other children. - Older boys liked the live '

-~ 4 ye . °

actors and Book Reporters less. The low average appeal of Wacky WorIa to the P

entire sample is clearly attributable solely to the older girls*dislike of it'

a ° v

younger children and older boys all liked it quite well, rWhattaya Do Mom

and Dad and Superberson University were well liked by childrpnbregardless,.

*

E]

of their own sex or age. , i . . So.e LT




« ' N - . 26 .
N ‘ Table II-6
‘Rgted Appeal of Drawing Power.Segments
L i - ! ¢
\ e Younger , Older AlL
> Segment r Girls Boys .Girls  Boys “Children
Super U ; 28 3.0 ' 30 2.8 2.9
NI . ’ s ' e )
- w . (2Q). (22) (23)  (19) t(84) -
2 ¢ ’ . .0
L . ¢
s / ¥ A /
People 2.8 2.9 2.9 2.5 7. 2.8
(M) ) (20) (@) - ,(23) 7 (19 (84) ,
/? o - &
) Whattaya Do ) 2.9 2.8 . 2.9 2.8 - 2.8
L .m an - as ao an L ey
5 . y . . {
[ ] o _ 2 5 ,’ ) . . -] ! . .
’ Tuxkey of- Week \ .6 2.7 3.0 %.g R 2.8 .
. . : e .
L)) (14)  (13) (14)  (12)- (53) -
5 B . . . «
, 4 5 \ ¢
> *  Book Reporters ) 2.8 2.9 8 2.2 2.7
s 4 ‘ T N / s
e . as)  ae - A1 a2 o (58)
- ) - * i
4 o / R ( . . ) Y
- -“i- "; ‘ A *. . »
. . Pet Peéves’. . 2.6. { 2.6 , 2.8 2.5 2.6
. 7y ."“ v ) N N N a
¢, N (12) (10) (9 ) . JE (39
) - ] N ’ - , > ~ . MR
Wacky World, {‘ 2.7 2.8 1. 2.6, 2.5 .
) ) - ) . R ‘e i ’
) | <2oz (22) L2 (19) (84) T -
“ o [ 2 .
g ' . . / T . .
. . _Prof. Rutabaga 2.7 2.6 2.5 "245
. ) N\ ( ’ . ' ‘
() , , .(20)  °(22) (19) @3
‘ ” S . s ” 4‘. 5.
. c ‘ by - ting Scale ’
Q . .o . Not Iéike
C L . , : Not Sure, or In Between
, a8 - Teer S o




et

~ 1 ?
. ~

& : ‘

épﬁeal of the format. Three characteristics of Drawing Power's format
( )

R ey )
_can be singled ,out as relatively unusual for Saturday morning programming:

(A3

its combination of animation with live action, its attempt to encourage, , .

- ] o

geinforce, and instruct, and its mégazine style, Children's reactions to the

.

% . . : N
latter two characteristics are of spé%ial interest because of cpontern that

Drawing Power might go too far with each of them, becoming both preachy and

o

o§erly segmented. Care was taken 'in the testing to elicit any negative /

-

_ opinions children might have along these lines. ] ) ,
k° Overall, children reported l{king that Drawing Power had botﬁ'andmation \\

Lo
*’ and live action. ,Ratings for the facts that it had cartoons, live actors,
i . . ‘ >
’ and actors who joked with each other were 2.9, 2.8, and 2.8 respectively on
. ) ) | .
. a three point scale (see Table II-7). It should be noted that the older boys

¢
s

~ | were less enthusiastic about the actors ang their jokes than were the other

. .

children. -These bdys were, however,\just‘as enthusiastic about the cartoons

. ) ' ,b“ "
- as were the other children. ® °
» * ’ .
: .o In one assessment of reactions to Drawing Power's encouraging, reinforcing,

. ’ - -’ ,
. ) »
and instructing, children were asked to rate how much they liked the way it

Y tried to teach them things, the fact that people in the program told them what
M.

,the' cartoons were about, and the fact that the cartoons and the people gave

tﬁem,the same” ideas. Mean rated liking on a three point 'scale was 2.7, 2.7,

ard 2.4 respectively for these items ¥see Table II-7). The data suggest that °

<

. only the younger girls, were enthusiastic’about having the same ideas in ~

cartoons and in live action (at ‘least when researchers brought the repetition

to their attention). This conclusion is reinforced by the older children's

lower ratings for the fact that Drawing Power has the'live actors tell about
. . @ ’

Py . \ - » *
the cartoon content, Otherwise the ratings provide little indication that

. children found Drawjng Power didactic or preachy, ‘ W

. . » ~

IC | o ’
T ' Af |

P . . Ii)
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Characteristic

A

. Animation and Live Action

Tab}e II-7

Appeéliof Brawing Power's Characteristics

»

b

]

*
Have cartodns

: *
Have live actors

*
Actors joke

()
¥

Instructing,'Encou;¥gigg, Reinforcing

v
3

.
°

Igaches things

Cartoon agd people
same ideas* = '~
(N)

Magazine Style .

*
Have short stories

’Q ) Y

.

bl
% children want segments
. LA :

longér

same length

shorter’

b*People thiﬁﬁtbout\hattoongg 2 9

$

: Younger rOlder . All .
Girls Boys " Girls . Boys Children
L ey _ 1
; BN
2.9 3.0 ?e 3.0 2.9 )
. 2.9 . 2,9, 42.9 2.3 2.8 y
3.0 2,9 ° N 2.5 2.8
: . » . ' R
n (20) « (22) €19) "(78)
/“' 1 ‘
h 2.6 " 2.8 <272 2.7
2.8 2.6 © 2.3 2,7 ~
"y , . h (
glve v o8 2.4 - 2.4 2.2 2.4
P
e . (22)  @9) (78) -
- . “ . ¢
. 2.6 2.2 D20 2.7 2.6 -
co@an o (20) 22 (19 L8 T
/ . . 3 hd ' ‘
& . .
55 40 35 “ 16 .37
‘ 36 50 61 68 54
9 10 4 16 "0 ’ ‘
. | ,
(22) (20) €23) . (19). - (84)
. N -~ N . » i ‘
A | A~ \ \
- . * 4 L
. - Rating Scale (
L N * A 1 = Not Like
. 2 = Not Sure, or In Betweer
' . R = Like
= - . )
! . QJO AN ? ‘
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In the interview coviducted oﬁ the last day with apout half the children,
' 4

there was a second assessment of qhildren's reactions to Drawing Power's

. _ A
style. Three questions were asked, each‘beﬁfming more assertive\in quest- -

.

JENSE

ioning whether or ot Drawing Power was didactic,and preachy. >Eh% first asked
children's opinions of the way—theseries tried to teach them things, the,
- second asked if it tried too hard to‘tell children what was good to do, and

thé third asked if it gave too many orders or lectures about how to dct.

Children were all asked about the reasons for their responses to each of these
questions. None of this questioning,provided any indication that the children

found Drawing Power to be didac%ic, pushy, or preachy. They all said they

liked the way it taught. Many said it showed what was good to dd in a fun

»

, " way and did not insist that viewers follow the suggestions. Four children,
]

-

¢ . ;
one younger boy, one older boy, and two older girls, even volunteered that

children knew they did not have to do something just because television .

sugggsted they should. ! ) . , '

.

:Thus, there is little evidence that Drawing Power was seen as didactic
. .

or preachy by the children. They reported they did not like its repetiqﬁdn'
\\\pf ideég, But overall they liked the way it teaches.' Even in the inﬁerGiew

“: where it-was suggested that the series was too preachy, chifﬂien failed to
_agree that it' was. It seems safe to conclude that childten probably did not o &

find Drawing Power to be anything more than encouraging, reinforcﬂné, and
.\ Ly ) -
’ instrdcting. .
' . P 1
Children's reactions to Drawing Power's magazine style were assessed in

4 - -

three ways: (1) their'fatipgs of how mich they liked that it was made Up of .

several éhort stories, (2) tEE;p/Ehbices of whether thelseries shoulq remain £

-
-

. -
. .
d . )
B i . . L -3 . “, .
.

"ERIC L ' . 2 , .
— & - -

* the same or be changed to more shqrter siizjgﬁ or fewer longei ones, and

.
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.. less than they liked others.

’ o . 30

LY ’
-
- -
. - . o

(32 their reasons for these choices. The first two opinions were measured
d , :

onsthe questionnaires and the last in the secqnd_interyiew. Non® of the three
measure%.indicated that children strongly disliked the magazine format, but

the latter two suggested that longef plotted stories would be a reasonable

*

alternative format. <

As shown in Table II-7, the overall rated liking for the fact that °

A a

Drawing Power was made up of several short stories was 2.6 on a three point »
scale. Younger-boys did not like this characteristic very well, *but the
younger giris and older boys and girls all liked it reasonably'well. However,

r

their ratings are not as high as they were for the cartoons andéactors&hA‘
- , H . i

Y

reasonable conclusion is that children liked this aspect of the series somewhat

/ .

Whenﬁ%hildrenawere asked whether the magazine format should be change&,

| 547 said it should renain the same, 102 said it should chsnge-tb more, shorter

. -

stories, and 37% said it should change to fewgr, longer staries (see Table II-7).
1 s . - -,

Younger “‘children were more likely than older children to say they wanted longer
. . ’ i
stories. Older children were more likely fo want the series to remaimas is.

Subsequent interviews suggested that among the children_who wanted longer

L3

stories some actually meant they liked longer stories. Others meant that they

4
L

wanted Drawing Power to last ldnger than halfv n hour dr that .they wanted more
of the storﬂes they liked. Children who want shorter stories never meant
they(wanted less Drawing Power or fewer of the segments they disliked. Rather.

'

they meant they wanteq more changes or more ii;fs in the same amount of "time.

TOWever, very,fe& of the ¢hildren wanteéd more }ngntation in the serieé.

Overall the .data,do not provide a ¢lear indication that zhildred‘would
. 3 v . ;o= l.'

prefer a ﬁélf-hou;~31£tted prdgrau'to a segmented one, nor do’ they suggest that

¢

the segmented format is‘heavily preferred. The magszine style received -

-~

reasonable support from-the children, but longer stories ran a close second.

“

52,

*

a

<4




“

LLYe—,
°

Y,

LN

- 31
- ' ’
Impact - . ) . B
. ® - ‘
> Drawing Power ié,différent from most Saturday'morning network series in
- A . - ~ a

that it intends to present, encourage, and reinforce prosoéial information,

attitudes, and .behavior as well as to entertain. To assess how the series

.
-

‘fared with these extra goals, measures examiped how'much children learned from

» ‘ ”" Y

. »
Drawing Power's content, what content was new to them, where in the program

- 4 ~

they felt ideas were presented to them, how much they agreed with or intended
to do the things suggested in the series, and whomtheilfelt should receive P

)
- «Drawing Power's messages. Results are presented in the follpwing five sectioms.

Learning contg;%. Children found it easy.to learn at least some of=Draying &

P&mer'S‘ideas. Rating the series as a whole, 88% of-~the children repOftedJ4ﬂEﬁ?—\

/ 4

it was easy to understand the ideas presented with older children fin ing it

" somewhat easier (934) than younger ﬁhildren (84/) Childrenus measured success

: " (reported next) in ;ecogpizing idea% presented in one. episode, distinguishing

dn

,-

them from similar ldeas nof presented in the episode, andlrecalling program

e . {

content all corroborate their report that the ideas were easy to understand --

and gbviously show that ideas were easily remembered “

- - - - - - o
S

Children's recognition of messages in Drawing Power was tested only [ -

- immediately after viewing_one episode. Of the six or seven messages presented

-~ .
" . . A4 .

to the children in-the questionnaire, one came from Fat Albert episode viewed

IS - 1 > —
a

two days earlier, one was a contradiction of an’ddea presented‘in*theADraWing

S

. |+ * Power épisode they had just seen, and thé rest were from four or five different

seéﬁénts in the episode they had just seen. Where only four Drawing Power ‘

P -

ideas wer tested those child;%n s scores were adjusted to make <hem comparable

. J s ¢

to the scores of children tested on five ideas. ,The number of items for testing
= . Al

. varied due to, the different number and type of ségments in eacn episode,

. . » - « ‘.




* On the average, children' (N=84) correctly idedtified 4,2 d% 5 messages

. . »

as coming from Drawing Power. There were no age or sex dﬁfferences in

children's recognition scores for ideas from’the series.: They misidentified

[

/

an average of 0.6 of 2 messages as coming from’Drawing Power when they did not.

° -

Misidentification was greater for the wrong idea based on a Drawing Power
segment (437) than it was foi the rngE_idea ﬁrom Fat Albert (177) Younger
and older children did not ‘differ in their misidentification rates. Girls

were more likely to misidentify ideas not coming from Drawing Power' than were

.
*

4
" boys (mean scores of .74 and .44 respectively).

- \\ A ' . .
_When children were presented with an idea and asked to indicate whether
’ : . . “

it came from Drawing Power, ideas taken from certain segments were more likely

a " o

-

to be recognized than were ideas from other types of\segments. As Table ILI-8,

£

ghows, the percentage of children correctly identifyiqg an jdea as coming rrom

.
Drawing Power ranged from a ‘high of 96% for Whattaya Do Mom and Dad segments

’ . v

to a low of 70% for Turkey of the Week segments., Recognition scores for
Whattaya Do Mom and Dad (96%), Book Reporters (90%), Pet Peeves (90/),
.. Professor Rutabaga (85%) segments were all quite good. Those for Superperson

University, (74%) and Turkey of the‘week {70%) are not as good considering that
- guessing probability&would be 50%. It is interesting, though not surprising,

[ that the four segments‘which are more didactic and cognitive present ideas

« -

which were more easily recognlzed later. The two segments whose ideas were .

: Lk T
less easily-rec;g&izgd later both rely more og,a storyline to convey the

message, use the- strategy of presenting "bad" .behavior and its consequences

- e
- - !

before presenting '"good" behavior, and deal more-with socin behaviar. These

findings emphasize again the difficulties progfammers face in dealing

efficaciously with social behavior. ‘s

[ .- : . -
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S v " Table II-8
. 1
. Reco nit-io;l of 'Messa es in Drawing Power Segments
ecog g
¢ . . : ,
% Children C 1 ‘ e ’ '
% C ren Cqrrectly . : . \
Recognizing Message’ X_oun_%ei ’ Older .. ALl
In Segment: . . . Girls Boys = -+ Girls Boys Children
.; . . < ’ t
swhattaya Do _ ) . 100 100- 87 ) lOQ_( _ 96
(N ¥ . (11) - (@15) ~ 16 4) - (56)
[ he . * X
z .
Book Réporters 87 88 93 92 90
. .7 i _ "
() ST (15)  (16) (15) . @2) . (58)
) 5 A
> . © [
Pet Peeves . 92 90 100 _ 75 90
. A , , v N R -.
X ™ - ) - . (12) ~ Q10) (9 (8) . (39)
" N .’ 3 ’ ° *
.t .o ’ }
Prof. Rutabaga - 90" 82 : 87 79 o 85 ,
A N 5 (20)  .(22) e» a9 (84)
: - \ ‘ B ] . / 7 L
< Super U _ . 70 77, 65 84 74
. . ad -\ b L .
(N) ' [(20) © (22) *(23) (19) - (84)
- v - L] -
. ; ‘.‘ ., . , LY ’ \
Turkey of Week . < 57 62 80 83 ' 70
. %{‘,‘ i —— .
(N) . e ) Q3) (15)  (Q2) (54)
\ T <
.}.‘(\ -
L] ' -
- . i
o R
¢ . b ' -
- f e’ g ) - s
) -
Bt ‘ T o'
. ~ o N .
o : . . /
v '
o H)
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« There were few age or sex differences in children's recognition of

ideas from different Drawing Power segments (see Table II-8). Older boys were

somewhat less likely than were other children to recognize ideas from Pet

Peeves segments. Girls were somewhat more likely than boys to recognize *
. -
ijdeas from Professor Rutabaga segments. Younger children were less likely to
O .

.recognize ideas from Turkey of the Week segments thaq were older children.

m . .
This last finding parallels the previously reported lower appJ!i of Turke"of

s

the Week segmenté for younger children. .
Children's recall of messages in Drawing Power was tested with all

children on the fourth day of the project. On days one and two they had seen

12

two different episodes of Drawing Power, and on da§ three, one episode of

.

Fat Albert. On all those days, some children saw additional Drawing Power
episodes or other pfbsocial programming. On the day recall was tested, no

programs were viewed., About half the children were also tested for recall in

]
I3

the interview on the fifth’ day. These children were asked Eo recall ideas -
only from the episode they had just seen, while chiléren at the first testing
‘were asked to recall ideas from any of the Drawing Power episodes they had

seen in the afterschool center or at home. The first recall data presented

here was obtained from all children interviewed without having just seen a

Drawing Power .episode. The data from the subsample of children who were
interviewed after having seen one episode follow.
) On the average, children wepe able to recall 3.7 separate content items

from Df%ﬁing-?gwer (see Table AI-9). Only two children, one younger boy and

one yougger girl, could not/recall anything from the series, while three

o

children recalled -as man

.

as 9 or 10 items each. Not surprisingly, older

children recalled more’ ideas overall.® The items children recalled were

/ 6 |
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. Table II-9
Recall of Drawing Power Messages Two Days After Viewing It .
% \ { I3 )
Younger ’ Older 531
Girls  Boys Girls Boys Children
Mean number . : - - o
messages recalled 2.7 3.4 ‘ 4.4 4.1 3.7
Range r 0-8  "0-9 © 1.9 1-10 . 0=10
Mean number morals or : . ) .
main points . 0.4 0.5 - 124 1.7 ° 1.0
‘Mean number descriptions 2.3 2.9 ' 3.0 2.4 t 2.7
= (N), ) / . (16) (17) (22) (19) (74)
£
¢ "
' ) - .
& a
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. . .
(4 0 . .

separated into those which captured the messég%s, moral, or main point of

the segment (e.g., eat fibey, old beople can do a lot, don't tattle) and

-
L o

those which simply'd%scribed characters, settings, or actions (e.g.,'there

was this dian with a mégic folding table, an old lady danced real fast, he

e . /
alw;§s told on people); Older children recalled messages or points of sfbnies
more than dit younéef children, Cﬁ%ﬂdren did not giffer by age or ééx in »
the number of recalled ideas which were simp%s desériptions ¢gf characters,
settings, or actioms. All children were:likely o recall mére of th%s simple
descriptive content than of morals.

All the different types of Dra@iné~Power seg&enfs were represent;d in
ideas recalled%by at least one child in the sample, but some types were more
fikely than-others to have ideas recalled from them. As shown in Table II-10,
the live actors and Superperson University were likely and Pet Peeves and
Professor Rutabaga were unlikely to provide ideas which children recalled.

Ideas from Whattaya Do Mom'and Dad, Wacky World, Turkey of the Week, and Book

Reporters were recalled by 10-20% of the children. Children were unlikely to

recall more than one

o

and the live actors,

from Whattaya Do Mom

idea from any type of content except Superpersbn University

although a very few children recalled more than one idea

and Dad and Book Reporters. The ideas recalled from

the live actors were almost exclusively descriptions of c¢lothing, mannerisms,

possegsions, and behavior, Ideas recalled from Whattaya Do Mom and Dad,

Wacky Worid, and Book Reporters.were mostly descriptions of their factual
Whiswores -

content., Ideas rgcalled from Superperson University, Turkey.of the Week, Pet

Peeves, and Professor- Rutabaga were a mix of descriptions of characters and

acf}ons and -9f mdrals about good and bad behavior. Older children recalléd

more from each type of animated segment, but younger children recalled more
.o .

about the live actors. The only sex difference was boys' greater recall of

.

ideas from the Book Reporters segments.y .

59
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% Children
»Giving One or More
Ideas From:

| Live actors
Super U
Whattaya Do ,
Wacky World
Book'Reportérs
Turkey of Week
Pet Peeves

Prof. Rutabaga

(N)

Table II-10

Recall of Messages From Drawing Power’

Two Days After Viewing It

Younger
Girls Boys .

75

(16)

g

76

(17)

Segments
Older
Gifls Boys
rd
68 68
o
18 26
'27\ 32
18 L
1'4' ) 21
18 0
9 11
(22) (19)

All

Children

72

68

19

19
19

12

Y
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.Children whoiwere asked to recall ideas from one Drawing Power episode ¢

.soon after viewing it volunteered more ideas than did children asked to recall

T

ideas from earlier days' viewing (see Table II-11). However, the range in
b g

~

number of ideas volunteered after viewing one episode was constricted from
0-10 to 2-7, 1so children differed in what they recalled, giving more morals

than simple descriptions, recalling more ideas from more different types of

4

"segments, and reporting less about the live actors.

As shown in Table II-11, the average number of ideas recalled was 3.4

which does not differ substantially from the 3,7 ideas recalled by children

.

who had not just watched a Drawing Power episode. Again, older children

recalled more ideas and more ideas which were morals*than did younger children, ‘-

Sy

, although most of the pge difference is accounted for by the girls. The only

S

notable differendes betweenirecall measures in Tables II-9 and AI-11 is in

recall of the moral-or point of a segment versus simple description of [ts

content. When recall was assessed soon after viewing, all childrea~were more

likely to recall the morals presented, in segments. As the time between viewing
L 2
r'd

and recall lengthened, 'children in the .age range tested forgot the morals in'

. / -
the stories and remembered more about characters and their aCtiO?j;////////
- . .

* The two testing, situations also produced differences in the segments from

which ideas were recalled. More children recalled ideas from each type of

B
[}

segment when they were tested soom after viewing. As shown in Table II-12,
. : : : i~

(
at least 30% recalled something from each of the eight types of segments.

When. testing was a day or two after viewing, only two of the eight segment
(S .
\
types had such recall rates. Ideas from the other six types were recalled
i 1 )

- -

¥ N *
by less than 207 of the children (see Table II-10). Supérperson University

.remained the major source of ideas which children recalled. Live actors

~

became' a minor source, shifting from the most frequent to the next to least

, /




‘ , Table II-11

l}écall "of Drawing Power Messages Right After Viewing It

b

) g Younger Older ,";

Girls Boys Girls Bois

/ o

- Mean number . .
messages recalled 2.9 3.9 4,1 3.4
Range. i 2-5 3-7 3-7 2-5
P B e - N 2 hd 1] ' -3 -
"Mean number morals r
or main points . 1.0 1.9 3.4 2,2
Mean number descript?o’ns « 1.9 2.0 0.7 1.2
Y
6] oo (9 (7 - (11 9
. — . £
: .

I-All te

* Children

3.4

2-7

h 13




% Children

¢

. Table II-12

5

‘o Viewing It

Giving'One or Younger
More Ideas From: : Girls Boys
’ N .
Super U ~ . . 44 86
() S (9) 7).’
Turkey, of Week . 71 50
© () , M@
o . o ! v i [ 1
S Pet Peeves ' ¥§; ’ 0
A . >
: ) - (3).
v . ‘\Yj M + g
Whattaya Do x 33 0
: ®w ., RO
3 ' 'Pfof:ggugagaga ¢ 12 ' 57
Ty’ v (8) (7)
Book Reporfersw ) 56 43 )
() e
. . .
° ™ . '
Live Actors 33 ;7\‘r
. N) \\ (9) (7)
4 ’ o
Wacky World 22 29
. (N) ' (9 (7
- R
62

ﬁ Older
Girls Bozs
100 89
1) (9)
89’ 60
(9) (5)
75 . 50
8)  (6)
S
N g0 80
T(5) (59
ST 33
(11) (9,
’ 12 38
| (8) 8)
45 12
(11) (8)
36 33
(11) 9

40

‘Recall of Messages from Drawiﬁg Power Segmeﬁté Right After

A

'/'
L
All

Children

78

(3i?
7%

(23)

52
(25)

31
(36)




. <Superperson University, Pet Peevés, Tyrkey of the Week, and Professor Rutabaga

~

. shown in_Table II-13, children reported in the in-depth interview that an '

"‘“‘*““average*of*172—ofﬁthe*S:ﬁ—ideas:they“recaiiédjwere*not‘pgeviousiy“knownifb“**“*“‘—“——‘—

-~ . AR
. .

frequent,- Ideas recalléd from the live actors were still primarily descriptions

2

of clothing,-mannerisms,°bossessions, and behaviors, but a greater proportion
I ;

1

of'theﬂigeas were morals about behavior (e.g.; Pop shouldn't be grumpy). -

o -

were all likely to be the source of recalled morals about good and bad
behavior. Whattaya Do Mom and Dad, Wacky World, and Book Reporters were likely
to have their factual content desgribed. Just as with the delayea recall

- q .
measure, younger children recalled morg about the liveractors and -— with one

3

excepf:ion -~ older children recalled more from each, type-of animated segment..

-

The one exception is Book Reporters, from-which younger children recalled
more ideas than did older children when recall was assessed soon after viewing.

The sex_difference in'delayéd recall of ideas from the Book Reporters

~

disappeared in immediate recall., Two new sex differences appeared. Girls ¢

recalled m8te ideas from Turkey of the Week and Pet Peeves than did boys.

Altogether the recognition and recall measures suggest that children

profited from Drawing Power. They felp,the series was easy to understand, they

o

recognized most of its[ideas when they heard\them~again, and they were able to

recall content on their‘own. The idea§ichildrenrobtained from the series ére

~

generally yalued in our society. They learned aboﬁt‘book;, occupations, and

N ¢

H \ o *
foods. They were'.encouraged to think of others, think before acting, care
for pets, be neat and clean, obey the law, and the like. Clearly, Drawing

5 .
Power succeeded in its goal of providing children with prosocial messages. :
New content,” ‘Children believed that most of the ideas they reca%}ed from

-

Drawing Power were known to them before théy were seen on television., As
, “ )

N »

. -

them. Of the total number of ideas recalled, children said about one quarter

-
. a




reported ds not
known before

L)

\\ known before

(M)

.
»

Mean number ideas

any ideas as not

1
\

Ed ‘ 42
’
‘ Table II-13 ) )
New Ideas Reported Learned from Drawing Power
. -
Younger O Older \éAll
(. Girls Boys Girls Boys Children
1.1 0.9 1.4 1.1 1.2
% children reporting -7 ‘
’ -\ 56 _ 57* 73 *56 61
- \ ' . . ;“
L] N ) \/ .
A ) I ¢) I (11) (9) (36)
. , -
Ll 5‘4
; .
Yy
e ° &
\ . >
B .
™
; ¥ .
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‘ . ' ‘ 43, .

v

L4
»

.. of them were new. Shifting tﬁé/;;cps from ideas to children, data show that

L3

v

61% of the children reported at least one recalled idea wai not preg}ously p

known to them. Older children in general and especially oldér girls were

more aware of having learned somethiﬁg new from Drawing Power. This is ° : ot

¢ -

probably because they are more aware of what they do and do not know, mote

. 5 .
“self-reflective, than(ére younger children. They can therefore know they 8

have learned something new and report that to the researcher whereas younger %\
N .

N R . 4
children will not recognize they have learned something., -~ .

" < ) ' )
<T‘A sample of the idegs children reported not having known before is pro-

a

‘vided in Table II-1l4. It is apparent that children believed they obtained

. Pl

new ideas from all types of segments, This is certainly a»desirable'achieve-

> L4 n

] ¢ .
ment of the series, but our focus should not be restricted,!glely to learning

> new ildeas. Drawing Power reinforced many socigily valued idgg; they already

* knew, ideas they felt were worth hearing again. This, too, is a desirable ..

- 9 - . <
achievement, . . ‘

Where ideairpresented. Many of Drawing Power's messages are reported
: - A\

h N .
in both the animated and live action segments. Those that, are not are sor_x_xe-—l’11 . !

r

times presented in animation and sometimes by the ¢ast. The extent to'hhichﬂm W

-

s A

children realized that messages were presented by both the céxtoons and%the

[}

. . o
S~ cast was examined in the testing on the fifth day. 1In response to a mﬁltiple\
4 5 .

choice question about all Drawing Power ideas consiﬁeredﬁ}ogetﬂér, 83% of'™
4 -~ )

§

y the children éaid messages were presented by both cartgons and Tave,actp;s.

The remaining children were about even%y split in nominating pqdpl; ;r a4
cartoons as the major source of ideas éfee Tableij—lgz; Older c&ildren we?er

more likgly than yoﬁnzﬁr children tg feel tPaéide%s came from both sourcege=x -

"F . T 7 — ; N 3= Iy - e T T
Younger phildrenjyg{e more ligily/to feel that ideas came from the live actors.

W . I

’ -

3
¥

+

*
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Sample of New Ideas‘ReporEéd Learned fromADrahing
\ :

1

Table TI-1%"
! o>
Power

—

~Seg?ent ,

Book Reporters

Pet Peeves

he Y

s

Pnof. Rutabaga

Turkey of the Week

[
.
%

t
Wacky World

Whattaya Do .

»

Livé"Actprs.” ¢

.
.

Ideas ’ .

¥ v

good to read each book

chick grows up
\

goog to eat peas, celery, fibe

shouidn't use too much salt
v Nr—
old people can do“a lot
should think about how others feel
f -

should\keep self and room clean
should tgink before tattle

° ’

bérd can sing opera

ape can paint :

a °

what meteorologist, orthopedist,
dairy farmer do

distance of lightning by counting
"between light and thunder .

..........
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. Table II-15
Perceived Sour-ces of*® Ideas : ’
) ’ (Measured by Multiple Choice Item in Questionnaire) >
‘ . . 4o
,° % Children : " ’ '
- Saying Ideas - 3’1‘%& Older =~ . All
Presented By: . Girls ~ Boys Girls Boys Children
Cartoons ' 5 10 4 16 8
L . .
/ s . Live actors 10 - 19 4 0 8
N )
\ . .
~ Both 85 71 91 84 . 83
. N — «
. ) (20) (21) (23) (19 (83)
’ - -
| - - L -
- )
EY ' ‘ o
! i ’ * “ .. °
- ’ g ) il
; #
’ v
2 N »
- .
[ . 6 -~ ~—
- » - o
~v
A 5 - /\ -
r @ - .
—— - rd
- . ) F
) ‘ ) * ‘




Children's ideas abouffmessage sources in Drawing Power were .also
’ explored in the inidepth interview; with different results. In the interview, -
. ) - .
children were asked about the, source of - two specific ideas, rather t than about

o

all Drawing Power ideas considered together as in the questionnaire. The

¢

rl

two ideas were chosen by the interviewer from those reca!led by the child.

“ As 1s apparent from’Table II-16, under.this type of questioning children were

5much less likely o feel that ideas came from both the cartoons and the east: -

N

and more likely to feel they came from the cartoons. Examination of, the

specific ideas children reported as-only being presented in the cartoons R

-~ -

indicated that, indeed 83% of them were not also presented, by'%he live ,

¢

- actors. Thus the differing results from the questionnaire and interview both
* - S o
seem accurate: viewed overall, ideas in Drawing Power are likely to be .

¢

presentéd/by.both the cartoons and the actors but many ideas are not. Wheh
. .

thdse specific jdeas are discussed, as'they were in the intergdew, children
correctly perceived them to have been presented only in th\*bartoons.

Acqeptance of ideas. Regardless of. the degree to which Drawing Power's

)

prosocial ,ideas were new to children or how much they recogﬂized the sources
2 ; P

. of the,ideas, the messages could impact-children'’s attitudes or.intended

. behajﬁais. Such impact was assessed in the fecond questionnaire-and the

. sedond interview...In the questiofinaire, children were presented/with four
ﬂa‘“.’ , . ) . . .
or five possible behaviors they might reasonably perform after viewing a

Drawing Power ‘episode and asked if- they ‘would do 'each one ig the- futurel
. R # 4 €

-« The suggested behaviors were taken from each animated segment in the episode

o
3

ekceptWWacky World, one per segment., Most of the children saw an epfsode:

. ‘s - 1 :

with five such segments. °The scores of ch%lgren.who saw an episode with only
1 . . B ' - . - e ..

four were adjusted to make them comparable. Qger all children, six.types of

- N - -

‘ - 4




%Z Children
- Saying Ideas
Presented By:

Cartoons
s
Live actors

Both

(V) .

.. Table II-16

Younger

Girlé Boys

44 64
190 14
38 21

@

’ Perceived Sources of Ideas
(Measured by Open--and Closed-Ended Items in Interview)

47

Older All
Girls _ Boys * Children
-~
50 47 51’3
32 - 12 20
18 41 29
(11 (9 (36)
/ . -
‘N%“ﬁu

‘N




=< j‘”‘ .

t

*

’ // egments were tested. ‘In the interview, children were asked about their

; acceptance of two, ideas they recalled from the Drawing fower episode they
had j;st watched. The measure of acceptance depended on the idea geing
discussed: . endorsing an attitude or intending to perform a behavior.

In the questionnaire ‘measure, children reported intentions to perform

. . -~

an average of 3.3 of 5 suggested behaviors (see Table II1-17). The percentage
. R R ,/ , .
_ of children intending to perform behaviors advocated in any particular type

- . s
- of segment rapged from 41% to 92% (see Table II-18)., At least 70% of the
. . -
children intended to perform behaviggs from each type of segment except
Whattaya Do Mom and Dad, which obtained 41% acceptance. Except.for the

Whattaya Do Mom and Dad percentage, these acceptance rates compare quite well
’ / s

to those obtained in the interview. Here the acceptante rate was calculated
. -

for the first and second ideas discussed, po matter what segment .they came
from (see Table II-17). The number of children per segment type was too

o small to do otherwise. Despite the differeat methods of testing and calcu-

lating acceptance,.the obtained acceptaﬁce rates of 83% and 80% for the first

and second ideas respectively are comparable to the rates shown in Table II-18

\ X )
"t for all but the segments.on occupation. o

4

° -~
There was no difference by age or seX in the average number of behaviors

5

~§ ' children accepted in the qﬁestiqnnaire meaéure (see Table II-17). 1In the <5

interview measure there were some age and sex differences in acceptance, with

~
the percentage of children accepting ideas increasing from older boys to

younger girls to older girls to younger boys. The number o ildren is too

small and the number of different ideas too large to determine the reasons
”~ . - w .
for obtaining agé*an sex differences in actceptance rates in the interviEW}énd

"not in the questionnaire. ThHe questionnaire data make it glear that the ideas
0 L ) v

+

: YD 3
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Table II-17

Acceptance of Behaviors Suggested in Drawing Power

Fromgguestionnairezgs

Mean number of
accepted behaviors
(of 5 given)

©)

From Interview

% children accepting
first idea given

)

% children accepting
second idea given

" (W)

Mean 7 acceptance
of two ideas

/ = -

Younger
Girls Boys
3.5 3.0
(200 (22) N
< [}
AN
78 86
(9). (7).
78 100
¢)) (7
,
78 93 .
2

) 49
4
Older All
Girls Boys Children
" 3,5 3.3 3.3
(23) (19) A84)
« 91 78 83.
an - © . (36
- 80 67 80
(10) (9 (35)
]
\85 72 82
2
B

‘ve

b




Table II-18

‘

o Prof. Kutabaga . 75+
Eat peas; eat fiber;
taste before salting i

Book Reporters s 47
Read specific books

©)) (15)
Whattaya Do ) . 54 .
Think about specific job
) ‘ (11)

’ =
v \

™ . (20) .

-

iger

% Children Accepting n o
Behavipr Suggested in: Girls’ Boxg
lPet Peeves 83 100
Care for grown pets;
"feed pet and clean
cage - -
N (12) (10)
« e AN "'
Turkey of Week - 100 69
Keep' clear; not tattle .
() o (4)  (13)
) “Super U ' .55 59
. + Think before act;
. follow rules; ask .° v
elderly for help; be in
other's shoes . .
- w . . . (11 (22)»

b ]

77

(22)

75

(12)

53

(15)

. n————

i)

100

(9)

100

(15)

91

(23) .

65

(23)

87

(15)

.44

(16)

3

Oldér ~
. Girls Boys

88

(8)

58

(12)

89

219)

84

(19)

58

(12)

14

(14)

"y

Acceptance of Behaviors Suggested in Drawing Power Segments

All

Children

92,

¥,
.

(39)

83

(54)

83

(75) -
75
(84) -.

72

(56)

41

(56) .

&
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P

froﬁ some segments are differentially acceptable to children by age and sex

(see Table II-18). Older children accepted the ideas from Superperson

University more and. those from Whatt;ya Do Mom and Dad less than did younger
children. Girls more»thaﬁ boys accepted the ideas'from Turkey of the Week.

Older girls accepted the* ideas from ?rofessor-Rgtabagavless than did older . -
boys. Inspection of the interview data does not suggest that the age and

sex differences in acceptance rates obtained there are due to differences by

age and sex in the frequency with which iéea§ from differentially acceptable

segments were as:Ed about.
3 - -

Altogether these data suggest that the messages in Drawing Power were

well accepted by children. They ‘generally believed the facts'presented,

endorsed the attitudes, and intended to perforf the behaéiorS. The only’

possible* exception to this conclusion is dcceptance of ideas from\thg Whattaya{
Do Mom and Dad segments. The items for this segment asked children if they

. would think about being an orthopedist, meteorologist, and dairy farmer. P <o

R ) ¥

Interview responses suggestkd that children scored as not accepting this idea

. ) Is o ) M )
_ responded "No" because they had made‘up their minds about future caregys. The ° .
® ' ) '
< children are obviously unrealistic, but maybe our measure of acceptance was
. too. The data on recognition of ideas (see Table II-8) showed that most

children learned about careers from this segment. Probably this is more than .

Y

' . b . .
enough impact to expect from it. - : ' . R

\ o et

. ot Who ideas are good for. The preéeding section suggests that children

IS

.
.

found brawing Power's-messages appropriate for themselves. As another way of
assessing this and to detergine how apprgpriate children felt the messages.
« were for,othér children, they weré'all asked whether they thought children s

older than, the same age as, and younger than they should see Drawing Power's

H

1

) e




52

' messages. This question was asked for each of the different types of segments
in the episode children viewed just before responding to the second question-
naire. Similar questions were asked in the subséquent in-depth interview,

They focussed on the appropriateness for othéf children of two mességes

-

— children recalled from the program.

~ As shown in Table II-19, children thought the ideas in most of the

1

different t;yes of segments should be seen by their peers, older children,
and youngerfchildren, As with the similar appeal measure, children found the

greatest number of segments to be appropriate for their peers, the next

number for children younger than they were, and the smallest number for

» o -

children older than they, Older children found the messages from fewer
segment types to be worthwhile for their peers than did younger children.
As compared to older children, younger children found messages from more

segment types to be worthwhile for children older than they were, Looking

‘ - /

‘at the estimates of .the older and younger childréen in our sample aggregated
over all segments (see Table II-20- and“Figure II-3), one sees that the children

found Daning Power's messages to be most worthwhile for an audience skewed

toward the younger end of the 6-11 market,

" The interview data, pregented in Table II-21, show similar patterns.

The percentage of children féeling an idea was worthwhile for another group

of viewers was %Eegggsp for peers, intermediage fgf children younger than’

; P2 . -

# = they were, and smallest for children older than they were, When children

" felt it was worthwhile for younger children to be ekposed to Drawing Powgr's

3

,messages, it was usually because_they believed younger children did not yet
know them. When ideas were judged worthwhile for peers, it was either because

they were not known or because peers needed to be reminded of them. When ideas
were judged worth;hile for older childrem, it was almdst always because they

needed to be reminded of them (e.g., to think about others). L.

f . ‘ . ?12 . ‘x
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. . Table II-19 .
. ) s \

i
" Adjudged Appropriateness of Messages in Drawing Power Segments for Other Children '

l

N

% Children Saying These
Children Shoudd See ' Older

Y. A1l
Messages In: s Youngerx —
Zlessages n cilrls Boys cirls Boys Children
. — ,
o & - & ' & &
& g & J & &
) Q0 A& o A 0 Ay (R IS A 4 f<)
3 /¢ /5 NG //2? g/ 5] /3 /¢ /3 2§’. §/3
\ © [ & [x S [ a [~ S [ & [ =~ g [~ [* &,
. , /
Book Reporters : 60 [ 93 |47 69| 94 |81 53 |.100 |67 Ts8 {75 |75 60 |91 |67
) (15) . as as)| . |» a2 | (58)
Turkey of Week 22 | 56 |78 57100 |71 o8.| &9 poo | |33 |78 |89 | |26 [74 |87
N N (9) o) ;,/,4) (13) (9 (38)
"Whattaya Do 50 | 83 [L00 44 | 100- | 67] - |36 | 93 {86 | |36 |82 |64 40 |90 |77
| (6) (9 (14) T jan (40)
Prof.. Rutabaga ' - 40 | 87 |67 62| 94 |:69 33 | 57 |76 4 |75 |81 | 4 |76 |74
(™ (15) (16) (21) . 1(16) | (68)
R iy » ° )
Super U 60 | 87 |60 87| 75 |87 52 + 95 |86 50 |87 [75 62 |87 |78
(N) . { s | (16) 1 1) o Jae) | 1(68)
\ Wacky Horld ' 73 | 80 180 7 |62 87.|® 29 | 81 |62 50 |62 |87 s1 |78 |76
o . P §
(6)) . -t - (15) (16) (21). - 4 (28 | . |(68) \
N ' 4 . : . i bt I \
_ Pet Peeves 50 | 75 |75 {90 90 ]80 67 | 100 |89 25 |37 hoo 59 |77 |85
T (V) _ 12y | - (10) .M i (8) (39)
People ' 73 | 87 |80 . |94| 87 |87 67 |100 |81 50 |81 |9 | 71 |90 |85
(N) | - jas (16) ‘ (21) 1 . (68) | .
et . [
(= 9 ’ T
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Table II-20
) \ > B o/
. Who Drawing Power's Messages Should be Seen By $
(From Questionnaire Responses) . -
, . .
. ‘e
Mean Number of a . ’
Segments (Max=7) ‘ . . : ’. :
© Judged Worthwhile . Younger Older . All y
For: Girls Boys Girl Boys Children
Older children S I 2.9 3.2 3.0
. @c ¢ A4 )
Same age children 5.8 6.3 6.0 5.2 5.8
. . ' . ’ ’ ‘
-, Younger children 5.0. 5.6 5.5 5.8 o 555+
™ (s) (16 215 (1) Y (e8)
) . -
< i { \ ' LY -
Cl ¢ ’ " -
» ‘ ¢
- ‘ ' .
' ’ ¢ ~ « A e
¥ g .
. , & AR
- . . . ] .
¢t IR ° ) 2 ' : —.
. 7 ,
‘ f - . -
& - v ’ >’ .
- .7 . R . 4
»~ . . M - 3 -' “’ . . .-
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ST Table T1-21 B

A 4

Who Drawing Power's Messages Should Be Seen By

5/\,_'.\- . (From. Interview Résponses)
. . N . -‘ "
- ! ~ ) haad ’ L4 - ) ° \‘f
- o ! 2 ..
id - el * ‘
- 1
1] ’
3 . “r N . “
f R v ° N » N

% Children Répd}ting U
Message YO_UQEEE

y-der
A%propriate for: - - - Girls Boys- Girls _Boys

R - : ? d\/ ’ . . . .
= ' -Older children : , = 76 79 © 64 53

-
.

. . T . S
. & - 3 : ' .

p‘\ﬁame: :age children

SRR A .
: < ‘ < S .
- _ /
‘
\ .
- . - -
. .

er children . . ° 71

, = Yo . 71

[N ' i - - ' > - ‘) - . ~
3‘1' ‘ Q‘. ) . o . .
o @, 7 (M - LR AT
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Children's Suggested- Improvements

.3 ‘ .

. * .

At the end of the in-dgpth interview conducted during the last congact
JOR
with the” children,. they were asked if there was anything eIse they would *

¢

» A

1ike NBC to do .to bmprove Drawing Power and other programming for children. .

.a

Forty-one percent of the children said they had nQ.recommeﬂdations at all.

rs

As shown in Table II-22, about half the 6lder.children and the yoaqge:&girls

[}

had no recommednationS\di e all but one of the younger boés-had recommend-—
¢ . .

ations. - N g ¥ :

[]

Ok '%}dren made concrete suggestions about how to improve Drawing

c‘ . g t
Power, focussing on-making segments fewer in number and longer and inter-

. “ - i 3
Younger‘qhildren were more

'Y

jecting more humor and fun into the episodes.

.

diffuse in their suggestions. Two of the seven younger boys guggesté@ making

the program longer, Ewo'w;nted it funnier or more excitin®, and two suggested

it should produce content,which would be even more successful in infiuencing

-~
- .

peoéle'to be good. Among the yqunger girls who made recqmmendations, one .

-~

suggested that Drawing Power show more things to learn and another suggestéd
. * " - » E

Two suggested changes unrelated to Drawing Power.

that it be broadcast more.

[

One wanted more Bugs Bunny and.Scooby Doo and Flintstones; tHe other wanted

more cartoons and sitcoms and no crime.dramds or news programs.,

These data suggest two things. First, maqy—éhildren ve no suggestions

or only rather general suggestions for how to improve programming directed
to them, This paucity of ideas may'have been caused by fatigue at the end

"
. S . -

of testing, satisfactfon with Drawing.Power and children's programming as
14 ' - g Y

the?.are, or inability to imagine what improvements mighf be 1ike. It ‘seems
v ¢ ° ' J s

unlikely'thatlgenef%l satisfaction '‘with programming is responsible for the

2

. lack of concrete suggestions.
N !

.

Fatigue cdertainly is partially responsible.

»

-

‘Nt

7,4

Y




. - . Recommendations fot Improving Drawing Power and
. Programming Directed to Childrén Y .
’ . Powe —
- \ . R ) ’
Younger Girls 3 8. . None . RN
« 1. . . More things to learn ) . ‘e
N=7) 1. . . More Drawing Power v
(\\\ 1 . . More cartoons and sitcoms, no news and crime drama
: 1., . . More Bugs Bunpy, Scooby Doo, and Flintstones
. / w .
Younger Boys | + + None .
" « o Longer ’

(N=7)

A

a

e e oo

el e Rl s

Table, I1-22

)
<
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. .fMore to make people eat well, obey rules, etc,
. f More to get people to act better
1
. . o
w Older Girls 6 . . . None ' ' -
1 . .. Longer shows without ads '
v (N=11) 1. _. . More jokes and cartoons
, : 1 2N . Fumnier bat still educatdional . . Y
i 1. .. Talk about religion
- 1.... G%F parents and kids to watch together .
.’ e - - ‘
Old&:‘ BoyS 4 « « « None - \v. R /
1. .. Not asked
(N=9) 1. ... 0nly 2-3 ideas or segments per show
1.. . . Longer series, more'Wacky World., more true-to-life,
fewer Turkey of the Week -
‘1, .. More fun and more cartoons .
r, .. More Wacky World,- wacky things, and JOkeS
. C ™ . . o
. / . i "

Longer, funnier
More action and excitement
More about Gulliver and apes painting




» ) 59

Also, given earlier findings that adults cannot suggest many improvements

for television other than broadcasting more of\thei: favorite %gogramming

o ~

(Steiner, 1965); it is likely that children's inability to imagine improve-
~ -

ments partially accounts for the lack of recommendations. Where children

did suggest improvements, the most common were dincreases in length,” more

&

. . “ ©
humor and fun, and more attention to and success in encouraging prosocial

. [}

attitudes and behavior. This second finding from the data may not surprise’

broadcasters. It may only reinforge the directions they ordinarily have

L)

chosen. ’ . -

Conclusions . .-

e

A e !
- \ -/
M The. results that have juSt begg presented demonstréte that Drawing Power

achieved several th1ngs. Chlldren who watchéd\\t learned facts about -

occupations, foods, and boqks; learned or were reminded gabout good personal

.

habits and how to get along with others; and were encouraged to incorporate

sych information, attitudes and actions into theit pwn lives. ,Children 1iked

O . - .
the ‘series and did not find it overly didactic, exhortative, or segmented.

, ~ .
- -

Drawing Power. exposed children to many ideas that adults judge beneficial for

them., Chdldren believed that the majority*df these ideas were not new to

.them but nonetheless thought they %ere worth seeing. They also felt, it was
\1 . R i « e

. . s N S . o
" worthwhile fér other chiildren to E&“expose& to these ~ideas. -

L

.

Y Children were able-to recognize ideas they had seen im Drawing Power when

o - .
such ideas were described t0'%hem, and all of, them could recall .something they
* . . * @< 4 - T 4 »
had seen ‘in previous episodes of the series. , As the time between viewing -

.

Drawing Power and discussing its-content increased there were changes in -2

what children recalled about it. WhEn they were tested right after viewing,

/ i [GFAY

-

.
4

1

.-




they were likely to remember the main points of most animated segments, to
say little about the live characte:s, and to give few simple descriptions of
characters, séttings, and actions. When qhey were tested“;wo or more days
aften’viewing, they récalled fewer main points of fewer animated segments,

much more about the live characters, and many more specifiés about the.

characters, settings, and actions. These differences suggest that over the
3

long run it is easier for young children to remember simple desc;iptive

.
¢

characteristics of television programming and harder to remember a main

point, message, or moral. Thus, a programmer who wishes to convey a moral

needs to make the point in several ways and to demonstrate it in the actiofs~

and dialogue of the characters. The programmer should also be aware that

live actors may be more potent than animation for conveying messages wh1ch

. [ L

children will recall over the long term.

-

No natter how Drawing Power's ideas were presented, children generally

believed thex'WOuld'follow:np on or act in accordance with them. ' They )

,’ i

indicated they intended fo care for pets, think of others, respect the

».,r
.

abilities of older. people, and so on. Acceptance was greatest for those

ideas which are“most widely valued in our society. Acceptance was less for

*

those ideas for which more’ individual choice is common. For instance, the

“' .

proportions of childv@n agreeing to read a particular book eat a p tichar

. food, 8¢ think ahout holdings a~particular JOb were generally less than the

S" ;,I"‘ &
propqrtions of children agreeing to have good personal habits, to care for
P *
pets, and tq take q}hers into aécount., /This difference in acéeptance rates

. LM h

‘\. . .

is not remarkable. Ragher it "is.somet ing to be aware of in deciding how well

12 . -

- ga

-4




61

a
]

Turning from impact, where Drawing Power did rather well, to appéal,

bne finds that it did not achieve as much as one would hope, Children
1

certainly liked the series. When they were asked to rate it on its own,

nearly all said thep liked it very much, However, its apparent appeal did
not hold up well when children had to choose between viewing it and Qiewing

another prosocigl series. Drawing Power held up even less well when compared

with a nonprosocial series. Nor did children believe that children younger®

and older than they were would all.like it. Children older than those we , vala

tested were judged especially less likely to find the series appealing. All ,
— -

‘

theser findings suggest that in and of itself the series was raasonably
attractive to children, or at least it was not unattractive to them. It was.

not, however, consistently mére attractive “than other programming which is-.

also broadcast on Saturday morning. . i

. The reasons for Drawiné Power's moderate appeal to children are unclear.

Although many have speculdted that children simply do not enjoy being "taught" -
' . ~

or "preﬁfhed to" -in children's programming, this opinion’ was not voiced by

any of the wide range of children who participated in the presept evaluation.

They would not even agree the series was too preachy or heavy—handéd when
researchers suggested that it was. On the other hand, some children did suggest
that the series could be impro%ed by adding more humor or making the series !

even "wackier." Thus,~it is possible tha£ Drawing Power, which did not opt

for a strong dramatic appréacp, would benefit from including more humor in

. s . -

order to be attr;Stive to children. ., L . t

/

In*designing Drawing Poyer, programmers chose a segmented format with

six animﬁged elements surrounded by live actio Such a magazine-format - s

- -

provides the programmé} with moré opportunities for variety and change and’
- B ot - -‘_' '
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> ' ~

mére chances to re-use segméhts that work especially well, On the other hand,

this approach seems to be less appealing to older children who are most likely ’

tobe viewing at the hour Drawing Power was broadcast., A magazine format may

-

also not be especially condiucive to conveying well certain ideas about social
i - - i

behavior., This evaluation provided no evidence that children found Drawing
y .
Power to be overly segmented. They clearly did not want the series to be

further segmented, but they were not strongly in favor of less segmentation.
tl-

. This finding shouldlbe treated as tentative, because the evaluation may .
. . not have explored children's preferencés well enough. There were only a few,

questions which addressed this issue, and several of them did not presept
children with concréte options for presocial prograhmihg which was less

Y

- _
segmented or not at all segmented, Future research might focus on this .

issue, as there arg.other indications that children, would prefer a dramatie

. . l T
story line to a magazine format. These indications include increased vigwing

. of plotted programming durfhg the élementary school years, the continued
: popularity of Fat Albert, formative research for Freestyle which showed that
"fourth to sixth graders markedly preferred a half-hour dramatic series to

a magazine format (Williams, LaRose, Smith, Frost, &iEastman; 1977), and

v

.children's gfééter preference for those Drawing .Power segments which were .

longer and plotted over thos€ which were shorter and less plotted (e.g., o

L4
B .

greater preference for Supérperson University and Whattaya Do than for Professor

hd L3

-
¢ +

- Rutiabaga and Wagcky Wworld)., . //,‘

. The choice of a magazine format versus a longer plotted piece looms as

Vo . ) -
an even larger issue when one considers the-relative appeal of these two
" formats for younger and older children. In general, it is younger children who
> - ) ¢
are more likely to find the magazine format appealing. This corresponds with’

» - - . ..
-

e O . -
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\ .
the finding that- Drawing Power was more appealing to the younger children in

.

our sample. .It was also judged by all children tested to be moreggppealing

to younger than older children,‘and to have ideas which were more worthwhile
¢ . >

for younger than older children. Furthermore, the series and its live
characters were least appealing to old?r boys, whose negativity cannot be
dismissed as simply a less positive attitﬁde'to all the items in the_question-
nairés. .
: -

These findings suggest that Drawing Power appealed most to the younger
A\

" end of the 6-11,year old market.‘ There is certainly nothing the matter. with

.this. It is only problematic when the series is broadcast, as it was, late,

.

in the horning.when-a higher proportion of oldergghildren, ado&escents, and 4

adults is in the audience and just before Jonny Quest, which should bé most

33
o~ .~

attractive to older Jboys -— the very group that found Drawing Power least .

attractive.
The discussion so far has focussed on Drawing Power as a series rather

than the particular types of content which comprised it or the chdnges which -
v . ’ ~ a N . .

- ~ . ~ -

. may have occurred in it over -the course of* production, The view has been

» .
o . x .

molar. It will now become molecular. Hopefully, this more microscopic view
will-provide further understanding of Drawing Poﬁer's achievement.

One question a programmer may raise is whether some types of, .content in
Y4 -

Drawing Power are generally better than others - Bgé?gz gﬁgning more appealing
,r»w .

and more 1mpactful. To explore this issue, each type of dantent»in Drawing

Power was rated on a three—point scale for each of seVeral dependent measures_
> jf .'a-‘ e
used in the evaluation. The rating was done- informally by the Senior ihves—

-

tigator. ~ The three research assistants concurred, with'it.. The results are‘

shodngin Table TI-23. They show that Superperson Univérsit& is the one ty%e
.« " - / .

» 4
. - -
.

s . . ‘ -2

{
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Super U
‘Peoplé

;Pet Peeves
Turkey of &eek
Whattgya Do 7

\ Book Reporters ,

. -

, Wééky World

Prof. Rutabaga

4

(

Table II-23

Investigator's Ratings of Drawing Power's
Performance by Segments
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of content which stands out from the others as a model to follow. 1In
comparison to other segments, Superperson University was especially appealing,

well recalled by the childrén, and accepted by them. ‘Its ideas were in the

-

,.Egﬁd;e range of adjudged worth for other viewers., The only area in which it

failed to achieve a superior or moderate rating was in'recognitidg)of its

messages. Obviously this ought to be improved, but is not a major failing
. 3 . hd

since its content and messages were at least well recalled(by the children.

At the opposite end of overall performance are the Professor Rutabaga
and Wacky World segments, These received moderate or inferior ratings in -all A‘.
areas of appeal, Lessage recognition, message recall, message acceptance, and
adjudged value for,other children. The reqaining types of content received

more mixed ratings, with'those for the live actors probably the next most

L4

' favorable aftex those ‘for Superperson Un1versity. :}' . i;

..‘2‘.’ N -

Just as different types of content may produce different results with

’
-

viewers, so may content produced at different times during thé season. Thi$

. ’4“1 . ; : - . .
possibility was examiﬁea, at the request of NBE, for three Professor Rutabaga
segments. NBC's Qeeling was that those segments produced first lacked certain

)

qualities of enthusiasm and salesmanship displayed in segments produced'later.

\ . K L '
A partial test of this was made by.comparing the gegment about celery, produced

later in the season, to those about pees and fiber, produced earlier. As shown
- . s

LI

in Table II-24, NBC's hunch was probably right. As compared to the segments

about peas and q?ber the one about celery was liked better, recognized by

-

nore chiidren, and accepted by more of .them.s These findings suggest thag a

¢

r

series may change for the better o&er the productior& petiod as programmers
become more adept at implementing their concepts. T v )

s b , /
All findings of the Drawing Power evaluation are derived from the self-

reports of children whose sole or primary exposure to the series tended to be

> - - 4
. "
’




Jable II-24
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¢
’

Analysis of Children's Responses to Three Professor Rutabaga Segments .
Produced at Different Times-

Children's Mean
Liking Score

()

1

% Children Recognize ”

Message

Z Children Accept
Message ‘

oy - 9,

5

<

*

‘Prodiiced Earlier

7..

Produced Later.

Peas Fiber ) Célerz N
2.4 ° 2.3 ’ 2.7
ra . - i
(28) | (10) . (19) ’
. . Rating Scale
° 1 = Don't Like
‘ ( e . 2 = Not Sure
: , = Like ’
79 82.° 100
68 .- 55 ’ 89 -
(28) (11\> A (19) °
- ¢ ) Eaad .
‘l..
. .
A
) - - R
id 3
v -7 -2 .
N &7 M
'.i!.".,'
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in the viewing situations for this research project during their‘aftgrschool
care programs. These factors produce some limitations on the data. Self- .

.report data may be inaccurate because it is easier to bias answers to questions
& ?

than to bias actual behavior, because one is sometimes unaware of one's actual

feelings, knowledge, or behaviog, or because on® is not always able to

describe these well. Also, the viewing situation, while largely voluntary'and

c’relaxezj, was prdbably more obligatory and restrained than Sat&%day mprning )

viewing would. be.. Also, viewiﬁg was a group situation rather than with family

-

or alone. Finally, although maﬁy of the children watched television during the
afterschool program, the evaluation viewing situation was unusual and therefore

more notable than would be any home viewihg of the’series. Although we cannot

be Certaiﬂhabout the effects of these factors on the obtained data, we can:

04

¢

-guess that they would® increase the appérent appeal of ‘the series and increase

. \ . . ..
learning or remembering of its content. It seems likely that they would also

increase reported acceptance of Drawing Power ideas, but this is less certain
\ . \
than the two other possible effects. . -é

While the results of the evaluation may be colored Eomewhét by the

-~ <

.

reliance on-self-report-measuxes and .center viewing, there are other factors
. > ¥
I (3 N [ 4 L 3

which strengthen the data., One is that children were exposed to several ,
episodes of thwip%};owef in reasonably-relaxed viewing situations prior to '

testing. A second is that children were tested about both the series overall
. ' - d _

and oné particular episode in it. " A third is that the episode tested varied =~ K

-

over fouyr possible episodes. ' A fourth s thét children's opinioens were
w o . ' ™ , .

.assessed ipdividually rather than in groups. A fifth is that information was

_obtaiﬁed'from éh;ldren.via both qﬁes;ionnaiies and ingerﬁiews; A sixth is, = .

-

that several afterachool care programs participated. And a seventh is'that_

“ ~

- » . L.

S= .-
e

. SONE .
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teveral experimenters participated.. Altogether, these factors make one more e

<t 4

confident that findings which are consistent across children measurement

N

£

<o

*

»

techniques, afterscheol=programs, exéerimente s, and references to the

series’or to an individual episode are likely to be. accurate.

e e e o e et i e S v e =

‘

,Fhey are

i

unlikely to“have been determined by the characteristics of ch#ldren in a

I

particular setting, of particular expeklmenters, of particular group~dynamics,

¥

of a particular episode of the series, or,of a particular’method,oﬁ questioning2

B}

-

@Beartng in mind these a§pects of the evaluation process, certain

‘conclusions seem warranted.

\

-*
for children.

could understand and remember. 4

to e in the future.

N

and the success of segments probably changed over

the season as changes were
' »
series is most appropriate. ’ .

made in the way they were produced.
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“for the younger part of the 6z11 audience.

4

Finally, the

L
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fe

!

1%

.

. g‘ v
Drawing Power was a ‘moderately attractive series

It succeeded in presenting worthwhile content in %ays children

Many of its ideas were ones children intenﬁ%d, C.

-

Some of its segments were more Sucgessful than others,

-

o
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The Play Alongs are drop—ins to the FlintstonesQCpmedp Show which were

s v, i) Y e -

developed t Courage viewer participation on Saturday mornlng. They feature N

awn s
‘e 00 R % .
many of the Flintstones charactens, as well as‘a few chax&ﬁters qgeated T . }
. ‘o a' -I' ,‘ai- . @
especially for the.Play Alongs. Therg ar§ eight dlf@enent types. One was - -

K < el : .

designed to expose children to classical.music. Five’encourageAchirdren to .
‘s :f M .t € e - ° Y
participate w1th actlvities onpthe screen: By danting“guessipg riddlesé -

11 ~ . [ »o
.

‘guess1ng shorter words spelled with the letters from longer words, identzfying ) o

4 “‘: ‘°e k&'
famous personalities from their scrambled faces, and penforming phys1cal ¥ > )
c&‘ - v LR

fitness, exercises., 6 None of these require childrensto have any materials ::°,

' .
.. . . . , »

nearby}ﬁn order to participate. + The remaining two Play Alongs alsoﬁencooraée‘ .
participation from children .but tney require access to yarlous maberlals. .

One shows. how to draw various things, and the dther how,to make simplé: toys,.’
musical instruments, and\household objectsy Each drOp-in.is two min;tes or 6\ 1

N . ' ‘\ ) - N . .\{;
. .

4

less in~length - . .
. In an ordinary episgde of the,Flintstones Comedy Show ‘there are eleven\\\\-

Play Along inserts. There are t&:ee Riddl&s, one each of Faces, Words, Draw,
Dance, Fitness, and Symphony, and one How To broadcast in two parts. These -
o . , “

inserts are interspersed among the regular cartoons, commercials, other drop- f\\\ I

.

.ins, and publie service announcements that make up the Flintstones Comedy Show { .

~

‘whieh airs this season from 8:00 to 9:30 A,M. Saturdays. The early morning “a

.
\ - -

[y

broadcast hour means that the audience is composed of’pfoportionally more - .
younger qhildren than it will be at a later hour-in the morning. ’ \
Th:;major goal -of the Play Alongs was 'to encourage chilgren's\active g
participation in an?otherwise‘apparentl% passive viewing experience.f To th}s . E
end programmers soughtggmdyities which would- be interesting to the early

- . » -
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elementary school age thild and which could be

done in the home as they are

-

Eroadcast on'teleyision. They also sought, as a secbndary goal,_activities

which-childreﬁ might perform after viewing or which mights stimulate‘similar

\ ——

"“ﬁost-v1eyiﬁé£activiti

: v -
might be and abo%t‘hﬁ o present them so that children would, actually
r] R S . . .
participate in them. Amodg'thé?problems anticipated for the Play Alongs,.

{ = ‘ |
o f}‘here was some question about "Wh.? such ectivities

- the two most common w%éé that they would go too fast for children to participate
) easily and that they would require materials to dggeh‘childrenndid not have
e ol

] ¢ ié - o .

As one would anticipate, giwen that the Play Alongs do not confine them-

L

easy and immediate a_peS%
W . r
selves to pure entertainment, there was also cqncern that they would not be

In particular, some worried that the Play Alongs might

s . . 3

appealing to children.

1

cause children who, would otherwise be confirmed Flintstones Comedy Show

v

viewers to switch to anotherhchannel; At the least there was fear that children

might become inattentive to the television ﬁmile they'Play Alongs were being

broadcast.

The evaluation of thé Play Alongs' was designed to address these issues .
\

of appeal and impact. | The strong ‘interest in the Play Alongs' appeal and in

children's participation with them led to three important methodological

choices. The first was that only children;who had viewed several é&pisodes of

-

the Flintstones Comedy Shbw this season would participate.

This choice was
made in the belief that participation should only reasonably be expected “from

children familiar with Jhe Play Alongs. The«second choice was te actually

Lo

observe children's behavior while viewing rather tha&'simply asking them or
gﬁhersuabout this behavior. This seemed the most certain method for obtai ing

reasonable assLssments of how much children enjoyed watching the Play Alongs

and whéther they actu%lly participated in them. In additibn to collecting °

- ¢
P ~

. '
/ . ,
2




, were completed by children and by those who observed them. The third choice was

( . -

" these observational measures, questionnaires about appeal and participation

to carry out these activities in the child's home and to" have them dohe‘by a

parent or other .responsible family member. Thi

the child in a familiar viewing si@uation and to remd

¥ R / . a
bution of strangers or a strange environment te the child's behaviors. A more

complete description of how these three choices were operationalized and of all

evaluation methods is presented in the next section, The results and conclusions
e Y v > - <
. )
are presented in subsequent sections.

°
.

Method
N «
. \ .
Participants .

> !

[ £
Data for the evaluation of the Play Alongs were provided by ?3 children

(see Table I1I-1) and 76 family ohservers (seé Table III-2). The age range

-

for the sample of‘childreq was from 5 to 12 years, with a mean age of 8.6 years.

The sampie was about evenly divided by séx, with 41 boys and 45 girls. Based
ori the eth?icities’df the school populations from which the sample was drawnm,
the sample is assumed to have been ethnically mixed. However, since data on

ethnicity were not collected and since the researclters never met most partici-

° ~
s

pating children or parents, the ethnic comLosition of the sample cannot be

.conclusively determined. /
; . S /
Families were primarili‘recruited“from three elementary schools, two public
and one private, in metropolitan Los Angeles. : Nine bercent of the sample was

recruited fram other miscellaneous sources, usua%iy through acquaintances of /

the research?rs. All three participating schools are ethnically mixed. Two

are attended by children -of primariliﬂmiddle'élass families and one is

attended by children of predominantly lower middle class families.‘w

. . e
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Basic Sample

+

Mean age in years @
Age range in years

(N) :

Soufceé of Families

Scﬁool1
Schqol2 l

School3

Other sources %

-

; - -

Number'of Activity Sheets per Child

. I
Table III-1 ’
» Play Alomgs Sample
f
Youngér Older
" Girls  Boys Girls  Boys
: .
6.9 7.T 9,7 10.4
8 5-8 9-11 9-12
(24) (18) (21) (23)
AN
N
6. ¢3 6 . 2
AV
¢ 12t 6 14 . 11
3 7 1 7
3 ) 0 3
- .
18 16 16 . 20
6 - 2 5 3
N
°
/
.
* "N i
¢ v .

727

All
Children

- 806“
5«12

\

(86)

17
43

18

70
s, 16
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Family Participants Conducting

)° Observation and Child Questionnaire

% Mothers

(N) ' o~ -
L
. % Fathers - . i
) (™) ) .
N

% Byothegfs or sistérs
() -

% Both mothers and fathers
(N) .

g

Family Participants Utilized

for Observer Questionnaire
T )

% Mothers ' oA
“(N) .

/ T,
% Fathers
(M)

) % Brothers or sisters

(N) s

% Both mothers and fathers¥

/ < (W) K ! .

k2
<
Table.fII-Zf

Younger
Girls Boxé
~N
88 ' 83
(21) @15) »
" - Z
b 8 11
T (2) (2)
] 0 6
) (1)
4 0
(1) (0)
,' [ 4
89 82
. (16) «(14)
6 . 12
(1) (2)
A
0 6
(0) (1)
6 - 3 0o -
(n (0).
" »
J

Family Observers Samplé for

oS

& +*
73
’ > .
- -
Play Alongs -
o 't
1der™
SL_E% ; All
Girls " Boys Childtren
. . ]
[} : - .
81 74 - 81
a7 an e
' 10 9 9
(2) (2) (8)
5 13 - . 6
. ) Gw - (5)
. 5 i 3
1 (1) RS
-’ @ ‘ -~
, 80 74 81
(15) 7 (14) (59)
11 11 . 10 "
(2) (2) (7)
0 ’
5 11 5.
SN ¢ 2 7.
5 5, S
- a . ) 3 .
. ‘ * -
v W
/ - £
o i f e * (et
. - . . '
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Age and ‘sex differences in appeal and impact, including participation in
. - i ) .

the Play Alongs, were exapined by dividing ‘the sample‘into groups of younger~

. and older boys and girls. The age’sﬁlit for younger and older children was

5-8 years and 9-12 years. Table III-1 shows that the division yielded about *

20 children in each age by sex group.

Based on-the sources from which these
, .

" in the sample (see Table III- 2)

children were drawn, »the age by sex grouos shouid be reasonably equivaient in

their ethnic and soeial*giass mix. . .
) N H

»
L

*

The,sampie of*family observers wasiqomposed almost exclusivelyﬂof parents

-

(or parent surrogates such as girl friends and step-parents) of the children

r

A\ -

Of the 76 family observers, 72 or 95% of them.

°

were 'parents or parent surrogates. The remain‘ing four observers were teenage
. . . ' :

brothers and sisters of the children. The total number of family observers (76)

is less.than the total number of participafing children (86)

s because some

’ . t <«

people had two particinating children in their family and one even had three. .
"//f* & -WHen this occurred observations and questionnaires for both children were
. Lol ¢ . . ,

included in the data, This means that in‘descriBing who completed the obser-

.vations 6f the childrep and adminjstered questionnaires to them some observers

£ « 2
. b4
R will -be’ counted twice and bne counted thrice -- once for esch\participating

child. Under these Eircumstancés} Table III-2 shows that fathers completed

-

, ,about 9% of the'oBservations and child questionnaires, motnerS'completed about,

- s f L)

81%, siblings completed b%, and 'the remaining 3% were completed by mothers
: and fathers together. Older boys were more likely to have their data collected
- o
by siblings and less likely to haye it done by mothers than were other children.

’

As will bBe explained in the sectior on procedures, each family observer

’
- . [N -

“also completed a questionnaire himsel

» 4

r ‘herself, F&r these data we did not

allow one observer more than once fo contribute data about his or her opinions. '\\




_‘instance) was droppeasso as to provide roughly equal numbers of observers across,

]

75
- ’ ) R v’

Instead one.questionnaire from each observer (or two questionnaires in one

. Yoo - -

the age and sex groups. This was done after an inspectién of data from those

’ - »
\

observers who filled out more than one obsetver questionnaire, Since responses

on the questionnaires were virtually identical, each observer's questionpaire
N 7 Q -

. responses were only tallied once. , The only exception to this is responses about

- Id -

children's viewing patterns and Play Along actiwities at times other than viewing.
|

Reasoning that the observer answered these items for each chijd individually,

data fof both (or all three) children were retained. ’ ‘ .

id B

Table III-2 shows the distribution of.observers when data from onL of two

»
~

or three participating children are removed. It is apparent that all of the ,

observers of two or three children were mothers except for one father aid- one
2 ’ - LI

- 2

sibling. ' The distribution of t§pes of observers across age by sex groups and

.overall remains quité similar -to that in the first part of the table for all N
. Ve 4

observations'aﬁd questionnaires coﬁpieted.\ It is also still.true that Qldér

boys were less 1ikq{y tthan other children to 'have their mothgrs as a family + -

2 -

observer and more likely to have an older sibljing as observer. . . .
Procedures . ©
g o ¢

Fd

The major steps in obtaining data for the evaluation of the Play Alongs * -
’

were recruiting participamts) instructing participants in data gathering‘

techniques, having participants gather the data, céllectiﬁg the data, and
expressing appreciation to participants. These steps wi}l *be- explained in
) ¢ .

-

what follows, . ) . <, /
Mos{:participants were recruited sthrough three elementary schodls. Two . N

- ) . ? / <.

, schools were also par&icipatihg in the evaluation of Drawing Power. All the

schools were identified through personal contacts of the researchers, but none
& . - L’\\ M -

*3 re
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were piaces where researchers had previously worked. FEach school administrator

~ / ', :
contacted readily agreed to allow recruitdent of participants through the

K3

school. AdminisgraQOrs were offered the choice of monetary gift for the

school (equivalent to ten times the number of participating families.from the .

_ school) as an incentive for partidipatﬁon by the families or a monetary

'incedtiye to each family. All chose the latter, although one school.perﬁitted

/ - .

parents to designate their incentive fQ;itbe school, and some parents did that,

-

X

A\ N f R -
As with the Drawing Pewer evaluation, it.does not seem that the monetary

» ,
incentive was primarily responsible for families' participation in the .project.

T i

Letters describing 'the project and informed consent slips were"sent home

-

from schools with the children, and a more complete description of the projeét
"N
was left in the -administrator's office (see Appendix G). At two schools,

-

. school personnel handled this entire process. At the other, a research .
N + \ .. R »

.

assistant (CD) also returned to the classrooms to encourage participation in

- * * - K

the projéct. Only those parents who returned a signed parent consent form

were contacted with further instructions for participating, in the project.
r : .
‘One researcher had primary responsibility for each of the participating

<

schools (CD, DK, and PK). She or he made the initial contact with the school
» . .

adminhstrator, supervised the distribution of letters, collected consent forms,

. . -

organized training sessions for family observers, supervised later ‘training
,sessions conducted by telephone, and distributed and collected pacths containing
instructions and measurement instruments. At the first two schools contacted

’ : .
(those of CD and PK), two one-hour observer training sessions were conducted.

LS
These ‘attracted a small percentage of the parents who had returned signed
consent forms. After several telephone calls confirmed that those not in i
attendaq;e were stili‘interesged in participating in the project, alternative
v . -
R training proEedpres were instituted in all three schobls., Packets containing
bV . . R
. - , n
- ﬁ- . 1
o :

8 Qﬂ
Wt
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' detailed instructions and all measuring instruments were sent home with each

»
¢

child who had®returned a signed consent form (see Appendix H for.cover letter).
) . ' ‘ o ) ‘
Several days later and just before the weékend, each parent was contacted by
2 . \

' telephone. If the paren% had not read the mat%rials, a time for a return call R
/S - e “
. ' was established. If the parent had read- them, all questions were answered '

: ) and pointers were given about the most importart parts of the procedu;eé. e
e . oc- 0‘4’
This procedures met, we believe, with a geod deal of suctess. Subject loss was
: ~

¢ v 1
minimal. Parentseasked-questions when we called,’'the questions could be . .

satisfactorily answered by telephone,’ and the questioﬁs reflected careful

.

reading of the instructions and instruments.' Returned observation sheets and

-

- i v
questionnaires showed that parents and siblings by and\large had no trouble
-
) ‘ 1 3 : ’ ’ ‘.‘
. Participants who were regipited through personal networks were contacted

by telephéne'or in a personal meeting, The project was explafned and partici-
pét;on was requested. For-those parents who agreed, a packet of instructions

and instruments was delivered to thé homé énd éxplained either at that time
. » - ’
. o

or later by telephone.
. L

- Each participating family carried out several aetivities in its home once

, training was completed. Firgt, the Fliqtstones’Comedy'Show was vieyed by the

> ‘-

participating child on either.one br two consecutive Safufday’morninés. The
’ . ‘ ] - ' . -
child's activities during this period were observed and recorded by the famijly "

» ¢

observer. The family observer mas;iqftructed'to tutn on the television set .

: ‘v ) ,
or to.switch the channel to the Fljntstones Comedy Show just™as it began. If

, . . Al -

necessary, the child was encouraged, to watéhlgbout the firsq'five minutes of (

¢ » > -

the series. After ‘that the child was free to change the channél; leave the rqém,

1)

' . ')‘ P
or otherwise not attend to the program, The child was also free, should any of

s .

.
| 0

< »

: . . ¢ 1yt . ) n '

Q . . o )
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- After all packets were

[ N
i . .

these things occur, to répurn to viewing the Flintstones Comedy Show. For ,

1y
-

\ « L
this reason, family observers were requested to remain ready to resume

. Observing should the child resume V¥ewing the pfogram. : . \
. i .
v ~The original plan was.}o have all children watch the Flintstones Comedy

Show on two Consecutive Saturday mornings. As shown in Table III-1, 19% of '
! . . . t Al
| the children in the sample did watch two episodes of the Flintstones. The rest

3

of the‘children watched only one, This was because there was moré subject "loss

when, two observations were requested and there was insufficient time both to

L . A

i . N A Y
dollect two weeks of observations and to presenﬁ NBC with preliminary results N

. |
~ : ' !

on the schedule agreed to. ' : .
' Once the only or last obsérvation had been completed, the.fam{}y observer - .
P _'5:., N
T -

immediately radminis ted a questionnaire to the child. It took about 15 minutes °
\ ’ ‘g
L x R

to administer.  When it was done, the observer completed a questionnaire himself

°
3

or herself. This took about 10 minutes to cbmpletg. ) TN

»*

. -
5 After children viewed the Flintstones and family, Qbservers collected all

- :

. é o, .
data, parents were expected to return all completed finstruments to the school

-

with their child. Packets were collected by classroom teachers. Those few,
. : N . \
parenis wha neglected to follow this procedure were either contacted and,

reminded to send the instruments to school or wefé\viéited by a researcher who
' . ’ -
'collecEed them on the spot. Families recruited through interpersonél networks {
[ : . .o -
returned their packets to ’the researcher who recruited them.

>

! ' "0

o

collected;‘fmiilies.Were sent thank-you letters T

. -«
s, '

and ‘checks for the monetary incentive which they had been offered. .}arent§=f N

¥
H

were also told that a sumhary of the résults would be_available'in their, ° .
. . o’ : . i
school office after the figal .reportqwas submitted to NBC. .
N . ) ) . ' N ° kY

® . . . ‘

'S
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*Stimuli™ . . . ‘. .

§ Co
‘ Stimuli consisted of the eleven Play Along inserts and all other material -

broadcast ddring the Flintstnes Comedy Show. Since different children viewed’
the series on different Saturday mornings, several instances of each of the

different Play Alongs are inclhded in the evaluation. Ih partdcular, at least

»spme children in the sample viewed on each of the following Saturday mornivigs:
February 7, 14, and’ 21, and March 7, 14, and 21: This means that the evaluation -
.« . - " \ A N

results for any particular type of Play Along, say Draw, rgflECt the pergormance-

hd N ) » . o I - .
- of"six separate Draw segments rather thaniyjust one or two, say drawing Fred,
e J < )

’ » -
.

e s Ly

" Instruments ° - ) - ¥

s N . ’ “
3 &

Measurement instruments consisted of one observation form and two question=*
4 R .
L naires. The observation form was used by all family observers: to record the.

activities of the children while they watched the Flintstones Comedy Show.
‘8, LS

One questionnalre was administered by the family observer to the ch11d when

o
[

‘s/he had,finished viewing the'?iintstones. The other questionnaire was compléted -

. ) . .

. - by the o%server after all other activities were finished.

S\
- o o - '

The observation form or Activity Sheet, as it was “titled, provided space

lo

for the family obseyver to record the child's activities during each program -

. -elément and program content actually being broadcast as the child performed
0

his or her-activities (see Appendix I). The form was, ‘ten pages 1ong and 1isted
sequentially all program elements by title and by the approximate time each’ should
; occur, Program elements were broken' down into’ specific cartoons (e.g., Dino

.and Cavemouse), the Play Alongs (e.g., Scrambled Faces), commercials,.gtation

4
£

-
-

Breaks, pnblic service annOuncementsf-Ask'NBC News, and Time Out. Familyn
-observers were Instructed o enter the child's activities in the space <
provided adjacent to the description of the program element during which the

. ;‘1 J_U') e © . v

S
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. A - !/‘ .
activities occurred and to be as aotcrete, explicit, and poninferential as,

: pefsible in their descriptions. Observers were all provided withaescriptions

i
[3

4 . of the types of program elements they would encounter and of likely activities

“ 0}

by the children, as well as a sample observation sheet with the first page,

; completed, .
. ~ ) “
. , The Child Questionnaire and Interview consisted of a series of primarily
F) , " - .. T .
- close-~ended questions designed to tap children's learning from and liking of
. ) - N

- ' > * ——

the Play.Alongs (see Appendix J). The heart of the questiéngaire %as a series .
of ten questions asking about each of the eight types of Play Alongs children

-

'ébuld recall viewing. Issues addressed in thesé items -- besides recognition
. . - : - 9

- ‘ % 1
of ~the type of Play Along, recall of messages, and 1ik;ng -~ included whether
© * the'Pla Alongs gave children ideds for similar activities to be done when not,

;o \ ' ’
viewing and how well paced they were. Additional questions about availability

+ of materials for parqicipafing in the Draw and How To Play Alongs were asked

<

s 'for these segments."At the begZnning and end of the questionnaire, children |

" were also asked about their liking of the Flintgtones Comed§ Show and the
commercials included in it. Finally, they were askKed which parts of the
s s : x

5

Flintstoneé -~ ads, cartoons, or Play Alongs -- they-liked best and second’

’

best. When, all these questions were bompleﬁediehildren weére asked two -

b —

questions about the How to Watch TV drop-ins. ‘These questioﬁ% and the f&n@%pgs

b "from them 'are described in Section'IV.‘ ) . : ’ . ';’ .
[ .

The Observer-Questionnaire was a ré}atiuely short instrumert made ﬁp

almost entirely of closeiénded qusstions (see. Appendix K). In it, observers
' 3 M . -~ .
were asked to report their child's viewing frequency fot the Flintstones on”

KNBC and on an independent station in the Los Angeles area. Observers “were
. + . @ - . '

i ) also asked to, report the child's interest in Play Along activities expressed

~

.
-




at times other than while view1ng tﬁe series. Additional ewvaluative judgments'

were then.;equested “about the desirability of various types of programming, the .
»

characteristics of the Play’Alongaa and the ways in which the Elay Alongs

S

could be ﬁmprozsd. F1nally, the observers were invited to append any comments

. .

they wished abéut any of the programming being evalqated or about the research
¢ - - >

project itself,

Data Reduction N <

_exemplars of* them were developed. ‘Th¥ee types’of variables were developedf

Little or no reduction was done to the data {rom th;)qﬁestionnaires.
Responaes we&q transfonmed into npmerical scores, liats, or percentages of ’
. , . ) . ] \ .
;espondents and wi{i be presented as sGch in the‘iesnlts section.é'The obser-‘? .
vation form, however; required considerable thme\and effort to reduce its data

~

to‘usable forms. Reduction was-done so a§ to proyide aata pertinent to three

issues: how and to yhat*extent chiidren's attention to the Play Alangs and © ’
"

all othez parts of tne Flintstones change? during’thelbroadcast, how often and .

during ﬁ?at sgémengg'phfid;en.éyitched ;hannels, and how then and {n what ways

chiliren responded to and partiéibated~in the Play Alongs.

" After pe;ussl of bnﬁpletgﬁ‘Activity“Sheets and consideration of the issues

being addressed by the evaluation, definitionps of pentinent vatiables and

s 14

.

changing the ghangfl,‘changing attention, and'reéponding'to‘ang éarticipating
in the Play Alongs, Changépg the channel had three possible values: not thanging

the channel, switching the channel to KNBCZ.or switching the channel &way from
N TE.
KNBC, Cn§nging atténtion had fQur possible values: shifting attention to the

s &
-

. ﬁrogrammtng, switching attention away from the programming, watching the entir®

3

t{me, or not watching thé'entire tbme; Responding and participat}ng had four

2
- .

o

- ; i <,

¥
» ”
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1

. Y ,‘)
> AN A

‘possible.values: no response, making a negativé evaluative response, making

[y - 7 >

a‘positive evaluative response,'and participating. The' entire coding system,

-~

including complete definitions for and examples, of variables and their valués,

-
.

- . .
is fully. described in Appendix L. r g . ‘

Coding of responding and participéting was‘done.for each Play Along insgrt'

only.\ A child received only one Sf the four possible scores for each Play Along
‘.~ . o ' N
insert. When more than one score could be given, the one chosen was highest
in the hierarchy of, in descending order, (1) .participation, (2) positive. g
"y s, .

response, (3) negative response, and (4) no response.. For Riddles, ‘where three

-

were broadcast each Saturday, for -How To which came in two parts, and fof~ .

children who viewed two Saturday mornings, children's'scores were combined to - e

[}
?

yield.one score per type of Play Along. The Same hierarchy of -preferred scores

wvas used. — -

» f {' . '-' ’.
Coding of atteﬁtion changes was done for'each type of program element

Ve 1

each time it occurred during the Flintstones Comedv Show. Activity Sheets ’

were blocked out into cartoons, individual Play Alongs, commercials, NBC
. -

*. drop~-ins such as Time Out and Ask NBC News, and other- PSAs ig the order in .

which they were broadcast. “The €oder then moved through the blocked out Activity
Sheet and coded each block for attention. If"the child did not watch any .
’ . / - )

of a block, that was indicated> If the child watched.all of it, that was

indicated. If the'child's.attention changed once or more, all attZntion

Files ’
- changes within the block were noted.

N given a final score of not having changedlattention\during the block. If

/
4

Where there was more than one attention change during a program element

block, a single score was arrived’ at by comparing the child's attention at the

-

beginning of the block with attention at the end. If it was the same, no

matter how many changes occurred in between during thg?'block the child was




,‘opinion,,ana problems and improvements. The data on appeal and impact were

. .

arttention was different at the beginhing dnd end of the block, it was scored
) « -~ . N -

e;%her as a loss or gain‘in attention.' This coding decision is discussed .

) ~ . .
» P

furtﬁer in the sectien on the appeal of the flay Alongs (pp. 86-89) and data

are presented there on the frequency of mu&tipie changes in attention during~ . ;
one program element block. ) S , :
. Py . . . L. [} . . b

For Riddles, where three were breadcast each'Saturday, foriﬂow To which

3

came in two parts, and for children who viewed two.Saturday mornings, children's

scores were combined to yield one scdte.per program block or type of Play .

N

1
Along. §Ehis score was )no change' if the separate elemants were all "no change"
- A . té
or were equal numbers of losing and gaining attention. The score was "attention '
.

loss" if one or more scores we\e loss amd the rest were no change if all were

loss, or if the numbers of losses were greater thaqstﬁe numbers of galns. The
N ‘ Ad
criteria for a score .of gaining attention wefe-similar to those for losing'

< L)

attention except, of course, that scores were in the opposite direction .of
{ s s PPO:

attention change. ' ‘ . .

o .

Coding of chaﬂglng the channel “was done analogously to that for changing
s V#‘
attention. However, there were very few instances of changing the channel, and

.

all but one of these were switching‘frod KNBC to another station. For this \
R . . . . ‘ ? . ’

reason none of the issues arose for obtaining a single score for multiple

| . . . -

changes of the channel, multiple inserts of one type of Play Along, and multiple

viewings. <
» S .

* Results ¥, % . Y

. The results of the evaluation\of the Play Alongs are reported in four

s

<
1 14

main sections: appeal, impact, effects of viewing frequency and pareﬁgsl
. . L

- .

- » .\ : ) ¢: \ * .

@ : . . ’
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L}
T ’ - \ ’ .
obtained both from‘observers' reports (Activity Sheet) and the Child Question-

naires.' The data on effects of viewing frequency and parental opinion wvere

»

obtatned from the Activity Sheet, Child Queétionnalre, and Observer Questionnaire.
[} 3 L 4 .

The*data on problems and improvements\were obtajned from the Child Questionnaiire /

and Observer Questionnaire.

\
,
AQEealE
,  Sd

.

As. the’ "avowed intent of the Play Alongs ‘was to involve- child vieyérs in
4 ®

activities which require more than mere *visudl and aural orientation tq,the

set, it was assumed that a necessary condition.fo$~childran to participate in

- .

some active way was that the Play Alongs be appealing to” them. Appeal was

¢

) !
measured in a number .of ways. First, measures of attention were calculated

~
~ ,

using the behavioral data from the Activity Sheets. These measures permitted

-~

‘ -
comparisons between types-of content (Play.Alongs, ads, cartoons, and other

-,

programming) for losing and gaining attention and switching channels and

. - e .
«“ .

comparisons between the individual Play Alongs for losing and attracting

a

- . M L

children's attention., Second, on the child questionnaire, stated appeal was

A
measured on a five point scale for each Play Along, for the Fllntstones Comedy

-

Show as a whole, and for the product commercials iY the program. Finally,

children were asked to indicate which of the three types of program elements

: * . * . \ .’

(Play Alongs, cartoons, and ads) they liked best' and which second best.
0 ? -

Loss of -attention. A concefn of NBC was that the Play Alongs might be’
. - - s -
insufficiently appealing to maintain attention to the Flintstones Comedy‘Show

a

‘as a whole, which might expladin the somgwhat lower ratings the series has

receiveé this year., The data do not readily indicate suth a trend. As 1s

LY
N

evident in Table III:3, 6% of the children ever stoppe& watching while a-
r

-

Play Along was being broadcast. This comogres,favorably to the findings of
£y ‘ . -
—

105




/‘

Table III-3

¢ / NG

Losing Chfldien's\Attention by Type of
Program Content in the Flintstones

. ‘

A

Children Who Are . . Younger . Oldér v ’
Watching and Stop - ~ounger == . All

Watchlng During: : Girls Boys ° Girls Boys ° Children

- ., l- P ' 'v
Play Alongs ‘7 ) 6 Ty -
' (23) - (18) (21) (23)
: . "

‘17 16 - - 15
(24)  (18)

Cartoons .9 8

o @3 8)

*k ’ .
Other 4
~(23) -(16)

4

{

;o \e
Percentages for this’table were,calculated by first calculatjng
a percentage score of attention,loss for each child for each i
prygram content type. . Then for each type of proérqm congent,, :
the average percentage of attentien loss across all ¢hildren in
each sex-age group wag calcalated. -?hus N's ‘equal the total
number of children for each sex-ége groups who had one or more
opportunities to *provide a negative attention shift score for

that type of g;ognag\?ontent., &, 7 (

Other = Time Out, Ask NBC‘News, PSAs; and other drop-ins; if any k\

.:/ ” * B \:(’ ’
- . ., \
L -
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]

. 8% for cartoons and‘107 for other'non-commercial segments YT&me Out, Ask NBC
4

News, other PSA's) and is. considerably less than the finding that 167 of the
children stopped watching while ads were being broadcast. This finding is

based on treating the segments -- Play Alongs, cartoons, commercial bloécks,
i . - [ . - Pt .
.and other -- as units and on assigning a single score for attention shift each

time one is broadcast. That is, each time one of the four 'types of content

P

: 7 s . ‘ -
was broadcast,/?&sh\child was assigned one of four scores aggregating over’

e

all behavior changes during that time: did not watch entire time, no change

(either was or was not watching at beginning and end of time), watching at

' . ! .
beginning and not watching at end, and not watching at beginning and watching

at end. ) .

?

There are potential problems with these choices. First, the four types
of content differ in the tota1 amount of broadcast time they occupy. Cartoons

occupy about 56 minutes of the Flintstones Comedy Show, Play Alongs about

v

10 minutes, commercials about 13 minuteeq and other drop-ins and public service

2

announcements aboct 3 ninutes. There is, therefore, more cartoon time during
which children may stop watching cartoons than there is time during which‘:
child coold stop watching the Play Alongs, commercials, and other drop-ins
and PSAs. Siéilarly, there is more time for the child to.shift attention
more than once. Second, assiéniné one score per child §5r each segment of
content masks those times when a;chifh changes his or her attention mbre than
once‘while,it is being broadcast; That is, Child A who watched, did not watch,
watched é!éin, and then did not watch during Dino and Cavemouse received the '

|

same score for attention loss as Child B who, watched and tsen did not watch.

>

i

" Despite these potential probleme, the choice of a single score per segment
x?

was made for three reasons. Fird/, examination of the data indicated that

’

~

multiple changes in attention -~ the proportion of segments where children

,

/ ~1{):f R e o

1

-
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A ’ . . . A}
& ' .

behaved in ways 1ike Chlld A and not Child B <~ occurred for only a small

. -~

~propoxt}on.of the segments (see- Table III-4). The percentage seemed small

[}

. .

“enough that the potential loss o% information from a single summary score

did not outweigh the greater easefof presentation of data based on a single
score, Second there is no go?d estimate of the amount of time during which

a ch11d didqor ‘did not attend to any segment, Such §n estimate which we felt(,.
wa: too complex to ask of Tamily observers, is really necessary to makevSense4 '

« . v , a . , '

x‘of data on muftible changes in attention.,k Third, the crucial question seemed

to be whether the Play Alongs caused children to stop watching the Flintstones,

. .'This couid be‘answered wef¥'enough by the simpler'snmmary score. i

4 . As suggested byatzs data in‘Tables III-3, 4, and 6, loss of attenfion
measures prcbably reflect contributions from both the tyﬂe og content being

broadcast and .the amounthdf broadcast time pe; content type. The facts that

cartoons were most likely to have mnltiplq changes in attention (8% of segments,
~

as shown.in Table III%4) and children neshming viewing (see Table III-65 >

.
. . ~

suggest that any content which occurs more often and for longer periods of,
~

time may produce more attention shifts. However, attention shifts are also

£}

deternined by the type of content being broadcast. As indicated by the data,

o

p persentages of multiple attention shifts (see Table III-4), attentig; losses

- (see Table III-3), and a%tention gains (see Table III-6) differed between Play

DR VL L N
hd A

LN 2
Alongs and commercials which had similar amounts of broadcast time. AlSo Athe
o . . /

VRN

other drop-ins and PSAs, which took very little broadcast time, had higher

scores for attention change than did types of content which had more broadcast

N
-~

, time, Specifically, other drop-ins and PSAs lost more attention than cartoons

114

. N -
and Play A*ongs (see Table III-3), had more multiple attentién'shifts than

' Play Alongs (see Table 111-4), and gained more, attention than commercials (see *

- /
H Table III—6) . ' . . ®




Time Out, Ask NBC News, PSAs, and other drop-ins, if any

88
3
Table III-4 .,
.Attracting and Losing Children's, Attention More Than il
. Once During Program Segments by Type of Program Content
\ In the Flintstones . '
;,A.ofUSééments Watched and/or s , Younger - Older . Al
Not Watched Moxe Than Opce Girls . Boys Girls Boys Children
During: . 2
Play Alongs , 00 00 oL o1 01 ,,
n* (264) (198) (231) “(253) [(946)
’ . - . - A »
. ¢ Ads 03 06 - 02 05 ’ 04 *
)] (264) (198) , (231) -(253) (946)
il °
~ - !
Cartoons . ’ ‘08 08 07 08 * 08
N (216) - (162) (189) (207) (774)
*k . ’ )
Other . 03 03 03 00 02
) (144) (108) (126) (138) (516)
‘ . [}
v /
. .
N = number, of segments, not number of children ° ‘
ek ’ - .
Other =
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.
A

Y It appears then that the Piay'Alongs lose the attention of viewers more fre-

Ne

quently than the cartoons, based on the amount of time available for viewing each

-

type of content. Children overall stop watching commercials with the greatest

-~ .
frequency and cartoons with the least, with Play Alongs somewhere in b‘fween. The

Play Alongs are brobably closer to carﬁoons in the rate of attention loss, and the

other programming is closer to the commercials. Older children and younger boys

all were most likely to stop viiwihg while ébmﬁercials were being broadcast. They
’ : 2
were about equally likely to stop viewing during cartoons as during Play Alongs and

as during other drop-ins and PSAs, although some adjustment of these figures needs

to be made because of the different amounts of time the threi types of content were

broadcast. Younger girls, however, tend to stop watching the '"other" category of,

programming somewhat mo® than cBmmeréials. ‘As this cafzéory included Fhe’Ti@e-Out

e ¢ . .
drop-ins, which do not seem to-be as appealing to §0uﬁger girls as they,gﬂz to

4

B i . . * ‘ -
other children, this latter finding is not surprising. .

s

Swftching the channel., A speciai'casé of loss of attention is changing the

~ N '.
channel. While loss of attention to the Flintstones Comedy Show due to hunger,
o 13
»

alternative available activities, need to use the bathr[ﬁg; and the like, is

}
important to know about, suchﬁS?fa are only indicative of the relative appeal of

qualitatively different activities., It is important to programmers also to know

o
/

about .appeal relative to other availablg\tblevision fare. e
Channel swifching gives this information. The instapces of channel changing,
as indicated by ébserver report, were so rare that they are reported as number

of instances, rather thﬁn percentages, in Tablé III-5. As is evident in the
. 4

.. . table, children switched a%ay from KNBC only nine times during the mdre than

. *®
> E . . ’ )
= three-thousand segments they viewed. This frequency is, of course, so low as .
.gr-—, - ' LI - e . - . . B -
) " to Pe inconsequential., Children did not differ by age or sex in their frequency

bf syitchihg, although older children are much more’ likely to switéﬁ%during_the

- commercials tHan-at other times. . . '
) . ) SN .
o PRERR oy s . l l Aot

b
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: . Table III-5 '
. s ‘

Childfen's'Switéhing of Channels by Type of Prbgram Content in the Flintgtones

¢

\}

4

‘sl .+ Number of Times Children

Y . older ~ ]
Switched Channels* ) ~ounmger e . All .
During: N Girls Bofs Girls _ Boys - Children
. : N } . *i \ v .
Play Alongs - - 1 0 0’ I 2
% ) - ) .
B . (264)  (198) o (231) - (253) L,(946)
Ads ‘ “ 0 2 2 3 7
’7 N . . . . “p
(N) (264) (198) (231) (253) (946)
Cartoons - ' 0 0 0 0 0
* M [ .
(N) . , (216) (162) (189) (207) (774)
f . t f
k% .
Other o1 0 ‘0 0 1
. ‘ N . ~ .
(N) ) (144) (108) 1126) (138) (516)

) - * ™Ihe numbers in the cells indicate the nugber of times
¢hildren switched chanpels away from KNBC, except for

. the "older boys/Play Alpng" cell which.indic%neﬁ one

. channel switch to KNBC from another station \

4
- -

N = number of possible segments in each Flintstones Comedy
Show of that content type X number of chil?ren in that
sex—-age group

» « >

a

Kkk . . /.
Other =Time Out, Ask NBC News, PSAs, and other drop-ins, if any

7 . ¢

-

-
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Although it is poégible that the impulge to change channels was suppreséed
$ . '
due to children's beliefs that they are not supposed to do so as a condition of !

the study, the. greater loss of attention by other means reported in Table III-3

L]

suggésts otherwise, " Children did feel free fo leave the }oom,~§ﬂay with toys,
. - . ¢ N ,

talk to brothers, sisters, and observers, and in general not pay attention to

.
Y

the“progréﬁ for periods of time, Since observers were told explicitly that
children should be allowed to change channels or otherwise stop viewing after

the first five minutes, to assume that the low in€idgnbe of switching channels

h ]

is(éEG;}bus seems unwarranted. -

, Attracting attention. The observational data also allowed examination of the

_frequency with which children who were not paying attention to a seément at
. 7, -

its beginning turned their attention to it sometime later. Before reporting .

-

these findings, it is important to note .that they must be treated with caution

¢

S

because of a.limitation in the observers' data, 'Program segments which were not

-
+

attended to were often missed becauge children were entirely out of the .

¢

viewing room. In these circumstances and because.we did not ask observers to

S

s

tell us whether children could still hear or see anything when they’%ére out
of the room, it is impossible to judge whether a resumption of attention to 'the

television was due to the attractiveness of the segmed&tbeing broadcast at the

~r

.

time ®r was simply. due, circumstantially, to the child's readiness to return%to
b !

» -

viewing. ) -

. I -

With :he above caution in mind, it ié evident from Table III-6 that chiidren
reéurned to Qiewing most often whe?\uartoons were being broa@cast.- ihe pergentage
of childfen who reéumed.viewing while cartoons were on (62%) 1is larger thah
that fqé children resuming while thexPlay Aloegs were on (47%). The percentage * ~ |

-~

of children resyming viewing while commercials or, other programming wefe being’

”~
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Table III-6

Attracting Children's Attention by Type of
Program Content in the Flintsgtones

% Children Who . B
Were Not Watching i Jounee ' olde ' :
and Start Watching Jounger === C All
During: ’ Girls ‘Bpys s Girls Boys’ Ghildren
- s / ) . ' . L] . '
Play Aldﬁgg/ ' 62 ' 24 65 34 : 47
* \ *
€] ’i ) (13) (10) v, (13) (16) (52)
. . B - i
5 . . "
Ads ‘ 20 22 25 723 22
¢ D) . , (18) (16) 17) (18) (69)
Cartoons s 57 70 © 49 62
™ . 200, (18) Y@ (18) (70)
" ' \ - * 1]
k% \. ' ., ¢
Other . .15 18 - . 38 24 24
L) ) (18)  (15). (1% @18 - (70)

*Percentages for "this table were calculated by first calculating

, a percentage score of attracting attention for ééch child for

i eachyprogram content typé. Then for each type of program conternt,
the average percentage of attracting attention across all children
in each sex-age group was calculated. ,Thus N's equal the total

- number of children for each age-'sex gro Sup whohad one or more
opportunitiesa;p provide a positive -attention shift score for that

< type of progr content.,, N, ‘

Fek i
Other = Time Out, Ask NBC News, PSAs, and other drap-ins, if any

)
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\

. ~ .

broadcast is even lower than that for Play Alongs (22% and 24% r%spectively)/ .

In considering this issue it is gﬁpropriate to -again look at the amount of time

.t

available for each type of segment.. Since it is far more likely that cartoons

are being broadeast than any other type of content, it should not be surprising

‘

that children most often returned their attention to the Flintstones Comedy Show

)

while cartoons were being broadcast. ~

.

If return of attention was due entirely to chance and overall differences
— " ”

between types of programming were due to the proportion of time each occupjed
‘ '
in an episode, one would be unlikely .to find any age or sex differences #n the _
3 ‘ -

. d
‘data. However, the data in Table III-6 show some age and sex differences. Older

\

)

children were more likely to resume viewing while the Play Alongs and other
3’: v

.

/ .7
drop-ins and RSAs were being broadcast. Younger children were more likely to

i
-

- N { . .
resume viewing while the cartoons were on. Girls were more likely to do so while

' .
the Play Alongs and cartoons were on, \These data suggest that resumption of viewirg

.

) +

~
is not tirely unrelated to the content being broadcast apd that<the Play

ongs function better than commercialsg_gther drop-ins, and PSAs to attract_ )

o ’

children‘ back <o viewing. i ' .

. : ' . - 3
Attention to each Play Aloﬁé, Although Play Alongs as a txgefﬁf progrsn

.

.- i r
element compare favorably to other types oE prograhming in their ability to

e

attract and maintain an aud&epce, it is possi¥le that individual Play Alongs
s 1 4 .

varied in how we{l they did this. To explore this possihility, the.same measures

of attention changes as repogﬁed in preceaing sections were usged:
'9'3 ~ !

Table II%p/ indicates thatano type of Plag'Along lost a very fiigh per-
centage/of children overall,;nhe highest loss being 15% for Riddles;j‘However;

»
-

there were}differences between Play Alongs, Faces, Word, ahd Dance.clearly ‘*:

<
.

lost the fewest thildren; ﬁraw and Symphony'lost_somewhat more{ and How To,

EKCf " ' - |

- ' . 1 “

S o 4




Table ITI-7 .

* Losing Children's Aftentiqn’By Type of Play,Along *

% Children Who
Were Watching and Stop
Watching During:

©

e -

-

t

Symphony
) - ’

’ ~ égl
Fitness

w - e

Riddles
OB

<~ Faces

N .

Words
(N)

« Dance

. (N)

Draw

. M

How To !

() :

.

L]
.

.

Younger Older
Girls  Boys Girls  Boys: .
09 - o7 ! 06 . 05
(22)  (14) (16)  (20)
, 22 07~  : .10 09
. . 0
(B)  (15) 19 (22)
13 12, 716 1
(23)  (16) (19)  (23)
L0 .0 w0 0
(19)  (16) (15) \ (15)
4
o- o0 - 06 lo6m®
(19) - (11) (18) ﬁ\ﬁia) 3
o 0 07 p o . 07
+ (20) - (14) ©o(18)  (5)
. ! ¥
el r ' .
0 . 0. _ . 06 14
(19)  (12) (18) _ (14)
08 o6 } " 26 05
(24) |~ (16) (19) (19

v

'

All

~

Children -

07
(72)

13
(79)

15.
(81)
(65)

03
(71)

03

(67)
08

(63)

12
(78)




Fitneés, ang Riddles lost the most. There were minimal or no differences

- . "
A} £ » -

in loss_ among the d1fferen£ age and sex groups for Faces Words, Symphony,
4

and Riddles, indicating‘that some Play Alongs (Faces .and Words) held most

@

children's attention and some bhon and Riddles) lost a consistent per-
“ y .

centage of youngef ahd ‘older girle* and boys. - ////{/\
Al w - ° A
. , ..

There are some comparatively larger differences in attention loss among
the age and eex groups {on the rest oé the Play'Alongs. Most of gitnesé' 1:ss
of attention was due to lpsing yodnger gﬁrls ( i), a finding whic% correqunds
to their prevdously ;eportedidistaste %br Time Out. Draw lest a moderate
number of all chlldqgnrexcept younger boys, who neyer stopped watdhlng when it
wes on,’ HOW’TO had an almost dp;051te effect: It 1ost a modere;e number

* v -

(6-8%) of younger ch11dren and older boys (SA) and a relatively 1arger number
-

L]

(26%) of older girls.” Dance lost somé boys (74) but no girls.
: e ) ) -
Table III-8 indicates that the Play Alongs varied considerably in .the

-

\ ..
extent to which children nesumﬁﬁ?v{ewing while they were on.” These data must
N - ) - ladd R -
be viewed cautiously not only becadse we cannot be certain the children knew

{ . a ”

B - -~
what ¥as on the screen when they' resumed vieving but also because in some cases

the ndmber of children,'especiailxiby age.and sex, who could possibly resume
N ’ >
. . & .4 S A
viewing was®small. With such a small denominator, the percetage estimate of -
Y - v -
attracting viewers is quite unstable. Nonetheless, the data’ give some indications
» - ’ ) .
of which Play Alongs were better ablé to aftract children's attention back to
‘ " ¢ ’ °“' . Y
the screen.
. 4
FaEes, Words, Riddles,; and’How To all were relatively 'successful in attracting
[ k4

~ - he

. children's attention., Dance, Symphony, Draw, and Fitness were relativefy un-

successful, Although the daéa in 2?ble III-8 include figures for the extent to
which the difgerent.Piay Alongs_succeeggd in attracting the attention of children

divided by age and sex, they will not‘Qe commen®ed on here. In almost all cases

*
’ |

5 118

~




. Table III-8

Attrgéting
. ¥
® -
- . ‘ '
%>Children | : ) .
. Who Were Not Watching Y; neer e
and Start Watching Zounger
During: - g Girls Boys
v .. e U . .
Symphony " 50 0
+(N) . -~ (2) . 4)
) ¥ o
j ’. ¥ \ '-\
Fitngss . . 0 0
N (1) - (3)
) .
Riddles 100 50
™ (1) (2)
Faces . 60’ 50
(N) ‘ (@
Words - 7 100 57 -~
(N o sy (D
Danc . 75 0
ance —
o~ (N) e (4) (4)
. Draw 60 . 33
() ! (5) (6)
: ¢
How To 0 50 .
(N (0) (2)
Y
11y

Childfen's Attention By Type of Play Along

I3
‘
4

L}

Olﬁer ‘

Cirls _ Boys -

< 40 . 67

ONENCR
150, 100
L2 W
100 -- 0

@ " (o

83 75

(6) (8)

67 0

(3) 0

67 25
RO

67 11

(3) (9
100 75

(2) (4)

- &

96

All
Children

N>

36

(14)’
29
(7)
80
(5)
?l

(1)
73

s

37
(19)

35

(23)

75
(8)

)

/
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the numher of children‘QN which the'percentage is calculated is too small to -

provide a stable'estimate. The only clear age or sex difference in the data_is

. - one alreadyiremarkedioﬁ, that girls were more likely to resume viewing while
. . - { 8
L . . F3
the Play Alongs were on than were boys, except for Fitness.

&

These data in conJunctlon with those on los1ng chlldren s attention,
X; suggest that some types of Play Alongs are better than others at retaining
and re-estab11sh1ng an audience. “In partlcular, Faces_and Words had very

low rates of losing children's attentjon and very high rates of regaining it
. . . - - o s

.when it had been lost by other types of program content (not the Play Alongs). a

'
ey
.

; Physdical Fitness had a‘h{gh rate of attention loss and a low rate of regaining

4; an~a533%@%e. The ather five types of ‘Play Alongs were more mixed in their
N Py ;' * ~ e

'performance. , . '_ ) . ‘?3*
L3

Liking types of programming. An entirely different approach to assessihg
the.appeal of the Play Alongs was to ask children-to rate their appeal and to .-
~ ’ . - ,,a:{;? ’

:kf compare these rating to the appeal of ‘the FlintStones cartoong afd the -

° .
commercials broadcaﬁﬂ(&uring the episode.. A second, similar approach was to . .
. ) . ] ¢
ask chilnren to rank these three types of programming in terms.of liking.

. -

Both indicate that chiddren like the Flintstones cartoons best, thesPlay Alongs

-

second best, and:the comne;c1a1s least. As shown in Table I11~ 9, the average
rating of all Flaf‘Alongs combined indicated that children liked them a little

aand liked the cartoons'right'i; the middle of a little and a Iet. Children
liked commeteials right in the middle of not sure and a little. These patterns

were generally maintained for each of the four age Ry sex groups, with'younger
. - . W ‘
boys showing the gredtest spread in their opinions of the three types of

-

content and older boys the least spread. Older boys alsp were unique in the

LI - -

equal rating given for the appeal of the:Play Akgﬁgs and the Flintstones cartoons.

’ .

Q | . '. . ‘ .- ‘ )

‘ ‘ L S | 120 Co \
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Tdble III-9- .
. Children's Reported Liking of, Play Alongs, Elintstones
o fomedy Shéw (FSC), and:Ads ' .
) . T . 'I\l - ’ . ‘( .
2 N o ‘ . . , . \ . \
. Average Reported . .. > Younger .o -Older ALl
Liking of': - © Girls Boys. . Gifls Boys' - - Children
All Play Alongs combined 4,17 4,0 T Vb2 4.0 4.1
FSC - - 4,5 7 &6 _ L 48 450 , b
t % M ™
’ Ads ‘ 3.6 3.0 HEME T AN
) : S (28) (18) (21) (23) (86)
< g M
\ N ~
/ R R »
‘ - ' Rafing Stale :
. 1 = Not Like,.A Lot =
\ . ‘ 2 = Not Like, A Little
/ ,3 = Not Sure . Vs
¥ : ‘ .
’ "4 = Like, A Little
: b S = Like, A Lot =  °
. . > LA
/\_\/ * -
\ .
° i ’ ~.,
s A ~_
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Children's rankings of these three types of programmdng conflrmed the
- ’ — ' ~ * * e

appeal ratings (see Table I1I-10). Slxcy—seven percent of the children chdse

the cartoons as the best'iiked Program eIement and 287 chose the Play Alongs,
, .
These flgur“s were vlrtually reversed for children's choices of second most
. . v * N
liked program elements. Commercials were chosen as most liked ‘by on1y~54 of the

, . ~ »

children and as second mosC’Iiked by only 3%.° There were no very consfigtent ° .
., N 7 .

o
-

age or sex differences in children's ranked I}king of prograﬁ'elementsa although
'younger girls and older boye Were the most favorable'toward the_Play'Alongs.
. . .
Liking of each Play

Along. The rated appeal which has just been discussed

- e 13
was calculated as an average of the rated appeal of each separ%e type of Play

L

. Along., Here we examine the appeal of each type individually (see Table III-11).

1

- The abpeal ratings of thebindiﬁidpal types of Play Alongs, averaged over all

children, range from a hfgh of 4,5, as high as the average -appeal for the

Flintstones cartoons, tc a low of 3.8, still slightly above the average appeal
- " ’.[ .

Jfor commercials appearing in.the Flintstones Comedy Show, Those Play élongs

—

with high rated appeal were Faces, How To, and Draw. Those falling in the: ’

middle range of rated appea1.;ere'Riddles, Symphony, and Words. Those'bbéa;ning'

the lowest appeal ratings were Fitness and Dance._\v . ,
B N . " .
As in previous data, girls ‘imgeneral rated theé .Play Alongs more favorably. o
. .theu did the boys. The only Play AIongs'for.whieh the appeal ratings are . {

N D

rebersed for the sexes are Riddles,

rd

. 2
How To show opposite sex differenc

the Play Alongs were better liked

into this category are Symphony an

The ot

)

liked by older dhildren.

differences in rated appeal.

&
¢ .

"while the ratfﬁés for .Faces, Draw, and . -

.

es‘for-elder and younger children. Some of ~
‘by younger than older children. Falling ’
d RiaeléSa Fitness and WOrds &re better <:::;j:
r Play Alongs produced minimal age and sex )
: . ) ~
- L
o , - /




‘Table III-10

3

Children's Ranked Liking of Flintétones Program Elements

Older v
Girls Boys

‘Younger
"Girls  Boys

W

58%. 69 84 64

All

7% Children Liking: :. Children

Best
\ 0

E3
°

Cartoons

Ads 9 6 0 5

Play Alongs . 36 25 ' 16 32

;'_<§)

2.

(22) (16) - a9 (22)

hid .
¢

-
H

»

. 7. 2nd Best

E
> Cartoons~
Ads

!
Play Alongs

11

0

- 89

32
14

55

(1 (23) (14) (18) (22)

’
«
g
&

- - - [ B

Children werée asked what they liked best about the wbole Flintstones éﬁow:_

the cartoons, the commercials or the Play Alongs. They were thén asked which

. X
of these program elements they liked second best. ,
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Table ITI-11
Children's Reported Liking ‘of Play Alongs ) -
LN ¢ N
~ ‘ Younger ‘ Older All -
Average Reported Liking of: Girls Boys \__; Girls__ Boys Children
Symphony , 4.4 4.0 4.4 3.6 b
(N) ‘ (21). (16) £20) (21) (78)
Fitness. 4.0 3.5 61 3.5 . 3.8
(N) - (22)  (13) 18) an (70)
. (™) (18) . (11) (16) (17) (62)
Faces | b1 4B b6 4.5 6.5
(M) . (22) (17) (19) (21) T (79
Wwords b0 3.5 6,0 b1 o
(N) P (21), (15) (19) (22) an .
N Dance ; 4.2 3.2‘ g 3.8 3.7 . 3.8
(™) : (19) (14) -9 . a6 (68)
h— . ’ s ' . % .
Draw L ~ w41 b bo6 4.2 4.3
(N) . (20) - (14) - (18) (18). . (70)
. How_To . 4.3 4 T BN 4.t
’ (N) (22) (17) a7 - (22) (78)+
& ' - Rating Scake
1 = Not Like, A Lot
. . . . 2 = Not Like, A Little,
3 = Not Sure }
a ‘ ' 4 = Like, A Little
Ly ' W Like, A Lot ,
*
—
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Responses while viewing. There were several$iﬁstance§ in the observational

records of children expressing, either verBally‘dgi£§hagiorally, evaluative
& - 3 o Ny N
responses to the Play Alongs. These included positive expressions of liking,
¢
@nterest, or amusement or negative expressions of dislike, disinterest or

boredom. These responses may also serve as clues to the appeal of the different .

L4 ¢

types of Play Alongs for the children. At the request of NBC, following a
report 'of preliminary findiﬁgs, they have been coded and anélyzed. “Evaluative

responses were scored along with participation in a Plaf Along activity such

» =

that only ones of four possible scores was given. The score was chosen o

hierarchically, iﬁ’ascending order, from: no response, negative response,

¢

positive response, and participation. - : .

As shown in Table III-12, the percentage of children expreﬁéing a positive

# !

response varied from a low of 11% for Words to a high of 287 for Fitﬁess, with

Ll

most percentages averaging around 20%. Only Fitness is remarkable for a high

percentage of positve responseé, while Faces and Words had the lowest percentage

of positive responses. All other\QliZ/élongs fell close together, with around

-]

20% of the children responding positively. 'There were some age and sex

2 '

differences in these findings. Younger children responded more positively to

Faces and Draw. Older children responded somewhat more positively to Symphony

and How To. Older girls fesponded more positively to Riddles, Words, and Dance.

Appeai of the Play Alongs was also approached from the opposite pgth,
looking at the extent to which thgymeliciceﬁ %egative ratﬁe; than positi;;T:‘x‘]~
e v o . -
responses. As shown in Table III-13, many fewer children expressed negativg

responses to the Play Alongs than exﬁressed positive responses.,* The pefcén;ages~\\‘?
’ f
range from a low of 0% for Fitness to a high of 10% for Dance, which is just

e e B —

slightly below the smallest percentidge of children expressing positive responses

e A - ]
- - A) , .

-
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' Table III-12
- Children's Positive Responées to Play Alongs - -
- &
~ ' . ’W -
% Children Respoﬁdingv Younger : Older ALl
Positively During: .Girls  Boys Girls  Boys Childrent
- .. (3 .
Symphony " . 26 14 28 19 , 22
(N) . (23) (14) , - (18) (21) (76)
Fitness ' 300 27 25 30 © 28
(V) . e ©(23) (15) (20) (23) (81)
Riddles . 17 24 33 17 ﬂ 23
(N) 24) (17) : (21)  (23) (85)
Faces Cf 18" 24 5. . 0 12
™ : (22) © 17N (21) . (21) (81),
Words : g 7 20 - 9 11
(¥) 8 To(28) (15) (20) €23) (82)
Dance > 22 14 30 12 20
(N) . - (23) (14) (20) (16) (73)
Draw . " o3 oA 15 12 20
- (N) - (22) (14) (20) , (16) - (72)
How To o 21 . 12 * 28 14" .19
(V) (26) @17 (21) (22) ’ (84).
[l *
. - . .
. Z§ : Positive ;espons@% were ébdeq wherl children expressed, eithet ~ s

verbgily or behaviorally, liking, interest, or.amusement in'.

response to a Play Along. ° -

!

-

. - .
-~ “
0 4
- 2 .
D . &)
. . M IQ(J- o
. Q L. RN . ) : i
ERIC .- : ‘ | .« -




A Children)Responding

| . B Table III-13

2

'Chdldren's'Nigative Responses to Play Alongs

.

Negatively During:

‘ Symphony
. () \

ftthééé
®

Riddles
(M)

Faces

(N)

. Words
(N)

Dance
()

Draw

(N)

How To -

@)

&dhnger
Girﬁp Boys
| '
- 0 0
(23) (14)
0 0
¥ (23) (15)
4 8 0
(24) (17)
) 0 0
(22) (17)
0 7
(24) (15)
3 71
* (23) (14)
‘ T To L7
’ (22) (%)
0 0
(24) 17):

-

.
3

Negative responseg were coded when children expressed, either

verbally' or behaviorally, dislike, disinterest or boredom in

response to a P1a§ Along,

N

>

/

}

104
Older All
. Girls Boys Children
6 5 3
(18) (21) (76)
0 0 0
(20) (23) {81)
10 9 7
(21) * (23) (85).
5 0 1
(21) (21) (81)
5 0 “ 3
(20) (23) - (82)
* 10 127 - 10"
(20) (16) - (73)
\ 5 19 "8
D (20) ° (16) (72)
.0 14 4
(21) (22) (84)




\ ! % -
N : |
ey \

to any one of the Play Alongs. The Play Alongs which received the smallest
S . g -, \-

percentages of negative responses were Fitness, Faces, Symphony, Words, and How
‘ \ - )
To. Those which received the most negative responses were Dance, Draw, and

2
.

Riddles. There were none which fell in between these two groups: Some of the
Play Alongs elicited more negative Tesponses from the older children (Symphony,

Riddles, Faces and Draw) or from the older boys (How Toy. Boys‘ in general

-

responded more nezgtively to Draw and Dance than did the girls. There were no

Play Aﬁongs that girls responded more negatively than did boys.’

These data suggest that the Play Alonés~el' ited relatively few negative

[y

responses from children and severaI positive responses. Responsiveness or

positivity did not depend on the sex or age of the children, but 1t did vary
/ »
by the type of Play Along. Fitness is the one Play Along that elicited positive

responses from a high percentage of children and negative responses from a low.

percentage. As will be seen later (see fable III-14), it also elicited a

relatively high rate of participation. (A1l of which stands in contrast to its

~

. lower rated .appeal.) Symphony should be placed in the middle range for appeal

when data on negative evaluations, p051t1ve evaluations, and participation are

~

al% considered.‘ How To should be placed in the middle range toward being

*

unsuccessful in appealt The remaining Play Alongs were mixed in the participation;

“

positive responses, and negative responses they evoked. Of those with mixed"

A -

scores, only Faces can still be'said to be an unqualified success in terms of

appeal. It elicited negativé responses % rom only 1% of the children and, while

-it elicited positive reigonses from only 12% (a low percentage), it elicited

v

-participation from 63%. This means it elicited participation or positive

&

. responses from 75% of, the children. The next closest Play Along was Fitness

v 4 ‘ ' ¢ )
which elicited such responses from only 56%o§ the children. !

' < 3 .t

/
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Table ILI-14

' . ‘Cfu‘.ldren's Participatory Responses to Play Alongs
- / .-
. - - a |
% Children _ ‘Younger Older . ALl
Participating During: Girls %oys s Girls . Boys -Children
~ Symphony . - k 9 36 16 14 _ 19
S ¢ N j \ (23) (1) .. (18 () - (76)
'Fitness 3% 13 50 9 28
(N) | (23) (1;5) (20)  -(23) (81)
Riddles . 21 6 . 14 13 . 14
(M) (24) .(17) (21)  (23) . (89)
. Fdces 50 7 47 85 71 63
) ~ ' (22) - @D @) @y (81)
Words  ~. . . .2 7 o 30 22 . 20 -
(™) ) . s . (24) asy: - - (200 - (23) (82)
" i A‘ . '.L
Dance : 26, . 14 ' 50 38 . .32
) o (23)  @14) (200 (16) )
Draw . .y 7. 15 T 12
) - (22),  (14) (20) - (16) (72)
How To " Lo 29 6 LTY o . 1.
#(N) - - (24) . 17) - (21) (22) (84)
. < RN - o
.- ' . _*Participation was coded whﬁe;shildren carried out activities o
suggested by Play Along or verbally expressed the w1sh or
5 ‘ intent to do so _sometime in the future.
» N ~ v ) ’
- R » . ‘ ‘ . , o
4 ‘ 5 b 4 3
< v - >
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Summary. All the appeal data combin?d»suggest several things about the Play *

EY

-t .
Alongs. First, they arécgztractive to childwen, not as attractive as the Flintstones

cartoons, but more attractive than other drop-ins ang much more attiactiye than

commercials. Second, they cannot be considered to be the cause of any loss in
8 . ° " v )

.. audience for the Flintstones Comedy Show. Third, the individmal types of .
] A ¢ .
Play, Alongs differed in the extert to which children said they liked them, made -

/ - t

positive or négbtive evaluative comments while watching them, and stopped or

@
[

started watéhing'while they were on, ese individual differences among the

Play Alongs wfll be discussed more fully in the Conclus¥ons section. Finalfy,

the self-report and obseryational measures of appeal présented essentially. ’

.

similar results wh%? the Play Alongs as one_type of programming were compared
v ,
-

A

1

to other types of programming, but they presented some different findings when N

- .

R -

the different types of Play Alongg were compared. These different findidgs
. . / -,

will also be discussed in the Conélusions section where the types of Play

o
. -

Alongs’ are, evaluated gor over,all performance.,

® w

. ’ t N ' ‘
Impact N\ - , /

* T ) . ] . J
~The primary purposes of “the Play Alongs were to make children's Saturday

morning yiewing experienbés more active and to suggest activities they could

] -

pursue sometime after viewing. The extent to which the Play Alongs succeeded
> : %. g .

in these goals was assesséd in three ways., First, children's participation in -
the Play, Alengs was ohserved during viewing. Second, children were asked to

recall Play Along content? describe sifiilar activities barticipatéd in at times

other than viewing, and estimate their interest in more.such activities. ot

. 4
2 .
." Third, family observers were asked to report any conversation or activity by the

Aim 'y
’qyildren which was related to the Play Albngs and occurred at a time other than

-
%

*. Q@  while viewing. - ' ‘ ' ’ )
'ERIC \ ) ~ ©1an

1




Participation while vie ng. Children were scored as participating in a

Play Along while it was eing broadcast 1f they carried out’ the activ1ty \ il

>

suggested by the Play Alofig as. it was being broadcaste So as not to penalize

children who could fiot-€arry out the Play Along actiyity righb at that time
w . : . p
. (because of lack of materials or space or for oth T reasons),zthose who, while

the Play Along was being broadcast, verbally expressed the wish or intent to

Al s . . P .
: perform the activity sometime in the future were also giyen credit for parti- “
N ' cipation. This choice was made when preliminary datawereepresented to NBC. "N

Carrying out of the activity included keeping time to Sympheny music or

imitating, the characters, doing a Fitness exercise, guessing at Riddles,
'~ T "‘Gﬁs . . -

. guessing at vho had ‘'scrambled Faces, guessing Words doing a Dance, Drawing or
« .

-

getting materials or trying to remember instructions, and getting materials or

",v/r;,r""""“o

& trying to remember instructions for Hoy_To mége something (see $ppendix 5,£or
. 3 . =
" complete desc‘ion). Most of the Play Alongs elicited one or both kinds of
Jparticipation- from one-quarter or less of the children (see Table 111I-14).

Between .}10%Z and 15% of the child viewers participated in Draw, How To, and"

1 - * !

\ Riddles, 20% participated in Words, and 28% pa?ticipated in Fitness. Somewhat
more children parti®ipated in Dance (32%). But the outstanding eliciter of
.participation was Faces, with 63% of the ghildren participating in' it,

- . dhere are some differences among the Play Alongs in hoy much participation

\

'they elicited from younger and older boys and girls.. Draw .and How To were more
° effective with younger than?older children. Faces, Words and Dance were more

.

%s% effective with older children. All of the Play Alongs except Symphony were

.

somewhat or markedly more effective with girl;;Shan boys. _Those for which there
S was_a marked sex difference were‘Fitness, ?or s Dance,\Praw: and How To. For

Symphony, younger- boys,participated much more than younger girls, and older

boys and girls)did not differ fn their participation, : ////

< \ . . T s
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Recall, Even though most children did not qptivéi;\gértigipate in most

Play‘Alongs while they were broadqzzt, most remembered them. As shown in

Table III-15, a very high proportidn of all children said they recalled seeing

4

each Play Along. Most children who-said they recalled seeing a Play Along

. - -

could describe it? content (see Table III-16).S
. oo ;o .
children did not seem to remember all that well was Riddles. ‘'The pertentage

;v . . ~

The only Play Along which

of children saying they yemembered seeing it (72%) was,comparafﬁvely low, and

the percentage of those children who could actually describe its content was

LI

even lower (66%7). Othefﬁiée, the Play Alongs~-— especially Faces, Dance, Draw,
' ¢ . . . ‘ &
-

Ky

N .
_and How To -- were very.well remembered by the children.

» .
’

. Not surprisiﬁgiy, gore older than younger childsen generally‘%elieved

©

they rememberéd seeing the Play Alongs. They also were better dble to recall

» &

ﬁ\what the Play Alongs were abéut. However, only, for Words and Draw was the age

*

difference in actual recdll of Play Aiong content appareﬂt for both boys and

. . 1
girls. For other Play Alongs, the age difference was due to differences in one *
' i <3S
.ot -
sex or the other:. ‘girls for Riddles and Faces, and boys for Dance. Fitness

-

and How To showed minimal age differennes. Only one Play Along showed any

h o

sex differénce in children's beliefs that they had seen it, Only two Play

Alongs showed any sex différeh&es fn;héw well their content was recalled,

4 ]

Girls were more likely to believe they had seen a Fitness Play Along, but -- of
. the children who said they had seen it -- boys were somewhat more likely to !
’ : ¢
recall its content. Boys were dlso more likely to regall How To content.

Participation while not viewiﬁg. Pn addition to remembening the Play

.4*Alongsgwell,_mosL_nhiidienﬂsaidgthgyThad_participatgd_in_agtiyities_similar;lo
- o ) .

them when they were not watching télevisiog (sée Tab}e II1I-17). It\waé not
4 * hd . & o ¢

possible to ascertain whether the activities were stimulated by previous

viewing of the Play, Alofgs or ogcurred just because they are an ordinary part
.. .
LI A " >

* o T

a0

J




Table III-15 , »
! . . :
Children's Reported Recognition of Play Alongs

I'd

e

\

Older

¢+ 7% Children Reportipgé; : Younger All
Recognition of: T Girls  Boys Girls Boys Children
. i s
+ Symphony 88 89 95 91 91
D ' (24) (18) (21) (23) \ (86)
Fitness - 92 76 95 74 - 85
Ny (24) a7 (20) 23y - (84)
q
‘Riddle 1 i 75 65 73 7 ’ 72
(N) , 24)  @an (21)  (23) (85)
. RN :
Faces 92 94 100 91 94
. D) . v (24) (18) - (20) (23) ’ (85)
: .
Words . . 88 88 95 96 92
_ (M) ’ (24) a7 (20) (23) - (84),
Dance 79 82 100 81 85
(03)) (24) an - (20) (21) (82)
. ' : »
Draw 83 7 8 86 86 - 85 -
(M) ' (26) ©an (200 (21) (82)
How To .92 100" . © 95 97 . 95.
) 7 @ee) an a9 @3 (83)
[ ~ -
« l \ ) .
‘ Recognition was measured by asking the children whether they
- rememberéd'seeing‘each segment, describing the general
characteristics of each segment twice, if necessary.,
3 -
I — - - S
{ . ’
L RS . %
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, ! Table III-16
N .. . )
* Children's Recollection of Play Along Content
~ .
% Children-Who Could Younge Old‘er‘
Recall Content or . oungey . — ¥ All
Message For: Girls - Boys Girls  Boys Children
Fitness i 77 _ 85 79 82 : 80
(N) . (22) -(13) (19) a7 (71)
] Riddle 50 64 88 63 . 66
' (M) (18) (11) (16)_  (16) (61)
Faces - 67 - 100 ) 90 87
(™) (21) 4 an (20)  (21) (79)
. Words 67 73 95 82 9 -
N : (21) (15) - (19) - (22) (
Dance 89 57 85 - 94 83
(M) . , (19) (14) . (20) (16) ¢69)
N \
Draw . 86 - 86 94 94 90
¢ ' (21) (14) (18) (18) (71)
How To 73 100 88 . 95 88
d Q- (22) (17) 17) (22) (78)
4 (- ' . _ '
Recollection was measured by asking’the children who reported
remembering.a Play'Along to tell about what happened in-it, and #
then evéluating the accyracy of that repo‘rt. No recall -
' question for the "Symphony" Play Along was’ Ssked because we
did not judge that the content was of a type which could be
-+ verbally described by most children.
, rd

[ X3




Table III-17

) When Not Viewing

L[4

-~

L]

» ‘ .
. . Younger-= Older

. % Children Reporting

112

[

Children's ReportedﬁParticiﬂati‘on in Activities Similar to Play Alongs

. All

Participation in Activity Like: Girls  Boys +Girls _ Boys + Children
.o Symphony * b 62 50 70 67 64
W (N) (21)  (16) (200 (1) - (I7)
' . Fitness . .89 92 100 82 <9
(N)? (19) as) - . Q9 (17) .(68)
Riddle  * 89 91 % 88 y 90
() (18)  ab (16)  (16) (61)
' Faces - S 39° 24 60 57 46
(N) * ’ (23) = @17 (20) (21) ’ - (81)
Words N\ - ! 100 - 91 t 89
- (¥) T (19) (14) (19) . (22) (74)
Dance . AR/ 54 70 63 ‘ 66
(N) . g (19 (13) . (20) (16) (68)
Draw : . 60 69 89 78 74 -
(N) . o 20) " (13) (18) (18) (69)
How To . - % 65 ~ 71 71 © 60
N . . 22 17 1 1 77
(N) — - ()-(> an {z) (77)
. N
- —_— ' ) N
Particiration when not viewing ‘:ras measured by asking children .
whether they ever did anythifg''like the Play Along activities .
‘ . when they were not viewing. " ) ’
. . . N : . -
. . N ‘; ) B M /-: ] ~ I' i ‘\_:
L) L d ~ \
\\ L] ’ : \
P - .
. . €
. a
\‘1 ’:)h R ~
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[ . of childhood. At any rate, it is instrucfive to note it about 90% of the
. . A ) .

. children had pafticipated in activities like those of Fitness, Riddles,‘ nd
. 'Words. About 75% had participated #n activities like Draw. About 60-66%

had participated in activities like Symphony, Dance, and How To. Interestingly,

only 467 reported previous participation_ in activities like Faces. Given the
e d - & .
popularity and memorability of this Play Along, this small percentage seéps .

to indicate that .the measuré of previous participation isAtapging more about =
Q .

what children normally do than it is about what children have dome as a

N .
consequence of previous viewing. If the measure tapped activities performed

as a consequence of viewing, then many more childrig than 467 should have

- reported engaging in an activity as popular as that of Faces was.

’

’

Some of the Play Alorgs depicted activities which older children were

more likely than younger children to have already done. These were éymphony,

&

" Faces, Woéds,—Draw,jand How:To. No Play Alongs showed activities which younger

. K A ’
children were more likely to havé dome. Girls were'more likely‘ihan boys to -
r~— ) . . ‘ . o
have, previously done activities similar to those in Faces, Words, and Dance.
: There were no Play Alongs boys were more 1ikeYy ‘than girls to have done. o
~ i S

. : As Table JII-17 indicates; the majority of children (except for Faces)

believed they had/participated in activities similar to those in the Play

. Alongs at some tim fore they were given the'questioﬁngigé, Family observers

MR

did not agree (see Table IIf-18). Only 14% indicated that children had parti-

cipated in Play Along activities at some time other than while viewing, ?nd

only 11% indicated children had talked hem. These persgntages are

We beli and

s reports of non-viewing participation. First, the quesfjion put to




ted

. engagéd in or talked about any of the Play Along activities

at any time other than while viewing. . :

- L

'-

o
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: , Table III-18
Obsgrver s Reports of Children's Participation in and Talk About
. Play-Along Activitiés When Not Viewing
¢ . -
% Obsgrvefs . . Younger : Older A
Reporting: L . Girls  Boys Girls  Boys Children
) . ' " . .
Participation : 11 12 16 , 16 . 14
Talk about S 11 12 16 5 11
q’ ' A\ d
(N) (&)  an (19) (19) . (73)
) ’ N . .
\ ~ ~
o b . . * -
Observers reports of children's participation were measured *
‘e by asking observers whether the Chlld they observed-had . -




e,
*
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~ \

children specified activities like those shown in the Play Alongs. Children
could %herefore*:ightly tell us they had\guessed at riddles in school, whi}é
the family'observer‘would omit this,experiencé because it did not involve

» .

élay Along riddles or riddles.stimmlated By the Play Alongs. Second, the family
observ;rs are probably unaware of some of.the activities in.which children !
Engage. For examp%e, they may not realize’that activities like those in Words *
are common school.e%?eriences fo? children. ‘'Third, children probably over-
report their experience.wifh gctivities like those in the Play Aloégs. These”

are three good explanaiions for the éifferénces‘be;ween children's an? observers'
reports. Because of thése'facgérs, additional a;ta are needed to establish

a conclusive estimate of children's participation in Play Along activities:

/ _ . ,
outside of the viewing situation. - . \\\\
|

- . . Interest in future participation. Whether or not the Play Alongs provoked
‘ N .

participation while children were viewing or afterwards, the greai majority

reported at least some intferest in participating in more activities similar to

. L‘ - *
those in the Play Alongs. As shown in Table III-19, at least 70% of all children
reported a little or a lot of interegt in further activities. Those that

R . [ .
provoked more interest were Riddles, Faces, Draw, and How To. Those that

- >

"provoked less interest were Symphony, Fitness, Words, and Dance. fhere were . c.

-

few age or sex diffeyences in children's reported interest in further aé;i&ities

similai'to those in the Play Alongs. Younger children were somewhat more:

-

. L
. 5, .

interested than old&r children in activitieslike thoéeify Symphony, Riddles,
Words, and How To., Oldef'children were somewhat more interested in activities

¥ . . - .
like those in Draw. The only apparent sir difference was boys' greater interest

in activities like those in Riddles. Thése‘rgsulté-demonstrgte that the Play '

-
he .

. - . N\
Alongs depicted activities which children found interesting enough to want ,to

. . - »~ *
do moré af some future time. ’

o ‘ N \ 1423




of

%’ Children -Reporting

Fyrther Interést In:

Symphony
A Little

2 ‘A Lot

3

Fitness .

AlLittle
~-A Lot
(N

Riddle \éit
A.Tittle

'

A Let * =
(W)

JFaces * 4
-4y A Little -
TE,A Lot
(V) T

Words
A Little
A Lot
(V)

Dance
A,Little
A Lot
y -

¢« Draw i
A Little - -
A Lot
o

How To
A Little
A Lot
Ny .

’

Table I1I-19

Shmilar to Play Alongs :

-

<
Younger . Older All
Girls ‘Boys Giris Beys * Children
38 31 75 67 50
a8 44 20 14 28
(21) (16)° (20) (21) (78)
“68 ' 23 37 47 46
18 46 47 29 34
(22) (13) (19 (17) (71)
33 9 56 56 41
56 82 38+ 44 52
(18)  (11) (16)  (16) . (61)
26 35 S35~ 50 37
57 59 53 . 40 52,
(23)  an (19)  (20) &9
47 40 58 68 55
. 43 40 - 37- 27 36
(21) (15) - (19) (22) a7
- & - . .
37 14 . 45. 44 37
37 * 3 . . 30 - 31 33
19y F(14) (20)  (16) (69)

“ 40 43 44 77 39
40 43 50 67 . 50,
(20) (14) (18) (18) (70)
454 ° 29 53 47 45
55 ¢+ ° 53 . 41 48 49 -
(22) @A (1), an
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Chlldren s Reported Interest in Paticipation 4n Further Activities

~

a7

Rating Scale

= Nome
A Little
= A Lot‘
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. N )
Alongs varie& considerably in the proportion of children in whom they sparked

! likeiy than other children to have ideas for other activities like those in

¥

“viewimg of the Flintstones Comedy Show. -

» .
. PN
-

The Play Aiongs also gave several children ideas for other activities ,

in which they could engage (see Tabie III-20). ﬁOverall,‘79% of the children
Y . - .
reported having at least one idea for another activity. The individual Rlay

S

such ideas. Dance sparkeﬂ ideas in the smallest percentagevof children, 28%,

and Draw, in the largest, 57%. How To and Fitness sparked ideas in 407 and
45% of -the children resﬁectively; the other four Play Alongs sparked ideas in

.

34-39% of the c%ildren: Fitness and How To stimulated ideas from older more

than younger children, while Words stimulated them more from younger children.
Girls more than- boys had ideas for other activities like those in Words and

S |

Dande, while boys got more ideas from How To. .Older girls were much more
'
. , 7

Draw. Although the percentage of chllg%en hav1ng ideas varied among the Play

n . -

Alongs and for some Play Alongs by age or sex of the children tﬁg_;;nds of

ideas they suggested.did not differ much, As shown in Table III-21, the o

kinds of ideas children had ‘for other acti%ities %re clearly derivative from :
;\.",ﬂ * (.'.'.
the Play Alongs. Based on these data one can conclude that the Play Alongs )

-did give many chlldren ideas for other activities in wh1ch they could partici-

- -~ «
+ ’ '

pate when not watching telev151on.

’ Summarx. éitqéether these data on the kmpagt oF the Play Alodgs.suggést
that qﬁéy were a positive éxperience in children's lives. ?ﬁey presaptgd ) \\
relatively familiaxg activities,in way? &%ich made -them easily remembered, Tbe
activities wereﬂsuch that many children weré.interested in doing similar thiagé
at some time othar'than while watchiaé television, and thay stimulated ideas

for further activities in about three-quarters of them. ‘They even managed to
LS . .

provoke active participation in 80% of the children -sometime duringltheir

.

| B T 1

NG
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Table III-28>c2

Childten's Reports of Pléy Alongs as Sources of Ideas for Other Actiyities

f (AR 2 [y
% Children Reporting They Younger Older All
Receive Ideas From: . Girls Boys . Girls  Boys "+ Children
-Symphony C 38 31 . 35 40 . . 36
(N) _ (21) (16) . (20) (200 - (77
Fitness . : 36 46 53 NG 45
(N) (22) (13) (19) 17) o (71}
Riddle . e 39 30 31 38 - , 35 4
(W) (18) (10) - (16) (16) o (60)
Faces 41 35 35 43 39
™ ' @ oan e gy (80)
Wor@s . 98 40 37 14 34
(N) C o (21) (15) (19) (22) L an
Dance‘.* " 37, 14 30 ° 25 28
< (W) 4 19 (14) (20) (16) - (69)
‘Draw - ' 55 50 72 50 ' 57,
n) - ' ‘ - (20) (14) . (18) (18) (70)
How To " 29 41 "y 50 . 40
(N . (21) an . 1 (22) (77)

s

.Ideas for other activities was measured by asking'child;en

{
. who reported remembering seeing each Play Along whether
j ) it gave them any ideas for other things to do., ’
. .. - .
¢ : '
) ’ !
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. ) Table III-21 ‘o
N £ , .
Children's Reported Ideas for Other Activities o
o . S y '
] . ' v , ¢ ‘ &
- Exampl®s of Ideas From: ' ‘3 ; :
- g M . .
Symphony 4 - play instrument !
/make gn instrument -~ . ’
make~up own music and play‘it
LI .
. JFitness - doing exercises [general response]
-~ . - do push-ups, jumping jacks, ride bike [specific examples] -
Riddle A - make &p'own,riddles', s
. ! w—“//
. . I3
’ - Faces St makesface puzzles 4 ) ’ - :
> make .crossword pizzles
) make puzzles
\ | | | ’
- ’ Words | - make own scrambled words ¢
: make sentences from words -
, make word puzzles A .
- " Dance - dance [general response] '
S ’ . square dance, elephant dance [specific examples]’
» . ’ make up own dances ' . :
. Draw i - draw [general response]
. draw trains, faces, horse, turkey, Fllntstones
v : [specific -examples] *
- ) How To e - make things [general responsej
. maké instruments, buildings, things with sticks,
- < moccasins, music, pictures [specific examples)
. 7 ) ’ N -
. ’ ) . .
. . . v

k4

Ideas for other activities were measured by asking the children who
reported getting ideas to tell about them. Almost all children who

" reported getting ideas gave examples {94%). The types of examples
were fairly uniform across age and sex groups and were not too surp-
rising.:\The -most common &xamples are reported in the table. :

[
.

.
.
.
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\ 2
Effécts of Viewing Frequency and Parental Opinion ) .

, - - ~ ~
L 4 - .

The results reported in the previous two sections suggest that at least
some of the Play Alongs have the desired appeal and impact. One is tempted’
to attribute the findings to characteristics of the Play Alongs and the prog-.

M t

ramming which surrounded them, but there are two other ﬁactors"which ma& have

/

.\ conbributed to the reported findings< One is the requirement that participating

.
I3

children had yiewed the Flintstones Comedy Sbow prlor to participating in this

: e A

. * study. This may have biased the sample toward children who liked the seniés.
- . v & ‘ - ¢

A1l other children would have.not watched several times andatherefore‘géﬁld not

» Y
Y *

" be able to participate in -the study. A secondufactor th;t may haée influenced

@ I

the datg®is that only those families in;which parents (especially the mothers)-
were positive about the Flintstones and/or the Play Alongs concepf would "agree

Al

-! P o
, to all the work involved.in this project. Certainly the monetary incentive

e

o

was not very large, especially in relation to the number of person fours

required. ,To explore the possiole'effects“of.these two factors on the‘appeal

and impact data ipst reported,'seversl analyses were carried aut.,

. | tTo address the first of these issues some\of the data ;lfesdy presented
about the appeal and impact of.the Play Alongs‘have been.reanalyzed.according

. » .
{

i . to observers' reports on a four-point scale of'hon-frequéntly the child(ren)
3 ﬁa. .

L3 A 3

- - -

they observed had viewed The Flintstones Comedy Show on KNBE since September,
’ o

s . * ¢

/ ,,
1980.6 Two groups of viewers were created, one compoused of those children who

4 . LI
\ “ . .

‘were reported tb watch the Flintstones about once a month or 1ess (called

.

Infrequent Viewérs) and the other composed of children who watched a couple .

. i
. ot v
- P

of times a month or more (called Frequent Viewers). The .distribution of |
ounger and, older girls and boys in each group was roughly equivalert., These - C
soune p vas I :

v .y

groups were then used to reanalyze some of Fhe'daté o appeal and impact.

. ""
' ) o L © s - . J“ . * < >
. ‘ . STt e )
Voo S R po
}- i - . .
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! !
Exploring the possibility that the sample of volunteering parents was
{ ' i .
’ biased in favor of the Flintstones and Play Alongs concept was more complex.,
N L . ‘ "
’ Three approaches were Used. One was simply to examine the favorability of

/'eomqents obseryers addedlao theuenB/of their ;uestionngirfs to see if the

sampleawas indeed eSpecially pogit}v?. In a second apnroach,'a suhsampie ofw
children of'favorablz and unfavérably disﬁosed observers was selected. The ] .
appeal and impact data ¢of these two groups of children were como;red to see if ’ )

.

. « [ 4
there was a relationship between observers' opinighs, and children's opinions

and behaviors. In a third approach, the dataﬁbf the entire sample of children .

’ . ] 4 -
- were compared to the data from the children of -favorable and unfavorable

. . k.
. . Observers to see %f the data from the full sample fell more in iine,with that/r

»

- v , of children of favorable or unfavorable'obseruers. - . ‘ K

o Viewingffféﬁuenqy and appeal. By d1v1d1ng the ch11dren into tyo grdhps,
. . 2
., ~ Frequent Viewers and Infrequent V1ewers, it was possible to compare appeal of )

the Play Alongs and the Flintstones Comedy Show between the two groups of .

.

vieyers., As'Ta 1e III-22" indicates,, Frequent V1ewe' tend to 1i,}$,e,,_ho.t.hrthe*mw.w,.w.., o s

4

%
:

Flinéstones program as a whole and the Play Alongs’better than Infrequent:

. VA

" . Viewer§. This di ference is much iféatg; ﬁox the entire program than for the s

. 3 A
' Play Alongs. - ‘ , . N

- .;a o " t oy - ’ IS e - ﬁ

This suggests two gonclusjions. First, and most obzious, children‘:%o\

e

- ’ .

‘
~ -

- : ’ ~ s
. *  watch the Flintstones Comedy Show on a fairly regular basis like its-Zartoons .
J pe , . ‘lﬁ . ]
~ and Play Alongs mL;e than those who do not watch regularly. #tthough these‘
, ¢ v ’ ’ .
- Frequent Viewers do not 1ik the Play Alongs as much ;¥ they do the program 4 ®
R

as a whole, that they continue to Hglregular viewers ;ndlcates that "the lesser

PSP appeal oﬁ'the E}ay Alongs is not preventing them from Xiewing. The second -* j
. . { = ' )

”» - . -
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Table TII-22

»

\ Childnen s Reported Liking ‘of Play Alongs and Flintstones Comedy Show (FSC)

By Viewing FrEquency
‘ A '
) .
Average Reported ¢ ’ . . . :
Liking-of: .o . Infrequent‘Viewers_ Frequent Viewers
Play Alongs 4,00 4,2
. /.
’ -~ “ = o -‘}»
FSC s b3, RIR T 1
. / ‘
. pe N
) . (41) . “42)
\ - - TN
¥ f 3
Viewing frequency was reported by oBservers and measured as: . .
" 1 = Just a few times since September
. 2 = About once a month N )
. - 3 = A céuple of times a week s* g
2 serespanmrem TR '”"”’5”:'”ﬂ‘<;§t”;;1c; a week ) . )
< . - -
K 4
5 e )
- . o
., ~>
Liking of the Play Alongs and FCS was measured as: .
- m-.\
s : 1 = Not Like, A Lot . :
SRR 2 = Not Like, A Little ~
3 = Nbt Sure . ¢
2 2 ) . . - )
., . 4 = Like, A Little .
. ® 5 ="Like, A Lot )
. ) . .
. R
L : . v M_ w
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. ) i ) H, .\
Infrequent Viewers' liking for the Play- Alongs could have been expected to be

frequent viewers is proBably sot related to their viewing pattern. If it were,

much lower than it was, reaching at Ieast the same ﬁ&oporéional relationship to

. 5

liking of the Fiintstones as that for Frequent Viewers. The proportional

difference between liking:qf the Play Aldngs and the Flintstones Comedy Show

for Infrequent Viewers is actually‘less than. that for Frequent Viewers, which
3 . - .
4

suggests that lack of appeal of the Play Alongs _is?obably not a cause for

. -

infrequent viewing. ° B 4

Althoygh stated appeal of the Play Alongs did not. seem to be a factqr
- > @
determining viewing frequency, the observational'measures 8f loss of attention
) " ~ .
and of positive and negative evaluative responses allowed further search for

13

this possfbility. °0f\greatest concern for evaluating the Play Alongs is loss

°} of attenéigg and ch ldren s negative responses, It will be recalled that

atte on loss as calchatednas the number of times a child'turned his/her

attention to another act1v1ty¢during ‘a program element type, divided by the' (

i

-

.

.responses to at least gome of the Play Alongs.

2

riumber of- t1mes s/hechad an ﬁpportunlty to-do so (for that element type), and

.

that negative responses. to the Play Alqngs were those verbal or behavioral

expressions which ind: ated dlslike, d1s1nterest, or boredom. If the Play

»
]
'Alongs were at least partly- responsible for decreasing viewing or interest in F
; N - 4

éyiewing, then Infrequent V%éwers should have more attention loss and negative

"e
IS
¢

Looking at the attention loss data when partitioned by viewing frequency

<

‘(see Table III:23) it is clear that there were no differences in loss of attention

%

& : —
' between' Infrequent and Frequent Viewers for the Play Alongs or cartoons.

—~ .

There were very slight‘differences in the Ads and Other (ogker drop-ins and PSAs),

-

with Frequent Viewers slightly more often directing their attention to something

. P .
[ s . * . )

rs

S 14
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Table III-23 . . -
h‘ﬁ') .

4 .
L051ng Chlldren s Attention for Dif ferent Types of Program Content

¢
% Children Who Are
Watching and Stop )
Watching During:
Play Alongs
Ny .-
‘Ads
)
¢
" Cartoons
m :
- Other T
- N
R (N)
. »
\ ,\.‘1 '. °
- - Al
\ -
. L ]
~ ‘ '

by Viewing Frequency .

v 6

Infrequent Viewers

O (40)

17
(41)

"(40)

10
(37

K24

0

A

Frequent Viewers

(42)

15
(42)

(42)

13
< (42)
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else than did Infrequent Viewers for Other and slightly loss often for Ada. .The
—~ o> 4
results for each group were virtually identical to the totals for all children,

-

as reported in Table III-3). Of cdurse, the ‘same cautions as advanced earlier
o ]

3

(pp. 84-89) must be kept in mind in interpreting the meaning of all these
percentage seores, due to differing amounts of broadcast time for each program

element. Qverall, though, the cartoons and Play Alongs were able.to maintain
* § N [ "
the attention of Frequent'and Infrequent Viewers equally, providing further

-

evidence that renuiring participating children to have viewed the Flintstones

M .

Comedy Show reeently probably did not bias findipgs about appeal of prograﬁ%ing;
v ] . ’ i oy,
As Table III-24 indicates, the percentage differences in negative responses
. -

of Frequent and Inf;equent Viewers are small for all of the Play Alongs. For
n/
three of the Play Alorgs there are clearly no differences in the percentages
v .
of Frequent and Infrequent Viewers making negative*evaluative responses. For
four there are small differences, with Infrequent V1ewers being more negative.
For one,sFrequent Viewers are more negative. In no case does a pereentage
v =
difference represent more than three more children expressing a negative

- - -

evaluation. These results provide further evidence that the Play Alongs are

not likely to have caused a decreaée.in the auddence for the Flintstones Comedy

©

-
o

Show- ) N s 2 i

- '

The data for positive evaluative resSponseg (see Table III-25). are somewhat
® . «q N .
different. f}equent Viewers evidence as many, or. more, positive evaantivé!{

responses than do Infrequent Viewers. This may reflect the Frequent Viewers'

> e

greater familiarity with the Play Alongs, or it.may suggest that children who

watch more frequently come to like the Play Alongs better (although the self-

‘ 9

they like the Play Alongs only slightly more, than do the

reported ratingy

Infrequent Viewers). ' , .

.
.
. -+
. ’ ~ . -
’ ” . .
.

. a®

°
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Table III-24

»
°

Childf;n's Neéative Responses to Play Alongs by Viewing Frequency

- -t
. > a
- - ' v ‘%

-
¢
N N

% Children Responding

Negatively During: Infrequent Viewers Frequent Viewers '
Symph&ﬂf// ’ 5 0w
(W) - ’ . 39 (35) .
- L4 —
Fitness 0 : 0
(N) . - . (32) . (40)
. - E
Riddle 8 . 7
() (40) » (41). -
. Faces . 3 < ? o ¢
(M) ) ' (38) T, (40)
Words . . .. 5 s« .0
(N) (38) (41)
Dance ‘ . 9 St 1w
(N) . - (33) - ¢ B9
i Draw e . > - ‘9 -5
e W , . ‘ (33) (38)
’How To . . 0’ ’ 8
(N) ' S ) (40) : (40) .
~ .

Negative responses were coded when children ‘expressed,
either_verbally or behaviorally, dislike, disinterest, - -
. or boredom in response.to a Play Along. . .7

N N . - - . o . . -
7
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'Table ITI-25 S
Children's Positive Responses to Piay Aloggs by Viewing Frequency

-

.
¢ -

o v - « e
% Children Respondipg ) » :
Positively During: Infrequent Viewers Frequent Viewers .
Symphony " 13 34
() - S TR 1) : (39 «
Fitness, : 24+ 33
W (37) (40) .
N \‘&\ . . . .
Riddle - . N 137 - : 32
() : < (40) (41)
Faces s ‘ ' 8" . < 7 e 13
(N) ) (38) . (40) -
- Words ' 8 L 15
RO ~ (38) SNV
Rcé S 21 26 -
M o €5) I CONY
Draw _ e - , 6 26 '
) e - (33) \ (38) %
How To ) - . ;ﬂ 18 ) 20 .
(61 . . (40) (40)
.- Pésitivgzresponseg were-coded when children.expressed,

either vgrbally or behaviorally, liking, interest, or,
amusement in respohse to a Play Along.- ' -
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~

.

Viewing frequency and impact. As suggest'ed in’the introduction to
Sectien'IrI, it was assumed that a fair test of the Play Alongs' ability to

evoke participation in child viewers covld qg}y be made with chiidren who had
3 . / B A

’

some prior familiarity with them. For this reason, we asked parents to
1

volunteer to partieipate only if their children had watched the Flintgtones -

»

-
Comedy ‘Show several times in the recent past. Dividimg children into Frequent

and Infrequent Viewers provided an opportunity to test the accuracy of this
-

’

éssumptéon. . .
As indicated by the data in Table III-26, the assumption is more correct

than incorrect. For four of the Play Alongs -- Sj&phony; Dance, Draw, and How

.
[}

To -- a notably larger percentage of Frequent than Infrequent’Viewers participated

in their activities. This finding was reversed, but the percentage difference
. - : .

was much reduced, for Fitness and Faces. For the remaining two Play Alongs,
. ¢ ' .

Riddles and Words; there were nb differences in participation rates of Frequent
and Infrequent Viewers. Frequent Viewers were, as hypothésized, more likely to

participate i#§Play Along activities than were Infrequent Viewers.

. ]
.

Observer opinionse All three approaches to ascertaining 'whether the

vevaluatien of the Play Alongs was' biased because of which parents were willing

to participate required that parents (or observers) be classified as to their
. ‘;.

opinions. ' This was done uSingNFhe open—-ended comments at the end of the

. ‘ » 3

observer questionnaire. First, observers were deleted as necessary in cases
where they had observed more than one child (see pp. 73-75). Then observers'

comments were classified as positive, negative, mixed, and none. The majority-

-

(587%) of observers either made no comment at all or ekpressed both positive

?d,aegative opinions. .Fifteen percent were primarily positive and 277%

primarily negative in their opinions. JThis is prima facie evidence that té;z
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Table III-26

Children's Participatory Responses to Play Alongs by Viewing Frequency

% Children’

Participating During:

P

Symphony
(N)w,

Fitness
m

Riddle
(N)

Faces

(V)

Words
(N

Dance

(N)

Draw

(N)

How fo
)

A

Infrequent Viewers

Frequent Viewers

—y.
8:

. (39) '

30
(37)

13
(40)

66 . -
(38)

21
(38)

21
(33)

9
(33)

8
(40)

Parficipagion was coded when children carried out
activity suggested by Play Along or verbally
expressed the wish or intent to do so sometime

in the future.

29
(35)

25
(40)

12
(41)

60
(40)

22
(41)

36
(39)

24
(38)

15
(40)

®
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sample was not overly biased in favor of the Flintstones or the Play Alongs

.

concept, nor was it overly biased against them. ‘ e -

Despite this reassuring finding, the possibility that observers' opinions -/
were relag%d to children's opinions and behaviors was still examined. To do ‘
- ¢ Qe

__so a sample of children of clearly positive and clearly negative observers
was formed. Since in two age by sex groﬁps the number of observers making

favorable comments was only two, the number, of positively and negatively

.

disposed observers in each age by sex group was limited to two each. Thus,
thé comparisons were made between eight children with favorablyadisposed
observe;s,and’eight with unfavorébly disposed obseryers. All observér;
selfzcted or available to be selected,':?ere parents.

There are three factors which make this test of the relationship between

-,

observer opinion and child performance a good one. "First, the two éroups—of
children were balanced by sex and age. Second, the two groups were approximatelyh
equal in the reported frequency of viewing the Flintstones Comedy Show. Third,

theiopinighs utilized to form the two groups of children were those of parents
' . -~
rather than siblings. Since it was parents rather than siblings who consented

°

" to have the family participate in the study, groups formed on the basis of

parental opinion permit a better test of the possibility that QFe data reflect

&

biag&g due to who would consent to participate in the resehrcﬁ.

-

"Wespite these strengths, there are several reasons to be cautious in

.igﬁerpreting any results which may be found. First, the sample is a small

one. Second, it is possible that parental opinions were formed or changed by

) thei;ﬁgb}lgggg_zgshgxﬁthanﬂyice;versaf-ﬁEven—iﬁ—it~wasﬂprimarily highly

sitive parents who agreed to participate -- and we know it was not -- they

coyld have become positive because their children were positive. Given the

.
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% | ' 7

" correlational pature of our data, there is no way to determine -- should

- r

;observey opinion and child opiﬁion and behavior be found td6 be related =-

<

who influenced whom, Tﬁird, it is possible that parental opinion changed as a

consequénce of having observed the child watch the Flintstones CoZ#dy Show and

having administered the questionnaire to him or her. Since the parental
] M . =

- - e ¢
opinions were provided only after all these activities were com leted, we

L

cannot be certain that the opinions were the sale as those whi¢h would have

<

- \
been expressed at the time the parent agreed to participate ip the study. With
all these caveats in ﬁind, let us turn to the.findings of-the second and third
approaches for asgessing the possibility the evaluation data are biased.

r R
Observer -opinion and appeal. Examination of children's appeal ratings
. : v

indicated that there was some relationship between observérs'xspinibnsaand
children's sfateqfliking of the Play Alongs énd the Flintstone§ Comedy Show,
Children questioned by a pogétive observer obtained mean liking scores of 4.7
for the Play Alongs and 4:% for the Flintstones on a five/point scale, Children

questioned by a negative observer obtained scores of 3.8 and 4.0 respectively.

o

Thus) children of more positive parents were themselves more positive about the

Flintstones and the Play Alongs. *

A comparison of these scores to those obtained from the‘entire sample of
’ .
86 children is instructive. Appeal ratings for the entire sample were 4.1
L v [

3

for the Play.Alongs and 4.4 for the Flintstones, on the same five point scale.
L) ' s

The 4.4 rating for the Flintstones is virtually in«the middle between the 4.0

rating from children with negative observers and the 4.9 rating from children

with positive observers. The same is true of the 4.1 rating of the Play Alongs
. i ’ . .
by the entire sample. If one assumes that all children's ratings were correlated ,

with the observers® opinions, as aépareqtly were those in the subsample of

Yo 0151

—~—
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v
4

16 analyzéd here,, one would then have to conclude that the total Play Alongs

evaluation sample.is relatively balanced among observers *who were positive,

negépive, neﬁtxal, and mixed about the Flintstones and the Play Alongs. How

else can one explain the fact that the appeal rétings by the entire sample

2
- s

fall right in between those from children of highly positive observers and

[ 4

1

-

those from children of highly negative observers? Certainly the data do not

g - '

suggest that the sample was drawn entirely from families in which the parents
were rabidly pro(or con) the Flintstones and the Play Alongs concept.
While the finding:indicates that children's ratings of the appeal of the

Flintstones and the Play Alongs and their observers' apparent opinions covary,
» :

three qualifications should be kept in mind. First, there are only eigﬂt

children in each group, so the means reported in the table are less stable
estimates than Jne would wish. Second, the measures of appeal were self-
reports in response to questioning by the obggrver, a situation which may
encourage chiléren to reflect what they perceive to be the ogservers' opinions.
Third, children may have inf&uenced observers' 6pinions oﬁﬁ&h%kPlay Aiongs and ,
the Flintstones, not the other way around.

To gain a clearer impréssion of how observers' attitudes might be influencing
the childrén, the scores for attention and evaluative responses were examined
for the same sample. These observational measures tell a‘somewhat.different
story. 'As indicated in Table III—;%, a marginally larger percentage of children
observed by favorably inclined people stopped watching each type of program

. P
element tha; did their counterparts. As the differences are not large and "the
sample is smalll, this finding should be conservatively interpreted’as suggesting

that observers' attitudes toward programming do not seem to be related to

children's attention to that programming while viewing.

y oo,
o
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Table.III-27

Loss of Attention by Children of Obéervers Who Liked
And Did Not Like Play Alongs and The Flintstones

With ’ “With
Positive Observers, Negative Observers
9 . 6
17 12, ‘

9 5
‘ p .ﬁ_,///
14 - 5
(8) . BN
\

el . s -
. ~ T ) 1\)\) {




———

exhibiting mare behav
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;
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'further explore the relationship between observers' attitudes and the ', -

To/
appeal/of the Play Alongs to children, the negative and positivé regponses of -
each gfoup while viewing were compared (ses Table III-28). Again aésuming s ‘
! N ~ - N

/ Lt .
negative responses to be especially critical, since they may indidéte/a'loss °

/ i
of audience, it can be seen that there is only a small difference 'betweert the f

B

7
<

two groupsy Ten percent of. the children of negative observers exptess neéative

»
evaluations during the Play Alongs and six percent of children of poéitfv%

observers do s There is a somewhat larger difference betwgem the groupp'
w

positive evaluative responses, with children observed by favorably peoplé=‘

ior whigh indicated favorable evaluative responses to - .
z “ e . - - E-4 - - . « - N

ke
L3

f .
the Play Alongs. The average percent of positive responses

to all Play Alongs
s . ¢

for the entire sample is 19% to which the score for children of positivé ¢ )

observers is clearly closer than the score for children of negﬁtive observers. _

¢

The perc:ht of -negative responses for the sample is 4%, which is less than

either group. The actual frequency of negative responses by the sub-sample is

so low that an increase or decrease-of one child could make a noticeable

_ difference in the avetage.percent reported in Table III-28. " This requires

. d .
that the two groups' scores be treated as similar, and not far removed
. . . .
from the éntire sample. .

Observer opinion and impact. The data presented in‘Table'III—28 indicate

v

” . *

- that children with parent observers, who were more favorably disposed to the

. Flintstones and Play Alongs were more likely to participate in the Play Along

e

activities. Comparing the pe%centage of Y%hildren participating when their

observers were positive or negative to the percenEggéiéfAEEildren'in the entire

sample who participated in Play Along activities, it is apparent thét children”. _

of positive parents were closer to the participation average for the entire

sample (25%) than were those of negative parents.
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. L. » Table ‘III-28 ’ oo
1] M s ° N - . a
Partieipation in Play Along Activities by- Children - . .
] of Observers Who Liked and Did Not Like -
8 . Play Alongs and The Flintstomes . A
, ’___. PR, . ‘ ° . ; 'h - B
Average %' Children . . v .2 . .
Across All Pliy Alongs ’ -t With with' 2
- Showing: P . . Positive Observers . Negative Observers
. \ : ! “ ) €
Be e, e -. .
® Negative response - 5 . 10
\' ~ N ‘
o L2 ER o) i * -] N - - -"
Positive response . s 21 <@ 10
™~ 4 _ , :
. " ~t
Participatory response . o2 17 .
- ﬂ ) - *
o | ' »?
] ’ * ‘ .
¢ LT ( .
N ‘ w ’ / - .
. .
’ . - . ” .
i . J
. . i
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) «
Again it should be noted that the number of children in the sub-sample
» \ )
. is small, so the percentages are not as stable a5 one would like. For this v
-

¢ -

’

reason, andigiqgg_pqgigive parent comprised a smaller proportion of all the

e i o 7

e e e s e e
P

observers than negative paréents, it seems appropriate to look at the findings

for positive.responses and participation as indicating that «the sample as a
whole falls between the two extremes, rather than being clearly biased in favor

of the Play Alongs and Flintstones. ' -

e

Summary. Tentatively, thén, the data indicate that the two'factors of
v

viewing frequency and family opinions could influence data like that obt‘ined
: \

)
L4

in th;g study of the Play Alpongs' appeal and impaci. As éompared to Infrequent
Viewers, Frequent Vigwe;s liked the Flintstones and the Play Alongs better and .
they_participated in the Play Alongs more, Xet\Infrequent Viewers evidenced no

greater loss of atéention or negative responses to the Play Along; than did W

Frequént Viewers. As compared to children whose observers held negative

N

opinions of the Flintstones and PYay Alongs, cﬁildreq whose observers held
. ~ % . : '
positive opinions liked the Flintgtones and, Play Alongs more and participated

in the Play Albngé more., However, they also stopped watching more often.

Despite the evidence that viewing .frequency and observer opinion can ‘be related
3 . . , -

2

to appeal and impact measures, there is no indigation that either factor .
opesased in ‘the present study to invalidate the findings that (1) the Play
Alongs are unlikely to cause or have. caused children to stop watching the x

Flintstones Comedy Show, and (2) the sample of .children and families was not

I ——————

biased in favor of the Flintstones and the Play Alongs. -

Y

Problems and Improvements - < .

However appealing and impactful the Play Alongs might be, it seemed likely

that there would be some room for improving them, either inaividuélly or as a
‘ 4 N .}-—" 5

— b

. 1 N . r) . * i
< | 159 |

~
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group. To this end several potential problem areas were addressed by questions

.t

in th§ Child and Observer Questionnaires; ' These issues included whether the

e ceea <

Play Alongs are too fast, whether Draw.and. How To require materials which are

. not easiiy available, whether the Play Alongs are not easily distinguishable
. ¢ .

. from the rest -of the FlinEstones Comedy Show programming, and whether they
require too much attention on the part of children. Observers were also given

an opportunity bq\somment evaluatively on several aspects of the Play Alongs in

~ A >

. . o~
. a section asking their opinions oi possible improvements of the Play Alongs.

L)

pPace. Asked whether the Play Alongs were paced too fast,.too leWfﬁpr

about right, most observers)§:6%) said they were about right (see Table I11I-29).
However, most of" the remaining observers (43%) thought that tﬂe Play Alongs were

¥

too fast. Not surprisingly, more observers of younger children thought the

#

-

. Play“Alongs were too fast-paced than did observers of older children, There
were no strdng differences in the opinions-of those who.observed boys and those *

- who observed girls; Although such a large proportion of observers'expressing_

. o
%

the opinion that the Play Alongs are paced too fast is some cause for concern,

it is of course children who constitute most of the audiente for the Flinstones

-~

- *gomedy Show. -Their judgments of each individual Play Along must be eonsidered
also,

The data reported in Table ITI-30 indicate that a greater proportion of

s’ -

children judgééthe Play Alongs to be paced at, the rightispeed than do observers.,

.

Looked at ind£;idually, there is a faiylyﬁgﬁbgégnt{ginﬁggégfﬁétween the Play

e

Along most often judged to be too fast (the construction part of How To -- 38%)

and the PlayhAlong least often judged to be too fast (faces - 7%). Only for

Faces do more children judge it to be just right. Symphony and Fitness also
evoke comparatively few judgments of be?ﬁ?‘too fast, though interpreting these

o . ° . 4

* ’ : « “ ot
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% Observers Judging
Play Alongs To Be:

. .
-

Too fast

’,

(foo slow «

»

-

- (D)

"
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/ Table III-29
Observers' Judgments of.8peed of Pl\ay Alongse
‘ .
., Younger Older- ‘A1l
i " Girls  Boys Girls “Boys Childr
—_ o -~
. . 8
56 53 33 29 43
. ; &
Y
A '
. 6 0 0 0 1
(18) (17) (18) .. (17) (70)
* - ®
. .
> / . -
4 . ‘ <
’ \
E
( -]
A Y L] K .'\ ’
- » o
Al ° 4 ~
i -
) —
N ¢
- ! , ‘
167
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. Table III-30 N
- o , Children's Judgments of Speed ®6f Play Alongs :
\ : ¢
i ‘ “y 01d
/\7: Children Judging Zoungst . . S All
Play Alongs To Beg Girls _Boys =~ €irls  Boys Children
Symphony ~ T
. ‘. Too fast 14 19 . 20 10 : 15 y
Too slow ° 0 0 10 10 5 .
» N) . (21) , (16) -(20) ‘(Zl) ) (78)
Fitness ~ ) L -
Too fast -, 17 17 16 18 16
Too-slow S 18 0 11 12 4 11
() . (22) , (12) \@an - an L (70)
Riddle : : C
Too fast 17 .. 27 " 38 27 27 T
Too slow 0"’ 9 % Q 7 . 3
¢)) ’ (18) (11)~/ . (e (15) (60)
Faces . .
. Too fast | 9 . 6 10 5 7
{ Too slow .17 12 ’ 15 14 ) 15
(N) (23) ({7) 20 (21) (81) .
Words > s . - )
.Too {ast . . 16 50 , 42 723 . 32
Too slow Lo 21 7 0 0 7
(N) oo : ¢ (19 (14) +(19) (2% (74) )
" Dance i v 4 i ‘
.\ Too fast ©26 3, 25 29 . . 29
Too slow 0 7 5 0 ’ 3
(N) _ (19) . (14) - (20)  @7) (70)
#
Draw )
. Too fast - 19 50 28 22 i 28
Too sjow 10 0 . 6 0 . 4
(N) : . (21) (14) (18) (18) (71)
How To (1) g . . ] .
Too fast 32 29 .35 18 e
Too slow 5 0 0 . 5 3 '
(N) (22) a7z). . an (22) (78) .
4
How To (2) ‘ ’ .
. Too fast 43 .31 41 36 38 N
Too slow 5 0 6" 0 3

(™) (21) (16) 17 (22) (76) -

The "How To" Play Alongs occur in two separate parts, the first telling élildren
~ what materialg they will need for the projecty-and the second what to do with
the materials. i -~ . ’

s

> - 100
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figures is difficult_since Symphony makes fewer self-evident demands on the

viewer than do the other Play Aiqngs, and Fitness was not especially well-liked

(see Table III—ll) The remaining Play Alongs‘——'Riddles, Words, Dance, Draw,

and the How To instructions for getting materials'—- all aref?.ported to be \

too’' fast by slightly fewer than a third of the children. While such a .

-

proportinn is not vast, it and the judgments of observers rsuggest that slowing i .

@
-

. .
down the Play Alongs might be desirable.

The three Play Alongs which the smallest percentages of children rate as

-

too fast -~ Faces, Symphony, and Fitness -- reveal very little variation between

¢

children of the different ags and sex groups._'The Dante Play Along, although

rated by almost a third of the children as being too fast, also showed only minor

vsriation between the different ags and sex groups. For Riddie, the percéntage
ofﬁyounger girls who find it too fast is less than half’ths/ggrcentagedof oldfr

gifls who find it so (17% to 38%); bo&s fall in between the extremes¥and remain *
conseant acrasg ages (27%). The responses t; Words and Draw were similar to

'
-

each other and somewhat difficult to explain. In both cases 50% of the younger

~bo§s found the Play Alongs too fast, while on}y iﬁ—l9%vof the younger girls did.

. . » P e
For older boys and girls, the relationship was reversed and the difference between

than:reduced to 6%. Finally, girls more often than boys found both portions of

v\_/' »
the How To Play Along too fast. For the introductory segment, the difference ‘

] —~

-

between younger boys and girli‘was small while that for older boys and girls was

laré!!.’gihe reverse was true for the segment which gave the actual instructions .

- 1

about how to make something. M

+ - »
s @ - .
3 It is difficult to make any broad generalizations about these results. It

appears, though, that as the Play Alongs differ im the amount of mental or physical ‘

-




.
- ~ A
i .

.action necessary to participiﬁg,»so do the judgments of -whether they .are too

fast, Thus, the How fo Play Along in which directions are given for constructidvn .
- N = ‘ . Y - R
’ .of some object requires children, to think_ dbout or manipulate a number of

~ . Y

+

materials in relation to each other in a particular sequence, all of which may be *

~ v - - .

new ideas. It.was likely to be judged too fast by children® Faces, on the other

N hand, presents one object (a face), which is probably al}éhdy familiar to children,

-

in a puzzle format w?tﬁ which most children are likely to have had some experience:
It was unlikely to be judged too fast. Future Play Alongs could be paced with -

even more consideration given to what they are asking of children. if, however,

. “ . . _ /

a single guideline were chosen for all Play Alongs, it would be td" never go - ’

3

| : N
.faster and to try to slow them down a little. A
> ’ ) ' 2
L K]

- .- »
Availability of materials. The Drawing and How To Play Alongs require . |

various mafg:ials gpaperi pencil,'gfésseg, popsicle sticks, etc.) if childreﬁ‘ ¥

are td participate din the activity being described. There was sqne concern
. A

that at least some of.thé materials might not be readily avaiTEble'go some

children. Asked whether the Play. Aigngs required materials children were likely

“

v’

to have nearby, 47% of the observers indicated that the children were not
‘ e

likely to.have the materials (see Table III-31). About a third of.the observers

ofk&puné%%\shildren endorsed this view, but observers of older children were > -y,
3 - - . &

. more varied, with about half the observers of older_boys .and about three-

’A<a-‘ < .
- fourths the observers of older girls agreeing that materials were unavailable.

h . * 3 . * R
- - ' Since children's perceptions of the aﬁailability of mateﬁéﬁls are likely .
‘ : ‘ ' ‘

" tog influence their attempts tp participate in’ the Plag Alongs Eequiring them,
T @ N : > >

children were questioned about Draw and How To materials, separately. Ks caﬁ )

‘

: . 1 :
be seen in Table III-31, slightly more than tgg;thirds of the children reported

'

that they did not have things fof’drawiﬁg ﬂearby This proportion is fadrly

¥ constant for all age and sex'grouﬁé, though girls tend to repomt materials{being

[

I3 .\ - 18‘1 ‘




Table ITI-31

¢

N\

-

% Observers Reporting v or
Materials Genetally , ZOUNBEr -

‘Unavéilable for Play Alongs: Girls _ Boys
. - s .
Observers . 33 31
(N) ’ y (18)  (16)

Ve
% Children Reporting
Materials Unavailable For: .z
Draw 70 64
(M) ) : (20) (14)
How To ‘ 67 50
() o (21) @6

; 1653

-

-~

_ Older

74

(19)

72

(18)

éiﬁp_—Jja"

(20)

Girls Boys

47

¢
.an

67

(18)

(21)

~
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dbserve;s' and Children's Judgments of Availability of Materials for Play Alongs

A1l
Children

47

(70)

69

(70)

51

(78)
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observers reported that children could more easily distinguish the Play Alongs

. ' 143
. <

unavai\able slightly more often thamboys. For the How To, about half the children
reported materials to be unavailable, with only younger girls substantially above

that figure (67%) . . .

That,chiIdren should report materials were unavailable in at least as

.great a percentage as did observers is not too surprising. Most observers yere

parents and therefore more likely.to know whether materials were genuinely
available and whether they would permit childgen to use them. That a higher
percentage of chIhiren thought materials wereiunavailable for Draw than for How

/ » oy ¢
To is somewhat surprising, since the Draw Play Alongs primarily require only

pencils and paper. The higher percentage for Draw may be due to the wording of

the question on the questionnaire, children's belief that they were supposed to

-
~
.

be drawing while tHe Play Along was being broadcast, or some other reason. &
Regardless of the measured difference in the availability of materials for .

Draw and How-To that nearly half the children found both Play Alongs required °’

* .

-
unavailable materials is some cause for cancern.

M

Distinguishable as yrogram elements. Since the Play Alohgs require more

‘

active involvement from viewers than the other progremming on the Flintstones

* Comedy Show, some recognition that the Play Alongs are not "fﬁst another,cartoon

or commercial" may be important‘if children are to participate. If the Play

. -

.Alongs cannpt be distinguished from cartoons or commercials, then children may

be less likely to participate in them.
14

~

Observers~were asked whether the Play Alongs were easily distinguished from

the regular program content and ads. In Table III-32 it can be seén that

from commercials than from the regular program content,, In both cases observers

FUTSN
¥

judge that older children make thg distinctions better than younger children, and

there is a tendency to report that boys make the distinctions better than girls.
"8

167

. -
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Table III-32
’ Observers' Judgments of Play Alongs
As Not Easily Distinguished by Childrgn Fromt Other Program Content:
- % Observers, Reporting ‘ .
Play Alongs As Not Easily
Distinguishable by Younger Older . All .
Childrén Fromg < Girls , Boys . Girls Boys . Children
.' < . .1
Flintstones Comedy Show 56 4y 37 35 ' 43
Ads ' 39, 31 26 - 18 29
() (18) (16) - (19) (17) ,(70)
’ [
’ t . .
. s - 2 2\ -
/ - o = - N )
. . 2 .
) ‘ : y '
o .
155 i 7
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3

-

To gain some meaggre of children's éBility to distinguish between the
, -

-

Play Alongs and other progrmm elemehts, they were asked to label the Play Alongs.

>

The results in Table, III-33 indicate tHat, consistent with observer reports,

children tended to label the Play Alongs as cartoons more often than.ads.

L

1 However,’the frequency with which they did either is 1i’s than the observers

seemed to expect. While it may be_that the categories of *'Games” an&‘"Something N
Elge" to which 767% of the.,hildren assign the Play Alongs are not sufficiently .
* o < )
well-defined to be considered appropriate labels, the Play Alongs were nonetheless

v . -

not -usually confused with either ads or cartoons when children were asked to tell

what kind of content they are. As might bé expected by observers, older children
less often labeled the Play Alongs incorrectly than did younger children. , .

Unlike observers' expectations, girlé tended tq.label the Play Alongs as cartoons

| i
) i .

mgre often\than-bQYS, and as ads less often Ehan boys. b
’ These data syggest that ch}ldren upderétood the Play Along$ are distinct
from the cartéons‘énd,comﬁércial; wifh which they are broaécast. The data éay
. hothing'abou; children'; ability to distinguish glay Along; as they are actually; -
4 ' ' ‘, ~

. being broadcast. If it-is this experience that observers had in mind when 437%
- - » ) -5 ' . ’ - 3
of the them estimated that children confused the Play Alongs with cartoons, then

° -

that might expiain the difference .between the data from children and observers:

" Observers may have watched children have some difficulty distinguishing Play.

Alongs as they are broadcast and so responded’ that, indeed, many children would

have difficulty telling Play Alonés from commercials and cartoons.
f . v

- . N Fy \
; If this were the correct explanation for the disparity in children's and

observers' data, then one would experct observers to report that the Play Alongé
required too much attention from children. As the data in Table III-34 show,

this is not the case. Eleven percent of the observers felt the Play Alongs .

1L0n _— \
Lo
. ..

Q . \ N , P
ERIC - , p
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s Table III-33

Children's Perceﬁtions of Play Alongs as Discrete Program Elements

% Children Describing < Iounger All.
Play Alongs As: ’ Girls  Boys Girls  Boys Children

Older

Cartoons , 13 #

38

News

-

Something Else

-~

(N) ) . © 0 (18) (22)




Table III-34

Observers' Judgments of Attention Required by Rlay Alongs

% Observers Judging
Attention Bedquired By
Play Alongs To Be:

Too

Too

(V)

much

little

;

Younger
Girls Boys
‘ \ 28 18
1 12
(18) an
:
/
’
‘ -
)

Older

Girls Boys
21 12 .
11 12
(19) (17
"i. » .

+ ‘ >

- i

-
N

147

All

Children

20

11

(71)
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required too little atﬁfptipn, 692 felt they required the right amount, and
20% felt they required too mucp. Although one-fifth of the observers felt

the Play Alongs required too much attention, and percentages were again gre;ter*\
for .younger than older children and for girls than boys, 207 is not high enough
to explain the observers' opinions that it was difficult for children to

f%‘ distinguish the Play Alongs from ads and cartoons. Therefo;e, there is lvittle

R ) indicaéion now that children had exces;ive difficulty distinguishing'thé Play

Alongs from their broadcast environment. &fJ:;; same time, an observational

’

assessment of children's ability to distinguish the Play Alongs as they are

broadcastgnay be in“order before any conclgsions are reached about their

&

distinctiveness for children. '
»

*

°

Observer evaluations and suggested improvements. At the end of the

. é ) . .

Observer Questionnaire, participants were given an opportunity to evaluate the
. gd P

major cencepts of the Flintstones Comedy'bhow. Specifically, they were aékéd-
. how good an idea tﬁg;-felt it was to broadcast the Play klongs, td’broadcast=
segmented programs like the Flintstones Comedy Show, and to opt in the future
for pfograms with longer stories and fewer segments. Using a five point scale,

observers indicated they felt théjPlaygAlongs were a very good idea, segmented
. '{‘ Py

programs were a moderately good idea, and longer stories with fewer segments

were something they were unsure about (see Table III-35). Observers ofs’older

A}

A
children were somewhat more favorable toward segmented programs, while obser-

. . - vers of younger children were somewhat more favorable toward longer stories
and fewer segments -- just the opposite of the common wisdom about what to

. produce for older and younger children. -There were no differences in
observers' opinions about the desirability of the Play Alongs for younger and
older children. -Finally, there were no differences at all in the opinions of

opserver§ of girlspand boys.
Qo ’ .

‘.
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. Table -III~35 . . ¢

~ a

Observers' Evaluation of Flintstones Comedy Show Characteristics

N

&0 . . v IS
Average Evaluation By. ! Younger Older All
Observers For: . Girls  Boys .Girls  Boys Children -
t - i ~
Play Aléngs ~ . 4,67 447 4,53 4.50 © 4,54
() - (18) an - (19 (18) - (72)°
- - \'\ N ‘:‘)\ x.i\" N » .
=~
Segmented Programs - 4,11 4.00. 4, " 4.37 . 4,23
(N) ° (18)  (17) a9 a9 (73)
. r ) . ”\t
Long stories/few segments 3.22 3.29 . 3,00 2.95 3.11 )
3 Y . ' :: . ' y .
) e 4 : Cas)  an. 1 - 19 a3
. A .
/ - 1 °
/ - 4 .
Rating Scale '
1=A véry bad idea

2

]

A'moderately bad idea

)
[

= Not sure

¢
.
i}

‘A.moderately good idea

wi
[

A very good idea

.

. \ : .. . . .
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Despite the.fact that observers were qpite favgrable toward the idea of ,
iﬁcluding the ?lay Alonés in the Saturday .morning schedule, they did endorse
some of the imp;ovements suggested to them as possibilities. As :eported in
Table III—3€, the most frequently endorsed ideas for improving the Play Alongs .
were to make sure needed materials are ;vailable (endorsed by 67% of observers),
to present longer Play Alongs (65%), to repeat ideas-more (%6%), and -to przsent

. i '
ideas more slowly (54%). The remaining suggested improvements of preéentin%

fewer ideas, presenting shorter Play Alongs, and grouping the Play Alongs

together were‘qot end@rsed‘by.evenlone quarter of the observers.
- - s < S
There were some differences in the improvements observers were l;kely to
x endorse for youﬁger énd older child;en.’ As might be anticiﬁateq, observers were
more likely to feel that ideas should be presented more slowly, that the;e
. .: ’ é%ould be fewer ideas, and that they should be repeated forfﬁounger ;iewers.

For older viewers, observers were more likely tq feel thgt'the‘P%ay Alongs .

2 * . .

could be shortef, although it is still a very small percentage of 6bservers

.who advocate this. Observers of older girls were more likely to endorse making

sure that materials were available than observers of any of the other age by °.

-

sex groups. s Observers were never more likely.éq'endorse an improvement for boys
& ' - . :
. P 4 ; ‘.
.. ', than girls, but they did endorse thrée more for girls than for boys: present -
* S !

. C e . ,
. - ¢. ideas more slowly, repeat ideas, and make sﬁre needed.materials are . dvail- /2:

hY

-, -

4

. ble. . ) v

ke Ld ‘. . L4
. ) [ .
. 1 ¢ « Y 2 :

. Summary. The various fiqdings on poséible problemy with and improvements

for the Play Alongs indicate first and foremost that the Play Alongs were regarded-

as ﬁasically successful the way they ares Observers even rited them asa Yety

’ 4 .

. - (9

faVOrableéelement'in'Saturday morning programming. This does not mean observers --
[ 4 N - o . .

P

Q, LY . - " . . . . . -
. and$§ﬁ}ldreﬁ'k— did not see some yays in which the Play Alongs’'might be improved., ,

.However, their ﬁuggéstions were minor, not ma, or. P - . .

<z 7 . - °
2

EMC . . ' R . . 1.7.,) . ’ ) - - 4

'Full Text Provide c .
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.
FEY



s 'S s
o r 151
< ’ N - ’ \: . ) ) . -«
.. . Table III-36 - - ~\
{ ot ’ v <
P - " Observers' Ideas for Imprdving Play Alongs
' . . N . To- -
’ M T Younger ' Older " ’ ‘
% Observers Egdorsing’ . Jounser o —_ All
the Following Changes: Girls ‘Boys o Girls  Boys Children
L} . -' . -'L - '
. ¢ . ~ [ ° v
-* Present ideas more slowly 61 56 A 58 42 . 54 \
’ . ) L ] ‘ :
Present fewer ideas | e, 11 13 11 5 .. 10
3 o . ’ - ) B ) .
; Repeat ideas ) S 72 63 > 58 ' 32 N " 56
Present longer Play Along 67 * Bl ° - 68 47 _w - . 65 ‘.
,° N /s ¢ i - ot . " ) ‘ 4-7 7 o
)/ > Present shorter Play Alongs °- = 0 .0 Ce 5 - 211 4 p
) o f' * - Iy ; ] j . ,
R . . . ° Ty ) ’ ) N
Group Play Alongs Together . 28." 13 i 16 6 -2 0=
i . " "d' - e . <
. . . - - . .- ’ R k T . ;
»>. . Make sure needed materials ) 51 !56 84 . g3, " 67
are available .. e . >
° : ° ’ “ ) ) = C ' - he
ki M ) : a - - .
- . s > o , ¢ \ " LT . .
- (M) ‘ X < (18) (16) - o P! (19 (19) (72) -
o - LI . * -
g 3 . ’ '“’ap o' ' - b

° 0bservers ideas for mprovmg he Play Alongs were measured - *
o by asking them to check off thgse. they,endor-sed from the’ llst t T
. presented in the table. ?..SM » .
1. . ‘ . . o ~
.. h¢ s
- ~ .
‘ "'P . . < e . o ‘1 . \ Te -
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- £ hd »
4 s ® - -
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The most consistently indicated problem with the Play Alongs was the °

Q ‘ .

availability of materials for the Draw and How To segments. Children never had

NS

the materials at_ hand to participate while the activity was being brqucastv .

- r
~ - < &

and they rarely,had what was necessary to write notes: about 1nstructi06\“J =

l o %

m*terials for latef use. Indeed many of them are not that skilled in writing.

e H

-

v

Thié’is probably an issue that programmlng needs to confront. If children

really are to participate whilée the Draw or How To segments are being broadcast,
* ~

then much1€\re attention will have to be given to getting the materials together
-J

o Y. T
\\ 1n,front of, the set and to slowing down the presentation to a rate at which
~

- children can'actually participate.; If children are only .to have ideas’about how
to draw or make something later, thez/attention ngeds to be given to emphasizing °

essential mater1als and actions and lping children commlt'them to memory.

~

A second common suggestion for,improvement was to slow down the pace of

¢ . 0 ~ .
. -

thé® Play Alongs. While this suggestion wasg more cgmmgyly given by bbservers than

- ) - 4 3. °
by children, by observers of younger than older chleren and for some, Play
)

-~ Q

v

Alongs tha! for others, it is still a sugge’stion that bears serious consideration.

Particularly if programming s« striv1ng for partitipatidn in activities such as

. Riddles, Words, Draw,,and How To, the p;esentation probably needs to slowed

[N N M

R

. D

4
dbwn (and perhaps'repeatedy.‘ : U s -
s ot /’.

- ‘"Other than these two suggestions, there is little that was consistently
_,‘y .
recommendéd as improvements to the Play Alongs. These two problems oﬁ materials

-

. A ~
4nd pace will be no surprise té programming. They are exactly the concerns
highlighted when the evaluation began. ‘All that ébe data have done is confirm

¢that they are issuyes which havé no{ been totally successfully resolved in this

season's Play Alongs, N

rg o

.? ) P *

“,.‘"'
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. Conclusions

@ . —_— . « -

* > ™

A e

(4 -

The results which Bgve just been presented demonstrate that the Play
Aloﬁgs achieved several things. Tpgy,§timulated children to perform such
o . x “ ,
activities as guessing riddles, finding short words in longer ones, unscrambling

a face to identify.who it is, dancing, and moving rﬁythmiéally to musIc. These
, ,
activities took place during what would have otherwise been & more passive
. ’ .
television viewing %¥ erience, In addition, the Play Alongs piqued children's

< .

_dnterest/in performing these activities at a later time and gave them ideas

] .
for related things they could also do. All this was achieved without -

” 4

causing‘childfén to stop watching the Flintstones Comedy Shbw.

The activities, which the Play Alongs chose to present were appareritly

s °

;Ehmon activities in children's daily lives. Most reported that they had

,

engaged in them before. Such familiarit§ did not seem to make children bored

o
.

with them. Indeed, 80% participated in the activities of one or more Play

Alongs as they were béing broadcast and 79% reported obtaining ideas from
them for activities they could perform aftler viewing. -

- ’

Creater familiarity with a Play Along activity may usually lead to

greater participation in it. This is suggested by the finding that children

who were more frequent viewers of the Mlintstones Comedy Show were also more

likely to participate in Play Along activities while they were being broad-
cast. An alternative explanation for this finding -~ that children who

enjoy participation activities on television watch the Flintstones more -~
seems unlikely. °This is because, although. both Frequent and Infrequernt
. ’\(p . .- .
Viewers liked the Flintstones best and the Play Alongs next best, ‘the difference
. ) -
in liking the two types of programming was greater for the "Frequent than -

[l

Infrequent Viewers. This finding argues against the alternative explanation

3

’




~

and therefore leaves'more 1i§ély the possibility that more frequent exposure

* o
[y

to the Play klongs leads to greater participqtiod in their activitiey,.,
Having said that the Play Alongs provoked s¢mesactivity in child
‘ - . -
Y 4 o P
viewers, one hastens Eo add that they di#d this.without apparently losing .any

» . > pJ
audience for the Flintstones Comedy Show jin which_they appeared. Several
‘ A

findings support this conclusion. Only one child switched channels away

from KNBC while a Play Along was being broadcast, none did it while

&
were being broadcast, but seven did it while commercials wer eing brogdcast.

~

Children were about as likely to stopwwatching television/ntirely (and usuallj\

only temporarily) while the Play Alongs were being broadcast.as when the

s

Flintstone cartoons were being broadcast. They were less likely to"stop

watching at these times than when commercials, other drop-ins, and public

<

service announcements were being broadcast.}/}ﬁéy made few negative ‘evaluative

s

responses while the Play Alongs wege being broadcast. Finally, more frequent
v A

<

viewers -- who also said they 11iked ‘the Play Alohés and the Flintstones better —- °

were not less likely to stop watchiﬂg the Play Alongs or the Flintstones

cartoons thap were less frequent viewers. All these findings suppof; the
@ N .
conclusion that ‘the Play Alongs were unlikely to have.caused any decrease in

the audience for the Flintstones Comedy Show. ,

‘e -
o

" At the same time, several lines of evidence suggest thaf they were unlikely =\

to have increased the Flintstones Comedy Shéw audience. Children who were not
- “ .
watching television were more likely to resume viewing when the Play Alongs ‘
. - o N t
were on, shan when commercials, other drop-inms, and public_service annQuncements -
-~
. :

were on, but childrgn were most likely to resume viewing when cartoons were

- -

being broadcast. This effect should probably not be attributed primarily to

—

the fact that cartoons are'broadcasg more of the time but ratfer to their

.
{ *
N -
«
.
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»
greater appeal. This greater appeal is most e{ggént“in children's ratings of

> -

how much they liked the cartoons, Play Alongs,«+anid commer%als and their

-

. »
rankingsfof these three types of content. Both measurement techniques made

-
“

it clear that the cartoons were most appealing to children, the Play Alongs

A
~

second in appeal, and the commercials a disfant third, Thus, *while the Play

L4
Alongs do not seem to lose any audience for the Flintstones Cdmedy Show, they
are not the most appealing element in it either.

. -8

The discussion so far has focused on the Play Alongs as a single type of " -

N -

< .
programming rather than on the eight different types of Play Alongs produced.

Thié has been approériate since NBC's major questions were the extent to which
the.Play Alongs provoked participation in children and did not,cause them to
\ [4 ’

-

stop watching” the Flintsténeé(éomedy Show. Having'answered theserquestioné,

we may proceed to search ‘for the most successful Play Alongs. To do this,

each:Play Alongbwas rated on afour-point scale for each df several dependent

-
. »

measures from the evaluation. The ratings were done informally by the senior

investigator. The three junior authors conourred with them. The results are
. g

.
4 *
- K -

~Faceé is the one type'of Play Along which stands out from the others as -
LN * - ‘t * M
most successful. It wasiﬁell liked,~attracted children's attention,

and was_
b3

never associated with a loss of attention. Children were extremely likely to
. ]
4 .. . . '_‘“ .
participate in guessing whose face it was, to remember having seen it, and

13

to recall whose face was shown. They were also quite interested in'part{cipating‘

o \~ :
in similar-activities at a future time. -There were only, two areas in which , |
. e ) .
Faces scored lower than other Play Alongs. One was the extent tgq which ’

children had participated in a similar\aéfivity~at 2h earlier time —— which

hardly seems like a negative aspect of the Play Aléngs; The other was the
' [ 4

i .
extent to which children made positive evaluyative responses while it#was

1 ] ot -

. - ® 17
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' Table III-37 )
. Investigator's Ratings of Each Play Along's Performance °
‘ e i ‘ FUTURE
" . 4 LINTEREST . _ &
,‘v . t . . >
. \ ~ &
& . APPEAL " PARTICIPATION LEARNING <5
N .'Y .'Y
° : & 8
% ] - 5 = 5
% o %
0 2 Iy R < A 9)
- 0 o Y ¥ @ v
' Y g & S
& & & 9 . s g N 0
.,9 kel Q‘ Q ' (o] ~ QY-*
- i 9 ) ] WK
. é’ <) AQJ Q’gl .,$ ,vco < § A e tgo
g & % & & . bl f g 9 ®
’ S 9 &L L o Y e N s &
v . ~ < A
- IR A 5 $ & & .
LTSI 5 g & R
‘ ¥ o2 & « & S
. Symphony ‘0 - 0 0 -0 O 0 + NA 0 00
B - d - s .
Fitness -, - %+ + -0 v+ 0 0 -+ 0 0 . ‘
. ¢
. Riddles - -  + Z 0 0 - . - - - ¥+ 0 #
. Faces + ¥ o+ - o+ o+ + + o+ - 4+ 0 ‘
8 a . ' :
Words +++70 - 0 - 0 + 0 + 0 O
L ) had B ‘.
' Dance + - - 0 - - + . 0 0 o« 0 -
n\\ . )
Dtaw 0o - =~ 0 + - - .0 o+ ~ 0+ .+
- - i 4
& - . I ° ‘
| How To -+ 0 0 + = - TR 0 + 0
i . '] - - » ’
- - - - ~
. - b A .
. ' ‘ . Rating Scale °
el > ’
*e T . ' . . ¥ l ++ = Very High
.o : ' . i :
. ’ ‘ ’ + = High, A
" . ’ ’ 0 = Medium
. t . . = ‘
. . : - = Low
: . -, - : }
‘ ) A . B} NA = Not Applicable
- : 17 . T ‘
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g being ‘broadcast. As explained earlier, the infrequency of such responses

should probably be discounted. Since 63% of all children were actually

participating‘in this Play Along, few could be scored as making & positive

evaluative resﬁahse. Thus, the scrambled Faces Play Along is clearly a star

performer on all counts. | . .
2
While not as completely successful as Faces, Words and Symphony can °

also be considered reasonably successful Play Alongs. Symphony attained

moderate scores on all variables except children resuming viewing while it was<
£ Y <« !

being breadcast (for which it was performed less well than other Play

and children believing they had earlier seen such

Alongs)
3 Play Along (for which *

. it performed bettern than other Play Alongs). Symphony can be thought of, q},

-~ nothing flashy but also nothing disastrous.

as the "old dependable Piay Along"
Words,

it should be judged as performing well.

dn the other'hand, was more:variable in its performarice,

although overall’

It did especially well in retaining

- R

. . N o s . . .
children's attention and in returning attention to the television set and -

-

s

modgrately well in rated liking and not evoking negative responses from viewers.
1

Tt was more likely to be judged as too fast paced and to ‘evoke few positive

evaluative responses from children.

remembering it, participadting in it,
t

In all measures of impact —- children

and being interested in future participa~-

tion-~- it performed moderately well to very well.

- At the opposite end of overall performance is Riddles. They were probably

the lpast\appea}ing and impactful of the Play Alongs. Children were more

likely to stop watching and to make negative evaluative responses while they

1 . .
were broadcast. Rated liking for them and the propa;tion of children making ’

&
positive evaluative responses while they 7nfe being broadcast were both .

‘ - . ’ : -
too fast paced, The only

‘moderate. Children were likely to feel they were

M . . .

(4 - .

1o+ ’

&
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appeal measure on which Riddles did well was the frequency with which children

resumed viewing while they were being broadcast. In terms of impact, Riddles

3

‘

were not well remembered by the children nor did thy provoke much participation.
- 3 ] .

Perhaps their relativel& fast pace, the lack of any real introduction to get

é -

children's attention to the riddle, and the absence of any clues befgore the
1 4 .
right answer was given contributed to the lack of participation. Children

were likely to report having participated in guessing riddles prior to viewing

and being interested in future participation in this activity.

.

The four Play Alongs which have not been discussed -- Fitness, Dange, Draw,

.
~

and How To -- were quite mixed in their overall performance, How To's and

Draw's, major "failings' were in pace and participation, but one must decide
i .

what these Play Alongs can and should be expected ‘to do before one’gan talk |
about these as-real failings. Draw, but not How To, had more trouble in

attracting children to the screen and not eliciting negdtive comments from

viewers., Fitness' and Dance's problems were primarily in she area of appeal,

-

with several measures indicating they were less appealing to children than

4+

were other Play Alongs. ‘

As NBC staff anticipated, all the Play Alongs were more likely .to seem too
fast rather than too slow. Observers especially felt that they could be

slowed dowh. _ The maJorlty of chlldren believed that they were flne at théir .

.
Y

present pace, but those who suggested a change almost’ always recommended that
- * %
they be slower. In particular, Rlddles, Words, Dance, ‘Draw, and How To were

N

\
llkely to be judged too fast by larger proportions of chlldren. A decision

oy

to slow these or ocher Play Alongs down must, of course, be made in conJunction

with decisions about tfe extent'to which appeal may be lessened with a slower

4

-~ pace and abaut the real goals_for’the Play Along. For instance, if the real

N \

.
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’ / goal of the Drawing Play Alongs 'is to have children draw along with the Play ..
———-—-gtong; tiren-sigrificant changes in format and pace will have to be made.

' o~

As NBC staff also anticipated, there were problems with the availability
¢ v . .

y of materials necessary for the Draw and How To Play Alongs, at least as far

as children aqﬁ observers were concerned. Many of the How To segments required

materials which would not be immediately-available ip a household. Thus,

”

informing children gf the necessary materials and then returning later to

show whdt to do with them cannot be successful strategy for 1nsur1ng that
children h@ye the necessary materials w1th them when the how-to pa;t of the

Play Along is broadcast. A similar strategy:of te111ng ch11dren early to get. -
drawing materials should, however, work fogﬁ:&s_praw1ng Ptay Along. Vlrtually

all households w111 have paper and pencil or crayon whlch chgégren can go

. PR
- -

’ " and get. . R -
The f1nd1ngs of the Play Alongs evaluation a:!'derlved from several types

¢
.

: of data — observations of- children's naturally occuring behaviors in’ their -

homes. children's responses to uestionnaires arental or sibling reports. -
9 ’e ®,

’ v » A

of children's behaviors at times other than the observation, and arental or
Rl S S ’ p

[

o . s
sibling evaluations of program content. This reliance on several types of R

.data provided by different people strengthens considerably the conclusions'

which can be drawn from-the study. While being observed -- Evep‘by a parent
4 - . v . . ’P
or sibling at home -- is likely to produce some constraints on behavior, it

<

' is still a procedpre ~hich proVides more obviously valid measures of some ‘

important variabies ‘than will exclusavely interglew data, Moreover, the
. A

frequency with which children stopped %atchlng the" television set for some

3

period of time indicates that the. constraints they did feel from be1ng e

) . .
‘ - obs@rYed were not all that greht. . : . _
b . . -¢ Q . A ‘-
' )

g e o | . 512
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The major concerns about the Play Along data focus on poteptial biases in.
] . A

the sample. The requirement that participating childf?n had viewed the

Flintstones Comedy Show recently may have slanted the sample toward those who

liked it best. The several activities required of participating families
‘and/or the information in the letter requgsting participation may have slantéd
the sample toward those who were most posifive about'tﬁe Flintstones or the

concept behind the Play.Alongs. ' As reported earlier, several anal&ses were

o

conducted to explore the legitimacy of these two concerns.

More frequent viewers said they liked the Flintstones and Play Alongs

.

better than did less frequent viewers. However, both’sets of viewers liked the
Flintstones better than the Play Alongs and the magnitude of this difference

in liking was greater for the more frequent viewers not the less frequent

> M [N

" ‘ . ’ . N )
viewers as one might expect. .Also, the frequent viewers were only somewhat

less likely to make negative evaluatlve'responses to the Play Alongs' and they .

I v S~

averted thelr attention from, the Play Alongs, cartoons, and ads at thg same . -

» : , < R » *
rate as d1d infrequent v&ewq;s. These findings suggest that the sample was

not biased in such a way that it ®ould show the Play Alongs were not responsible

for audlence loss, when ‘a random sample would show they were respon51b1e.

A random sample of ‘children wqula, however, be 1%ke1y to show lower rates of

. participation in-the Play*Aiong activities. . This conclusion is based on the

finding that frequent viewers participated more in Play, Along activities and

N ~

[}

the assumptioﬁ that a random sample would have overall ‘lower, viéw;ng'frequjng;es
| . - N . - ‘
) than did the samgle in this studyrs . . ‘

To eXplore the pOSSibllity that famllles Vhlch agreed to participate in

the project.were biased in favor of the Flintstones .or Play Alongs, three

separate types of anaiysés were conducted. None of them indicated that the 1

L

1C1x " ’ . ‘. - ' ' ‘




ERIC

Aruitoxt provided by Eic:

is assessihg hehavior -in a normal v1ew1ng enV1ronmenf w% th fam111ar people - .

around., A- third 1s the use of both .the child and a responsible sibling or- o !

parent for information about the child and & oplnlons about hovpf%jhmprove ’
e ’ ~
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sample was so biased. Ratings of observers' comments at the end of their

_questionnaires indicated that almost 60% were mixed in their opinions or

sufficiently disinterested to append no comments whatsoever., Of the remaining
Y

.42%, more observers were clearly negative than positive about the series'ani‘
* “ o B I
drop-ins. ) | . ’)
Subsequent comparisons of children of these extreme groups of parents

U ST ' € " . .
indicated that there were somé correspondences betwefn their opinions and the

)

children's opinions and behaviors. However, the direction of influence -- '

parents to children or children to parents —- could not be determined from the

'/data and good arguments could be made for either direction of influence.,

Moreover, data from the entire sample ordinarily fell between the scores of ‘ .
¢ & - ) P

children,from the two extreme groups of.observers. Finally, the ore major

‘lack of correspondence is crucial: Children Q{Vpositive observers were more --

) - : I 4 ‘
- LY - - ‘

qot less —- likely than ch11dren of negativelobservers to stop watching both |

the'Flintstones and thé Play Alongs.  Thus, the several comparisons suggested

.
»

that the sample of participating families was not overly biased in favor of the -

Flintstones and Play Alongs. Moreover, such biases, where they existed, could -

not account for the f1nd1ng that the Play Alongs did not cause children to stop
. ' )

‘
-

watching the FNintstones Comedy Show. S ,

- ’

In add1tion tol these concerns about the quallty of the data basej’ there
/

.

are aspects of its quality which are not questioned. - One, which has already.

:

R 2
been mentegned is the use, of measures of chtldren's actual behavior. Another;
SN . [

the Play Alongs. A_fourth is the use of several types of measurement techniques

)

with the children. A fifth is- assessing children's behavior and opinions after ’

r

E

J

\' Ao 1y e
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they had been exposed 'to several episodes of the Flintstones Comedy Show.

A sixth is aggregating data across all children from_several different. episodes——

’

o Py

Q
ERIC.-
P i

T

of the Flintstones Comedy Show. A seventh is assessing children's opinions :

individually rather than id groups. An eighth is recruiting children from

N v
N ~

several sources which differed 4in geographic location within the greater Los

Angeles area and in ethnic, social class, and religious mix. And a ninth is

having a great many Jifferent people participate as observers and experimehters.
Altogether these factors make one more confident that the findings are likely
to represent what children feel about and do in relatien to the Flintstones

Comedy Show and the Play Alongs in it."

Bearing in mind these aspects of the evaluation process, certain conclusions ,
S ’ °

s v

seem warranted. The Play Alongs are unlikely to have caused any loss of
< . X A

—

audience for the Flintstones Comedy Show. Soie Play" Alongs are more at;ractivé .

.

to children than others, and all of the% except, Faces could probably be slowed

1 B

- !
down a little, Altogether the Play Alongs managed to provoke some active
participation by slightly‘more than three-quarters of the ehild viewers. They

- > .

also piqued their ‘interest in engaging in similar activities in the future and

provided them with ideaﬁ'for things to do when they were not watching television.’

. . B €

L 3

. ] N %
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IV, HOW TO WATCH TV

¢

J
-

The Jow to Watch TV p;o%iamming consists of short segments designed a#

drop-ins to the Saturday morning schedule. It has been produced by Newell &

Yohe for both the 1979-80 and 1980-81 seasois. The segments are designed to
: A
steach children .about teleV151on -- how programming is produced, special

effects, how programming is financed, the purpose of adve?tlslng, how to

respond to advertising, plannlng time for watchlng teleV1510n aAd other g

v

chores, and the like. Each segment runs 30 seconds, is self contained and

addresses one idea. Live actors, usually Lenny Schultz, act/zht the idea

" and state it, Each segment ends with a visual and audio presentation saying

8 ’*.

"There's a smart way to watch Tv." ) .

. . 0
s . ‘
Each Saturday mornlng a few How to Watch TV segments are included in ‘the

schedule. None is included during the Flintstohes Céﬁedy Show. One is included
during the non-program minutes of Drawing Power. One or more others appear
during a typical Saturday mobrning. Each-'segment .produced in 1980-81 aired more

than once this season. The How to Watch v drqp—ins'produCed for the 1979-80

season were also aired on Saturday morning, two OT more drop-ins per morning,
e

-

4 )
each one aired more than once during the season. They weré re-broadcast during -

- [
-

the 1980—81 season., ’ . - '

The prlmary goal of the How to Watch TV drop-ins was to aid children in
. ’ ~ - d
becomlng more critical consumers of television content., To that end it was

’

{ntended that children be able to ‘Fecognize the main ideas of the How to

Watéh TV drop-ins when they were presented in a post-viewing test and be . /
- ; © - /

able to recall some of these-iQeas on their own., ideally, these messages

would be about.xhipgs children did not already }now, things they felt curious
¢ * ’ .’ "
about and judged worth learning. ) \
. [ ; * ‘s
( A
(DR W

‘.
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children's interpretaz{on of them were addressed in this study. Methods used

. pp. 7-18; for the Play Alongs see, pp. 71-81 ). Only the most basic details

- ~
In addition to these issues about «+he, impact of the drop-lns and children s‘
A 3

o o <o ¢

judgments of their worth, there vas interest .in chlldren s opinions about what

*

~

. [3

.
’ .

tyze/29 content the drop-ins wesé and what types of‘{elevision content the

dr p-in rdeas applied to. Because the drgp ins are short like adsg, humorous
like enterta;;ment .and infornitive like educatién and hecause mhst young
children do not yet holé the concept of public service annduncements, they are
/ . o, ¢
llkely to have a variety" of concepts.about whit the dr0p—1ns,are. These concept%& )

may influence how children respond to the drop-lns.' For instance, 1if they

.a

A
A

. : %, .
believe they are commercials, they may take them less seriously than if they

*

X
believe they are instruction. s )

. . .-
.
fe

. ? ) .
Children also may not be entirely certain whether the How to Watch TV

Y

messages apply only to Saturday morning programmlng,,the only t1me they

’
-

>

are brqadcast, or to all television programming. Obyiously the potent i:
s

impact of the drop-ins is greater if children recognize that their messa

! ¢

apply to all, programming, not just to Saturday morning.children's programming.

All these issues about impact of the How to Watch TV drop-ins and’aboutlz.

BN

Yn the evaluation are described in the next section, followed b},the report of

results,. . N

U Method

L]

Data pn the How to Watch TV drop-ins were obtained as part of the

- 4 L]

evaluations of Drawing‘Power and the Flintstones Play Alongs. The samples,

1 ! .

“

. / . ‘
procedures, stimuli, and instruments for these two evaluations have been . /

’

fully describe& in preceding sections of this report (for Drawing Power see

will be repeated here.. 0

[}

.- ) vl\smj
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Most of the data exarhining‘ the/how to Watch 'E‘f,drop—ins was, obtainedi'from

.
- ¢ -

. ) -

.
5

ch11dren"part1c1pat1ng in thé D,rawlng Power evalua°’t”ion. There were 94 sueh
g‘,

‘e
a u s

ch11dren ranging in age from S to 12 “avith-a mean ,aggﬁ. of 7 8,years (’see L ‘e
= VY * A

Table FI-1). The samp'le was about evenly d1¥1ded by se>‘c “and’ age (older and -

» LN
"Q;,.A

younger) and m1xed b-y ethnicity ai‘xd .sdcial class".' ‘All the ch11,dren attended

4
3 B ./B o H -

an afterSchool care or superv1sed play round progréam wbere v w1n and testmg -
£ {2 ewing

» -

occurred. 0f the total sample of ch11dren, 71% were pre'sént and tested at . ’

- - .
* . . 34

e »

both of the two test periodé. There is ng; obvious e‘xplana.tlon for why some"
- Y L3
o4 . ' “® - -
. . Lt » ~e 3
children appeared for only one testing. . \ . K o, i
- N . o %

. v,

. Ch11dren partlclpat].ng in, the Play Alongs evaluatlon prov1ded‘ data QK Sey .

-~ Coe e Ay
¢ . -

recall of the How to Watch TV drop—ans. There were 86 such chlldren, ranglng
\

i 7age from 5 to 12, with' a mean age’ of 8. 5 (see Tatle III-1). . The sample

was out evenly d1vided by sex and age and mixed by ethn1c1ty and soc1aly

-

class. Children and their fam111es were recru1ted pr1mar11y through pub11c T»"'
. . ) . ’ o~
and private schools. \
. -t \f ! )
Procedures . ~ . v
- . - 3 .
" The procedures for the Drawing Power sample were as folloWws: ~ Children

L -

would watch one episode of Drawing Power on Day 1, watch another episode on

Day 2, watch one episode of the New Fat Albert Show on Day 3, fill out a

.
@

questionnaire and respond to a short interview on Day 4, and on Ddy 5 watch-a

third episode of Drawing Power, fill out a questionnaire, and (for about half

’

. t L
* ‘the xchildren) complete an interview (see Figure II-1). For about half the

ohildren one other prosocial program wa? viewed on one o more of Days 1, 2,

and 3. Each Drawing Power episode §ested, of which there were four, had a

e . . - 183 ' ,

——— K A

.
o~
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different How to Watch TV segment in it, Many children had also seen How

-

-

to WatcK TV segments in their home viewing of Saturday morning programming. Data
< . . . ’ .

-
.

on the'How to Watch IV drop—ins were obtained in the questionnaire and interview

~
-

adm1n1stered on {sé and in the questionnaire admlnistered Qn Day 5.

/

, .

The proc for the Play Alongs sample were: qu1te different. Parti—_

c1pat1ng ch11dren werecak!ﬂxeported by parents to have viewed at 1east a few

.~ 3 a3
. 4

episodes of the glintstones Comedy Show in the two months before testing..
. . \

. s
These_childxen then watched one or two morquélaodes of the Flintstones Comedy

% . g T
Show in their qyn Ebmes as the show'was broadqungaturday morning. Parents

or other respons1b1e adult gt teenage family members observed children during
. ¢ . '

the broadcast. ., Afterward the observers administered a questionnaire to.the

children. This child_questionnaire'was the only source of data about the

How to Wateh.TV drop-ins that were gathered from fhe Flintstones sample.

v

[3

.

Stimuli .
L §

,As previously stated, the Fliststones Comedy Show included no How to

Watch TV drop-ins, and Drawing Power had one. Thus children in the Play Along,

" sample saw no drop-ins when doing the viewing this study required of them.

Children\in the Drawing Power sample saw as many as four drop-ins, one in each

of four episodes taped off the air exactly -as they were broadcast. The drop-
. , ‘ . \
ins were about planning time to watch television, why commerciils are broadcast,

the fact that it is a good idea to have different kinds of people on television,

. -
.

and the fact that animals do not reallm die on television., Appendix B describes

->

these drop-ins and all the elements of the epidpdes in which they appeared.

1

It was assumed that many children would have seen these or other How to

-

Watch TV drop-ins on their own, especially since the drop-ins had been broadcast

.

for two seasons, For this reagon, we asked c¢hildren” in 'the Play Alongs. sample

N
-
~ R
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~the end of the questionnaire admlnlstered by the parent or other rESpon51b

. g S AN
about the How to Watch TV drop-ins even though they did, not see them ;FIIE

completing the viewing for this project. 1f children had seen the drop-ins

.

during their normal television-viewing, they could reflect that in their

answers in the questionnaire. Data from bxth the Play Atongs and Drawing
> ~~ ¢

Power samples ‘indicated that children had inde béen, exposed to more How to

Watch TV drop-ins than our eiperimental pgocedures prowided for. ’ N

-

. -~

Instruments

— —-— - — e i—— ——— L4

&

¢
Information about tife How to Watch v drop—1ns was elicited by interview

and qugstlonnalre as part of the evaluations of Drawing Power and the Play

- Alongs. The children who participated in the Drawing Power evaluation were

&

askdd in the first questionnaire fDay 4) if they recalled ever having seen
sométhing about "how to watch TV" (See Appendix é). In a suPsequeg} interview,
allﬂthose who indicated’thej did recall the droé-ins were asked to describe
what they remembered (see Adpendix E). Children were prompted tosgive as much

descrlptlon and as much summary of the ideas behind each drop-in as possible.

On Day 5 of the Drawing Power procedures, children responded to several

. -~ 2

questionnaire items about the How to Watch TV drop-in they had just seen.

The questions were all of the Yes-No and multiple choice type and were placed

.at the end of the questionnaire (see Appendix D). The chlldren who pa ticipated

~

in the Play Alongs evaluation were asked two questlons about the drop-i\s at

family member.' The first question asked if children recalled ever having

seen anything about "how to watch TV or "there's a smart way to watch ™v."
Those who answered yes were then asked to describe everything they remembered

(see Appendix J). ’ - _ *
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~ . Resilts : -

The, findings about .the impact of the How to Watch TV drop-ins will be

presented in four sections. FiF;t,.findings about children's beliefs that

~ -

,ifé;y had seen the drop-ins and their recall of the content will be discussed.
r's .

Second, findings will be presented about children's ability to recognize the

PN - -

main points of th¢ four drop-ins viewed just before testing. Third, findings

v 9 .
will be presented about children's judgments as to whether they already knew
the information the drop-ins presented, were curious about it, and considered

-

it worthwhile. Fimally, children's judgments about what kind of content the

3 d;bp-ins were and the type of pro&rammiﬁg to which their information applied

will be summarized.
) - )

Recall , ~ . ,

-
.

% - . ,
Children from both the Drawing Power and Play Alongs samplﬁ% wére asked

-

if they recalled having seen something on television about "how to watch TV"

\ - .
or a "smart way to watch TV." Children in the Drawing Power sample were asked

s~ this twice. The first time>th§? had been exposed to one, two,'or thgee drop-ing '
‘somet ime in fhe three days preceding testing. ?he second time they had been , °92

9

exposed to one drop-in as part of viewing Drawing' Power on the:same day the

EY - ‘3’ s
¢ testing was done. Noné of the children in the Play Alongs sample were exposed

P - - .

to the drop-ins during the viewing they did as part of thig research.” Childrén

4in both samplés could have seen the d;Op—iHS”at\sohetime dﬁring_their patgral& ’
v o.viewiné of NBC Sattirday morning programhing over-the<p;st two sqgsoﬁsp Based® °
. A . .
on these opportunities for viewing, we would expect that_some of the gh;}drén:
in both,sémples would report‘ﬁgviqg seen How to Wéfcb TV'seéﬁgnts. Based on

Eelevisién viewing related to 'this project, more children should report seeing
0 = c ¢ . . .
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' . How té Watch TV segments in the Drawing Bower sample than in the Play Alongs
T > [N kb

sample. Within the Drawing Power sample, morg'children séguld report having

-

seen the drop-ins when they were tested soon after.-viewipg one than when they

' " T

, were tested several days after viewing one.  ° ~ .
v »

As shown in Table IV-1, the percentage of children be11ev1ng they had

-

seenssomething on television about how to*watch ir does increase as the like-

L lihood of having recently seen a drop-in 1ncreases. Sixty-five percent of the
| - - °

children who were questloned\after watchirng. the Fllntstones Comedy Show believed

they had seen the drop—ins* while this belief was held by 827% of tldren .

o . who were questioned a few days after having viewed one and 86% of the thildren

*»

“were more likely than youﬁ%er children to beldeve they ha¥#® seen such, drop-

ins. Boys were much more likely than g1rls ‘to believe they had seen )

them. P s a . ~ .,

' who were questionéd\right after viewing one, In general, older children .

To assess how much children who said they had seen something about.how.‘g
/ Q - ’ o ?
te watch telev1sion actually had’ appropriate content.in mind when they answered

the*question, all those who sa1d they had seen such programming were questloned

r

about its content. Children questioned after v1ew1ng,the Flintstones and those.

‘
.

+ questioned a few days,after viewing Draw1ng Power episodes with a drop-in . {
|
|
\

&

* . ’ -
inserfed were asked to recall How to Watch TV content and desefﬂ'é it. to’ the

s

researcher. Children questloﬁed right after viewing Drawing Pqwer and’the’

. PR
~

drop-ins were tested for the1r recdgnition.of the drop-in's mes§ag8t Results ,

P ' )
S o o

of the test of recognition will be presented in the next section. ‘Results of

Il
- ’

¢

N

the recall test are presented here. ‘\‘

~

' E As is usually the* case for both children and adults, many children who

7 Y
| . . claimed to thave seen programming about how to watch~te1evision coyld not describe~
» \ —
— > . .
O ‘ » C . L . 2 ' . S ‘
E MC * ) K 2 - - . -F
o " . - ° I i ' ¢
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. ¢ . 3 : - . Tab-le IV-1. . ‘
. ... Children's Reports That They Remember Seeding How to Watch TV Content -~
' * ’ ¢ ' A . -
y . ‘ A ’ n\ l
- ] . -
%o Children'Reporting . .
They Had Seen ‘ . - e
Something About i Younger | ' 'o Older , All .
How to Watch TV: + = Girls  Boys ‘ Girls  Boys Children
. ) l. . > P e-- . >
Flintstones sampte - 46 71 . .. . 64 82 65
. . - Rk .
N < @b s - 22) (2 . . (8
. ! - . . » i * °
. ' . Y . -
- Drawing Power sample . ' /7 ! ) '
tested 2 days after 65 81 . 86 . 95, 82
. viewing . o - .o -
. . . ‘ . - . . \
W) ‘ (17) (21, (22 (19 (79) =
N 5 * @ ., ) . .
VAR , )
Drawing Power sample ‘ e . ’ s~
tested right after . 80 95 73 95 86
viewing : - . Ty o,
’ 3 .
¢ ) H To(20) . (22) “(22)  (19) (83)
- . . ‘J . «
. . .
’ T > i
. - ) . . . N
) c e . A . 3 :
- & .
. g . - ’ ‘N Ve . C )
’, K
1 ' °
. - ;
! ) * 1 (V) 'f)) 7~ N
N < -
3 ¢ N d
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any-of it to -the researcher (see Tdble iﬁ-z). Only 30% of the Flintetones

sample who claimed t3 have seeo such programmlng could actually descrlbe apy
How to Watc}; Tv.conte;t. More of the children in the Draw1ng Power sample who
said‘they-had‘seenf;uch content could actua;}y’describe it (62%). Givén that
children En the Drawing Power sample had all recently seen at ieést one drop-in,

it is not surprising that they were more able, to recall appropriate content
7 Kl

than were children in the P1a§ Alongs sample. In general, older children who

sa1d they had seen such programmlhg were more likely to recall some ‘of it than
were younger children. Boys and glrls did not differ overall 1n the1r recall'

but younger boys recalled more than younger girls and older girls recalled

1 d ~

.more than older boys.

The ideas which children- recalled were examined to see what they were

and how they varied by the age and sex of the children recalling them (see

TaHle IV-3). The number of chi&dren in the Drawing Power sample was sufficiently

Ve

-1arge to break.thelr responses down by age and sex. The number in the Flint-

stones sample was too small to do thie. The number of ideas recalled by) )
individual chlldren ranged from 0—4 with children in toe Drawing Power sempie '
offering more than did children in the Play Alongs sample. The ave;age number
of ideas given by children was 0.9 for the Flintstones sample and 1,2 for the -

Drawing‘Powef sample. Of these, a smaller number was judged §o be correEEr

.ideas from the How to Watch TV drop-ins (0,3 for the Flintstones sample end

0.8 for the Drawing Power sample). Older children were likely to give more -

ideas and more correct ideas than were yoonger children, and girls'%ere likely

< - -

‘to do both more than were boys.. %
(3 ! .

) Children offered ideas from nine How to Watch TV drop-ins, even though they

had only seen four as part of the experimental procedures (see Table IV-4). -~

- . ‘e

(s ;
. : N 1 Yo
it s ,\ I \l" t ' %

f
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. ; - \  Table IV-2 :
Children_'s'Description of How to Watch TV\Content
N . {

Al ' 5
% Children Able to | ) i
Describe Any Appropriate B
Content When They Said . . ‘ , ,
They Had- Seen : ' . , )
) How to Watch IV * . Younger 0 Older All
Drop~Ins: o Girls  Boys : Girls. Boys * Children*
« ! . I . / q ' R ) - ’
F_lintzstoﬁes sample 21 36 : 36 27 39
‘ , -~
(' ) ) . ] + ) . , ' M
(N) : Coan o) (165 @8) .y (53)
Drawing Power sample ' 45 50 84 - 61 . 62
‘ »
. TN .. an e . (19), (18) g (64)
) . - . )
. — L ’ ’ -
> v .
- \ ¢ ) -
(
[
. P 3 -
. s . . )
. 19 ‘ ,
. ' \
) *




. Mean number of
ideas recallgd

a

‘ [

Range

. L}

4

Mean number of
correct ideas
recalled

Range

@) —

' ! , b LI . |
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v . ' :
. Table 1V-3 '
Number and Correctness of Ideas Children Recalled '
about How to Watch TV .
‘(Drawing Power Sample Only) ) " '
: . ? } N \
. ‘ C. ‘ . \‘. . -
' Yofinger Older ' All
\ . Girls  Boys Gixls  Boys Children
. '. a ) » v LY . '
. 1.3 0.9 . 1.6 =0 N 1.2 )
C ' 0-3  0-2 " g4 0-3 0-4
- ‘ o - .
\ . .
] 0.6 0.4 “1.40 0.7 0.8.
0-2 " 0-2 - 0-3  0-3 043 ‘
.. " , @
. ) \ .
' (16)  (21) (20)  (19) )
' . s - - -
- ‘ / - + . ‘.
.’V ‘ ; w
. " e
® ~

2 o
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: - . « - ‘ Table IV-4 . - : , < .
’ N , * . . . a " -
. ‘Children's Recall of Ideas From Specific How to Watch TV Segments .y L
. = - . [} a s’ - - ,
B ’ ‘ ': . . . % - ¢
e ' ! o e . e T, . Not
: . 5 Cat*  Jump*  Fake* Different: -%ive why, - Smart .
- Animals Plan Time. Toy Ads Wall Stunt. Fights Flying People * dn TV Ads on Way .
% [—— . v R * ) - . ) o . ‘4
Number of . ) oo . * - ’ . T !
correct ideas 9 - .9 6 5 4 3 2 - 1 S | 0, 12 -
v recalled - ) - . ‘ . ) ”'l s . o
~ - & \ .
. . i s - ‘.
Number of . . . ) ' 2 ‘ T ~ )
intomplete or 2 . 2 1 1, 1 0 S0 4 0 0 o
incorrect ideas. [ ., R . : _ . . .
recalled . * - ' . .
v ’ I * !
. * { > i N
- - 2 . N \“ .
* B - * d .

. v ' ' ¢ . -
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< . The two most frequently recalled had botp been viewed by children in the .
. > * . \ M ~
. . Drawing Power Sample. However, one of the drop-in's which children'had viewed -

.
-

as part of the Drawing Power evaluation, was neverrmentioned'by any children.
. L 4

..This was qne about why there are. commerc1als on television. A measure of the

"staying power" of the drop-ins is the number of drop—ins mentioned which were

. Yo.o.
4 * -

© s ; only seen by childrén during their normal home viewing. ' It is impressive
-, that such short segments'are still remenbered by*the children., It is a%so

. notable 'how many children remembered'-the slogan "Phere's a smart way to watch
s ) .
» - § .
. TV." ‘Giving children’ the idea that there~are smart and not-so-smart ways to _
. . N . -
’Ygtch.television‘is a de51rab1e contribution to tpeir 1deas about the medium

‘n
-

NN and how to .use it . R
. e - . : . ¢
. Va L ’ -
Recognition of Main Points )

-0

R .

’o-

Children's ability to recognlze the main point of ‘a drop-in was assessed -
. ; pe » ¢ . N
with thosé who had just seen an eplsode of Drawing Power which included one

< - " -

v © How to Watch TV drop-in. All those who said they remembered having just seen

something about how to wéxCh television were asked to select the correct

- > S » .. A

description of the main point of that droprin from,among three possibiliries. ~

»

. -
] ) As preéviously described in Section II on Drawing Power, the episode tested was

K hid /
.

. 4 - -
rotated across four sites. This mean¢ that, the recognition meaSUre is an -

’

aggregate f6r~four differént How to Watch TV,drop-in;. ‘

As shown 1n Table IV-5,f61% of the children correctly selected the approp-’

» . .

5~ riate description £or the drop-in. Mﬁny more older thar younger ch11dren ,and

. . S~ - -
. . § . .

more girls than’' boys were able to select the corréct alternative from among * -

N -

. the three proposed. Younger boys performed no better than chance on this

- ~ R

. - item, and older boys performed only about as welL as did younger girls. This

suggests, as did the data on number of ideas and number of correct 1deas s
[ 4 . 5

Py ° -

\)‘a, ) R . . . - "
“ERIC . * . . . |

- " ' ' ! 1 Of} ' ‘
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w N ‘ } Table' IV-5 . .
: Children's Understanding of How to 'Wgeth TV Mes'sages ot
~ . L ® . 4 . . r‘ (\ \
. ! - . -
' ’ N .’ .S ! e ) ~
. o \ ) Younger Older . . ALl
’ ~' s Gitls Boys ~ 'Girly Boys-. . 7Children
| o : - ' ‘ A
% Children Correctly ‘ ) . ' ‘ B
, Identifying Message ‘ 69 33 . 80 ., 63 ' 61 .

. Over, 4 Segments .
o ) - - < -

- ‘ - - t

S GO ) - (16 (21 Yoo a9 (76)
-’j\ ’ " [y

3 ( . - . .
‘ . o ‘1\";" ****** \ ~ . . ' ' DiffSrent

o - ,_> . A_nm ? Why Ads . Plan Time ‘People
& . - -
- —t # - ‘ .
% Children Correctly- : ' ) . - » 4 )
‘Identifying Message . ;
' For Each Segment ’ 8,3\ 60 , 58 L 52
Tested ) ’ N , ,
. Q . ) . .y ) . '
% Children Stating ) a ® 2 ' . ’ N
They Already, Knew, - ‘ a » e
- , Message For Each o 67 L 65 68 60
Segment Tested . N .
™ Lot T an 20f (19) (25)
% “‘ c . e ) . "
o : - .. .
;° o . .
< 9 , .
) ) -~ .
) .'3 - M
. . £ ’ 3
. ° MY .
L4 ° " ’ ! X . -
. , - .
’ , . ‘hrl‘ )

. - - .- ,r) / ' ; ‘ '
EMC . . . y , - ._,'t % /v\_.!'\.) . . C .l - .
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recalled (see Table IV- 3) that'more attention needs to be given to how to

communicate the How to Watch TV ideas effec¥ively to _boys, especially younger

'oneo\ - 3 . . /‘
. ’ . . . ]
’

‘Examinat ion of the recognition scores for the four dr0piins;;ested shows

that the. one.about animals not.dying in television programs was better under- ,

.’
-~

stood tha)kthe other three (see Table IV-5). It is possible that this result
. . N [ \
is-due to the fact that most children already knew that animals do not really ,

die on television while fewer knew the main ideas in the.other three drop-ins

(plan time for television and chores, why ads are on television, and it ig ’
Y —
L]
- !
good to have different kinds of people on telev1sion) However theAdata do

not bear this out. For eachsdrop-in,’ rougﬂly the same percentage of chiLdren ¢

]

said they already knew the 1dea it presented, Naturally, not all the children

£

who said they already knew the idea correculy 1dentif1ed it ‘in the recognition
. ‘-~ly

test. But the prqu;tions of children doing this we;e about the same for
the four drop-ins3 ™+
.

. >
-

We believe a more likely cause for the differences in recognition scores

is the way in whieh ideds were'presented in the four drop-ins. Of the four

.V

only the one about animals not dying delivers the message with clear and .

cdmplete Visual images, as well as ﬁith an explanation in the audio track., °

‘e
~ -

Children of the ages tested in this evaluation are quite likely to learn more '

or understand bé;ter when ideas are presented visually as well as verbally.

-, -

So, it. s likely that differences in‘the extent to which main. ideas were

i'presented visually in the drop-ins contributed to differences in how well

‘children understood them. ) ' T_ o - N )
\‘ * . - '
Evaluations of the Droﬁ—Ins' Messages - . - %
; 4 - . 1 4 . .- . @ ’
A third aspect of «&he evaluation was an dksessment of the worth of the T

How to Watch TV messages frph the, children s point of view. Children were

.

) o
N 20N
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asked whether the drop-in they had just viewed presented a new idea, and

A . if so, if they had ever wondered about it. All ch11dren were also asbed-if
\they thought the idéa was, worth presenting on television. -

As shown in Table IV-6 647 of the ch11dren believed that they already .
Knew <the 1nformat10n presented in the drop-in they had ".just yiewed. Older
) . = I \—H
' iore,than younger children and g1rls more than boys were likely td’ feel they 3
. < - .

. * ° ‘
. , already knew it d There was no indicatlon that any particular drop-in was

more or less 11kely to have been known slready either by all ch11dren comb1ned
. [ c . N
or b‘“children divided by age and sex. These data indicate that many children

.
*

believed they learnez sonething new-from the Hqw .to Watch TV drop-ins. This’
. ’ X n e
is certainly laudable, It is also laudable to, remind children about worthwhile

.
PR

- ' .

' - , ideas they alrealy know, as the drop-ins did for a(najority of the children
: - * .

; : &4
tested. As data presented next demonstrated, children too judged the How ~
v . . ‘
- Jto Watch v 1deas to be worthwhile. ’ ’ '

) As 1ndicated in Table IV 6, 54% of the children who said they’ did not

4 N
. L7

-.  already know a drop-in's information indicated that they had wondered about

it. Also, 81% of 'all children felt that therdrop-ins' information was worth

t

. 4 . b -~
' . knowing (see Table’IV-é). These data indicate that 5-12 year old children
- are likely to find the ideas presented in the How %o. Watch TV drop-ins to be
. N “ ‘ v \ -
I interesting and to. judge them to be worth knowing. This is true for children

who believed they did not already know the information and for those who

.

believed they did, . /"

Application of the Drop-Ins' Megsages : . v ]

- rl

) . The How to Watch TV drop-ibs were produced to teach children about tele-

- v vision., Because this was their goal, it was 1mportant that ch11dren not dism1ss

. -

e~

them as simply entertainment or advert1s1ng. ~Yet it is possible that thildren
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- . o ¢ T Table IV"6 R
¢ . N .
. Children's Opinians of Novelty and Worth 'of How to Watch TV Messages
] , ; 3 g ,
AN .‘ . - .
. Younger Older - ;All \
= y \ Girls : Boys - G:'.rl.s _ Boys C}'ill-dren
. ot “ - ¢ ’ tw
% Children Who . ® ) ) . .
Already Knew . , 62 52 75 68 64
- . . : . v
Message ’ . b J )
5 e . : ¢ 4o >
. . 2 [ L e, M i ‘
) ‘ ¢ ae) (21 (20)  (19) * (76)
- l“ I d d ‘ < ' -~ .
. ,'> - )
A v.
% Children Wondering N . 2 ‘
About Message When ' 71 40 ' 20 ° 83 54
Didn't Already Know It ) ’ ) — . ~_
. : o
. “ * ' ..- A -\
(N) , (7 10 - (5) (6)" (28)
-/ ’ . . : '
h ) . . O .
.% Children Saying . ° o . ) '
----- Message Worth Knowing - 87, 76 80 84 o781 . ,
- . - N & R ‘ . . .'
,(N') w4 (15) (21) (20) (19) (75) -
A b \ -
’
) . - . B
v‘ ° 4 '
LY ‘ . 3 .!
) oz ‘ « ' )
1 i -
. A 3
) l').; !
u” 1
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m1ghb see thenm as either entertainment programming or commercial advertisingé <
- ? . - / - . - . A
! The characteristics that would make them. seem 1ike commercials are thatgghey~’)

=

are short(like commercials and 1nserted during commercial breaks. The

. . L 3

AN
character1st1cs that would make them seem like programming are that they

~

.

feature one of the main characters of Draw1ng Power and they occur back-to- s

. 5
back with entertainment prognamming. . Moreover, they do not obv1ously hawk a ;/

product. With _these factors in mind, all‘children were asked+a-multiple
' ‘ choice question about what the How to:Watch TV drop-ins were —— ads, part
. . of éﬁe program, Or something‘else.' Data presente; in Table Iv-7 ‘show that
K SlA of children believed the drop>ins were commerC1al\advert1s}ng. ;he -
;\1 Ao ' S '\‘

‘- rema1n1ng children were about evenly %Pllt between believing they werte part

3 '

of the p(ogram and something else.s There were no conslstent differences, by

age or sex in these beliefs. This f1nd1ng suggests that ch11dren beliév1ng

+ .

‘the How to Watch TV drop-ins are like commercials, max\grant “them less’ &
. ” ©o ’
v ' credibility than they mould if they understood the1r true intent. Sk

.
- »

. A second aspect of successfully teach1ng children about television is
. . N t L " e X

having them understand that thé,How to Wabch TV messages apply to all tele-

‘
A

i

.

vision programm1ng not Just to programm1ng bnaodcasg Saturdav morning when . ~_

~ . ! .
, the drop~ins are broadcast.J’To asses$ the extent- to which childrenfundgr— ) -

» .. - -,

- < - 5 "
gtood this, the} were asked whether the idea in the drop-in they had just seen
. ¢ M N . . a

.. . . N . " P .
was true for all television programming or just for Sad&rday morning program-—

SR ' ‘ - ' . ) . ' - . ~
ming. The majority of the children (74%) understood the How to Watch TV .
S~ ’ . ] h - % (AN . R \ R A

ideas applped to all programming (see-Table'IV-7) %§ Ehe'same _time it L

- a

- shouId be 'noted that the younger'%hildren s responses are not that miach above
1
guessing¢probabi11ty. Older children were more likely to understand that ’

e *
. - M 7

the 1deas applied to all programm1ng,.and, girls were more likely than boys

. K

. * . s . s
‘to understand that A . ©y
* : R ‘4 ? - . \ :/
J ’ - * . . -9 ’ ) L - -
\)4 N R M . . e S . . o
- % s < . . » .
ERIC = e, .-
o i o < et <l . .
3o A vt . NS o
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: ® Table IV-7

4

. e ,e

A * L
K

.

© Older ., '

Girls Boys

Younger. N
‘ Girls Boys ’

% Children Saying /
How to Watch TV 1Is:

g
.

Ad ° oo 50 57 Vo 60 37
, . “ A S
Part of program - /7%F\\ 25 14 25 37
Something else ' 25, 29 . 15 26
Y s
» , \d )
4 ‘
. G~
% Children Saying ) -
How to Watch TV ) ’
Applies To: -
) . *
All TV programming . _ 69 62 © 90~ .74
Saturday morning . o .
programming only, . 31 38 . 10 26 E;
. . , ‘ ‘
(N) . (16)  (21) (20) (19)
. . A
4 . ) .
' ' h .
‘ w— 3 Py ;
; $ ) . . -
: f
Y . :
, v /
' N *

o

Children's Understanding of the Nature of How to Watch TV Segments,

e

‘

<,

All
Children

51
25

24

74
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Conclusions
)

v

.
»

The How to Watch TV drop-ins clearly,made a positive.contribution to
¥ ‘

[ s . . * ..
~children's television viewing'experiences. They presented irformation’'children
jddged to be worthwhile, whether or not they believed they already knew it,

o ‘o =

and aduits certainly judge thﬁ information to be beneficial for .children. The

information 1s preéented #n such a way that chlldren could understand and remember
[N 7;

much'éf it. Also, most children recognized that the information applied to all

teleyision programmin§3 not just to that broadcast.on Saturday morning, Finallys\

’

the dropiiné.seem to be integesting to and considered worthwhile by children J

. s
.

within the entire 6-11 year old targe audience for Saturday morning network

.
K}

~

programming. ®

Certain drop-ins were more understandabde to and better remembered by
G-

. - .t
children. Although it is not possible to'be certain which characterisfics

~.

differentiate these drop-iné from the others, it is likely .that their explicit

visual presentation of the main idea pontributed a great deal to their\intelli-

2
~

gibility and memorability. Future drop=yns should strive to select as main~
ideas those which can be presented v1sua11y, as well as verbally, and to
N

find the most explidit v1sual presentation possible for each idea selectéd.

Children within the entire 6-11 year old Saturday morning target audience,

£

. N
and especially those eight and under who in the present evaluq{ipn were less

successful in underStanding and remembgring the drop—ins, profit most from a

: %
5 -
© . . -t

concret, explicit visual presentation of ideas. . , o

Id
i

In addition to, choosing visual ways to present ideas .in future drop—ins,

@

‘creators probably need to provide children with more “indication about what the

drop-ins are, Many children who participated in this evaluation believed the

. N . ®

! -
drop-ins were like commercial advertisements. This impression is undoubtedly

fostered by the facts that the drop-ins are short like commercials and are .
. (]

L 4

—




Aruitoxt provided by Eic:

¢

2

insertéd dur ing ‘commercial breaks. There is a poséibility'thax children who
» .

ike commercials will grant them somewhat less

5

regard the drop-ins as being 1

°

credibility than they would if they understood the drop-ins were intended to

inform accurately -- not to persuade without necessarily having the children's "’

best interests in mind. Drop-ins which dre proddced in the future would
Lo : ® '
probably benefit from informing children about their essential purpose.’

. Aside from these two suggestions about presenting ideas visually and

kY . -
-

making the purpose of the/drop:ing clear, there is little further to recomnmend
' . ) & . . .
as changes in the drop-ins. ' fveryone ag:ees they are beneficial for children.

. ~

Tﬂey presented new ideas to.some children and reminded other <hildren of

- ’

important ideas, Finally, children were able t8 incorporate some of the

d;op-in‘ideas into their understapding of television and how to use it wisely.
<

-

.
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V. HOW CHILDREN' THINK AND FEEL ABOUT PROSOCIAL PRbQBAMMING!

A PILOT STUDY

» i .

L I

A Sdall independent study was carried out by one of-the research assistants
L 3

on the progect Catherlne Doubleday, with 17 children from the Draw1ng Power

' »
’

samplg: This study served*as preliminary research for Catherine%s doctoral

’

dissertation and was designed to explore children's understanding of and
A : : -

. ) ces . 1s . . .
.emotional responses to a specific kind of.prosocial television programming

.

- »
for children, namely, programming with an emopion?l content (also called

¢

affective content)5 Children's opinions about prosocial programming in gefteral
K z

.
2 .
‘
-

L
were also examirfkd. ’ ) -

°

. Although’prkcise definitions of "affective content" or "emotional content”
s N ]'- - ¢ .

.on television for childrdh have yef to.be coined, there is a growing consengus

?f what this category of programming includes. Generally "hffective content"

> refers tdstelevision programming aimed at enhancing children's experiences
’ 13

°
s

with affect.or emotion including. such things as {) the recognition and labeling

@ ~
.

of emotion, 2) the medning associatéd with specific emotions, 3) the social’ i

and personal consequences of the expression of different emotions, and 4) the

- -
@ o

feellng Component of interpersonal relatlonshlps.. S

©

In thls study, children were 1nterviewed about two different types ofs

affective content on television. The first type was a l{? minute segment, CoT

- >
-

animated or with live actors, generally inserted %p a 30 minute :to 60 minute
prosocial program for children. In this case, children.werﬁvﬂuestioned about
. e . W - ] -

three sﬁ%h segments taken from two different Dra&ing Power ehfgodes (including

-
&

-\_‘\

- -

program and nonprgz?ém cgntent). These segments were chosén because they.deglt (

.

’ ! -~ - o

-~

0o
2
z
<
D

¢
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. v

with specific feelings and t%e problematic consequences of their octurrence

. , N . - [
.and/or expression in certain social situations. The segments also suggested >
. .

means of resolving the personal and social conflict created by these feelings.

”’

L3

~ _The other type of "affective content" considered was the 1bnger 30 t6 60

minutgfaramatic’format found in family shows or children's specials that ‘deals

\

L4
~ Ve L
mggg extensively with interpersonal problems and relationships. Questions

N

. about these two types of "affective content'" were in addition to’%uestions
< N .
“asked about children's perceptions of pgosocial prograpming in general.

)
- ~ Q
[ o . J

/7 .. ‘ Method . )

¢
\

} .
There were 17 ‘children in the sample, including four older boys (aged 9-11), «.

s “

five older girls (aged 9-10), four younger boys (aged 6-8), ard four younger
. ., S )
girls (aged 6-8). Children were of mixed ethnic and social class.backgrounds

and were drawn from the Drawing Power samples at our four afterschool center
- - . Q AY
sites. No attempt was made to randomly select children due to the preliminary

nature of the study and the limited availability of children for this part

of the research. ¢

E

A 15-20 minute interview was administered individually to éach child., This

was “conducted at the afterschool centers on the last day (DaygS) of interviewing

»”

for Drawing Power. All NBC data were colle;ge?, and then Catherine conducted

’
[

as many interviews *for her projectfas‘time allowed, She also returned to one

- *
.

of the afterschool programs one week after the conclusion of the Drawing Powér
research to condu;t a few more interviews for her study.

The.interview &as divided into three parts, (sée Appendix N). .In the first

» part (Part A, Items 1-8) qhifﬁren's abilities to discriminate between prosocial

and ggneral éntertainment ;rogramming (using Drawing Power as the example oé

an
~ SRV

L\
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u’learn,from family shows and children's afterschool and weekend specials and

. ERIC
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a
.

’ ° :
.
.

a prosocial show) were assessed. In these items,- children were also asked for

s .

their perceptions of producers’' imtent for prosocial programming. Thét is,
»

they were asked whose idea it is to.have prosocial programs on television for

<

. ’ . ) . < i .
kids and the reasons those people want prosocial children's shows on television.

In the second part (Part A, Itedt 9-18), children were asktd about what they

«

what their affective responses are to this kind of programming. Finally, in

the third part (Part Bi,-cé?ldren's learning from ‘and emotional responses to

&

short, affective segments from Drawing Power (including one commercial) were

-

examined.

. b
v

For Part B, one of three different segmerts from two Nrawing Power episodes
was played'Back to each child on a videocassette monitor. These segments had

bedn edited onto a videocassette master from our Drawing Power tapes. The

D
* .

segments included on Superperson U segment; dne Tgrkey of‘the Week segment,

ar ' , < .
and one McDonald's commercial (to include an Maffective segment' with live

- . | . R

actors). Order of pfesentation was not randomized, again due to the small

!

number of children and the preliminary nature of the study. Instead, the ‘first

child saw%Ehe first segment, the second child saw the second segment, and SO
. . . 4

forth. After viewing one of the three segments, each child was then asked a

:series of questions about his/her learning from and emotional responses to .

- . .

_what he/she had seen.

N The Syperperson U segment was about a super hero, Super Shoes, who taught

a little troublemakér, Spike,\zhat it felt like to be in his "yictim's" shoes. -

The Turkey of the Week Segment was about Dirty Harry arid how -he 1earné§ that
L . . 7
caring about hilself and keeping clean made other people care about .him too.
- — . * .-
Finally, in the McDonald's commercial; & boy named Jimfmoves from the country

‘
- —— n
g 3 . ’
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. 7~ . -, .
S - \
to the city. j&mis_feelings of sadness and leneliness at his new school in the

city are portrayed, and, finally, his happinesé when some new friends ask him
N\ )

to join them at McDonald's fof a hamburger.

. In the reporting of the results for the second and third parts of the

questionnaire in the results section, the reader will notice that there is

. k'Y - ' .
some missing data for some of<the i{tems. This begins with data in Table 9.
Since data for this study were collected ‘at the very end of the day at the

afterschool cénter sites, some chifdren were picked ug’by‘their parents
before the interview was completed. Some missing data is also due to experi-
LY

menter‘ernpr. In the instances where sample size is markedly reduced for ﬁEﬁse
. s

reasons, it will be noted as the results are reported.
k4

®

[2ad ) c .
Results !
4 . .

' Frequency tables were.computed for each item of the questionnaire by age
and, sex of subjects, and a compaiison of the frequencies was then made.. The
¢ ) ) . \ . S . .

“results of these analyses will be presented below. It should be reiterated

‘that this was a pilot study and that the sample was quite small. "So all results,

a

and especially age and sex differehces,.must be taken as éuggestive at best. .

\

Concepts of Prosocial Programming

-
-~

I

. .
¢ 13

‘In general, from the first part of the questionnaire (Part'A,‘Items 1-8),
k] -
it appears that the children in this sample had little trouble in making a

decision about the typé of children's programming"tﬂey believed Drawing Power
- . . v

represents. They also had little trouble discussing how it was like programg

.they perceived as similar to Drawing Power or different- from programs Ehey

cgnsidered to be different. Further these children could articulate the program

’

»

- -

)

¢
>
-
P -
~
oo
e




‘.(a program that is just for fun) 'in an open;ended and close-ended question, tﬁe -~

i . ¢
cues they used to make these discriminations., However, as adults, we might
. A}

disagree with the actual,décizgons madé‘and the reasoning behind those decisions.
. N . . ' N
. In discriminating Drawing Power as either a prosocial program (a program .

that tries to teach you something important) or a genéral entertainment program

Pl N

H

r

o A '
children were about(gvenly split between these two choices (see Tables V-l&?).

N 4
There were no age or sex differences for these findings. Only two children,

-

in the open—endea question for this issue, spéntaneqysly offered that Drawing
‘ ¢ - .

Power was.both prosocial and fun. Both children were in the older group.

Children who th0ugbt Drawing Power was a piosocial show unaniftiously thought it _

was like
to try,"

Children

other prosocial shows because of the mgssages conQeyed in it ("things
"thingh you should do," '"it, tries to help you") (see Table v=3).

¢ '

who thought Drawing Power was a program that was just for fun thoughﬁ

it was like other general entertaiqmsng programs mostly because of the cartoons

’

and also because of the characters amd stories in Drawing Power.

-

» ! -
Younger children

v . ~
, v -
- espeeially focused on the cartoons as the basis for making this decision (see
' N _—/ . . - Y .
Table vV=4), = .
|
Children who thought Q;pwing Power was different from other prd%qg}al oo

rograms cited, primarily, the humor ('it's fynny") and the cartoons as the
prog y, the hu ynny ,

reason Drawing Power was not prosocial (

L s

2

see Table V-5),

Also, children who °*

tholghs Drawiﬁg Power was different from‘égher general entértainment programs

<
>

s

¢

all menti%ped something ab

out hessages or Drawing Power teaching things that Q]

g »
just-for-fun programé d4¢& not ("programs f&g fun don't have education in them,”
N A 3 s e "

"it doesn't have dumb cdrtoons,'" "they tell you what's happeningxin the world")
. s . - -

(see Iaple V-é).
' / ~n

-

These explanations’did not differ by age or sex.

[} a ~

1

¢
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¥

Number of Children
Classifying °
“Drawing~Power as:

-

1

Edﬁ&atipnal

For fun or funny

Both e@u&ational
and for fun _ .

o

Cartpon program

+

Good “br regular
7y

+ program

Don't know

(N)

1}
Table 'V-1

o

-

Children's Open-Ended-Answers
for Classifying Drawing Power
as a Program.Type

o

@ A Y
2 e S . ‘ ° - M A4
<. 189
¥ ” o .
Older All
Girls Bozs' Children
o . 1 4
- ~_J o
0" 1 . 4
“' . 'Y
1 . 1- 2 .
[ 3
1 oo 2
L1 70 2
N . &, ~a———
2 ( 1 \’ 3
(52 4) - (17)
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Children's Close-Ended Answers '
. ° for Classifying Drawing Power
. ot : as a Program Type
9 . . N
- . e N t ¢ [}
¥ . ' . . v . . -
. . ¢ A
, ¢ “ « 3 h ™
Number of Children i . . T w
. e . Younger- lder
Classifying o f.. _w Older
Drawing Power as: . Girls - Boys~ ) Girls Boys
© . o o ‘. "
A program that tries «- oo s )
. to teach you something .~ ° '2°* | 2" 4 1
& impo/rtant ’-' ”'.E o o
Qe . _ N ., , ¢
s . 4 . ® . - .‘ -
. ¢ ST - _
A - : R
< @ ° .
, e ﬁl.program’ that is: ) 92 1 92
. just for fun CL, L. .
; Al e' . - S
r = - L4 .
The news o, 0 ¢ 0 S |
* " \:V‘ - - -
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In Making Coﬁpariéoﬁ,

‘THe méssagqs in
., DrawingvPower

LY
. Didn't know what
! . alike

) the Number of Children
U:;;EBE N

1

w

Table V-3 -
_thldreﬁ's Answers‘fo% How : e v
y Drawing Power is Like Other . .
Prosocial Programs S 2
hd N ¢ .«
Ybunger 'Olderﬁ A1l
Girls , Boys Girls Boys -+~ Children
< . Y
“ 5
- 2 3 1 8
N ‘ ‘ :
Y '
0 1 < o0 1

°
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In Making Coﬁpapisbﬁ;
the Number of Children
Using:

(A

The cartoons in D
N
2 *

«Y y
The' characters in

The stories in Dr

.~

- -

_ . Didn't know what

M ®

-

wy .

2

3

. ~ LY
g ' . . 192
» I.
e ’ “ ) . K l
i Table V-4 | .
’5 . . - N . .
‘Children's Answers for How -~ .
Drawing Power is Like Other -
General Entértainment Programs ’
2 {
. ‘Younger .  Older
b ~ Girls  Boys Girls _ Boys
rawing Power . . = 2 2 0..° 0 '
. - 2 ) ' * . 0
Drawing Power . 0 vl - 1. 0
. -.‘« A 3 L ’ ’
awing Power o - 0 0 1
. -’--'_4& >
alike 0 "0 O 1
| (2) (2) 1)y = (2)
< e
L aed -

* : .
This child also answered "the cartoons in Drawing Power,'" so has been
entered twice.in : ’

table. -

A . -

T OAll
(o] X\ t'é'h)
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) ’ L
g X - Table V-5, , .
<.
Children's Answers for 'How ‘
: o7 ‘Drawing Power is Different’ ’ ’
o " From Other Prosoecial Programs !
~ ‘ ! ’ —
. ) \
In Making ‘Distinction; ,* . < : g . i s
* the NumbeT.of. L Younger - ; Older AT1
- Children"'Using: . Girls ~ Boys . Girls 'Boys Children
o- . . . ~ . . .. . .8
ﬁfawing Power is funny ° 0 . 1 N 0 1 T2
v 7 . . B . ‘ L
N . ® ‘) . . . ~ N ~ °e
. Drawing Power has cartoons® ° <0 o - -1 I 2
L . N
< . -
Drawing Power has ''everything" '
X . 1 1 0 0 2
(for fun + prosocial) .o ¢ N :
L3 J' - . ‘j -T’
\ N * .
Drawing Power has real people o _—~ 1 ' . 0 0. 1
Didn"t know what different 1 0 . 0 1 2
1 -
. ; . .
. 3
[ 4
<. . < *%
) ’ @ (@ ORI (9
. ¥ .
* . Lo < ' 4 .
This child also answered "Drawing Power haseverything," so has been entered twice. ~ =~
in table. T ' » . ’ - i .
** Total N also includes response from older boy who thought Drawing Power yés most -
tike the news. . Co - .
\
’\r a v ' ® ‘ ~

a8




. R M s i t - - t 19% - -
< * . -
LN * - 0 . 1
*; . N -7
—~7 v . ‘ : ‘ ’ . '3 ' : h -~
. Table V-6 : * A
. —_— ) v, . e : ! x ‘
S Children's Answers for How ) g
. Drawing Power: is Different : a ST ‘
n 'From Other General Entertainment Programs .
’ . .. < . . 'S .
ham xS - _ . . '\ . I3 . 3 .
e . . o b * - : ~
In Making Distinctioh, | ) S . .
.the Number of Children Younger Older °- - A1l
Using: Girls*® Boys Girls Boys . Craldved.
S e, ST . o -,
,“ \ ~ . N
Drawing Potwer teaches - 2 2 . b 2 Y- 10 J
‘ , R4 . . - i
. C * .
Drawing Power has real people 0 0 1 0 1
- . , . {
J |
o % -
. Drawing Power has real things 0 0 1 0 T
- - R ) . . ; *
(N) & (2) (2) @ . @ (12)
c . ~ |
, . . |
[ ' ~ . - }
. - < _ |
. This child also answered that "Drawing Power teacheg" so has been entered in the
table three times, te ‘ 1
*k N . ’ < .
Totel N incliides response from older boy who thought Drawing Power was like the news. '
‘ - ’ ’ ) \ : T ! '
M .
: . e » ' . = :
~ : ‘ . ‘
- ~ \ a E )
. e . 1 .
v - ‘/ 3 -« . ’
) - -
, . | B , Y .
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- ) Ner
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In one last question that dealt with this distinction, children were asked ™ s
how they know programs are prosocial or just for fun (see Table V—7) Some of

the chlldren gaVe mote than one answer to this question. Many of the children
) (eSpeciaily‘older-girls) reported that ‘they could tell the difference between
L . ' ' ’ .
the two tyges of shows based on the characters. An equal number of children

-

reported using the meéssages conveyed as a due/in’making this distinction.
Wt . :
M R Y Coear g s N

There were no age oy sex differences in the frequency of reporting messages
as cues. Older children, especially boys, also used humor and jokes to make

‘ ‘ their decision and younger children (no sex differences) used the cartoons.

.

Finally ten children indicated that their feelings about a program were a source

. L »

of information regarding whether a program is prosoc1al or for fun. However, .
3y L , ., v . La )
o this question about using one's feelings as a cue was asked separately. There-
3: . fore, children's responses‘ﬁéntioning feelings as’cues were not -offered
o : . o ‘ .
RS . spontaneously.' . ¢
* F *

. )‘ In the close—ended question already discussed, which asked children to tell

-

- what kind of program Drawing Power is most like, a third type of program was

N given as a choice -- the news. Since only one child (an older boy) thought
N

i Drawing égwer was most like the news ("because the Book Reporters has anchormen"),

i. . . this finding will.only be mentiofied in passing7 Howewer, it is interesting’to ,
note that all the children as a group reported eleven different c%es or ways
N in which they can tell that Drawing Power is difrerent from the neEE‘%see *

® Table V-8). This includes ‘more than one response given by some children and ‘.
q . . ; . 2

was at least double the number of cues used in-the prosocial/for fun discri- ¢

mination. .(Older girls offered the largest number of, different cués in making this
+ distinction,) The finding presumably indicates that’' the news distinction is

a much easier or more obvious one to make. However, messages, humor/jokes, and *
{ +
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Table V-7 ‘ - o

Program Cues Used by Children to Make : o )
Prosocial/For Fun Distinction - .
. . /y ) - . - .
Number of .,Children Younger older
Who Spontaneously . . lounger . —_— . All .
Mentioned: ' "~ Gitls  Boys Girls = Boys . Children
7 'Characters ' . 0 1 5 1 7
. \ . i . @
Messages ' 1 2 2 2 7
. Cartoons 2 2 0] b“ 4
. ~ . @
Humor/jokes ¢ 0 1 1 2 — 4
» » - R ’
Text, titles . 1 0 1 0 . 2
(™) BN GEENON ), @ 17
. ‘ .ﬁ . ¢ R
Number of Children Co-
Who Answered They ; -
Did Use as a Cue: @ ) . . ) 9
Their feelings ) | 4 A 1 10
v _— - ) 'Y
S W @ NOEEROW an e

s .

i3 . N .
N.B.: Column totals for the spoen.taneously mentioned cues are larger than N's)
& because some children gave more than one answer to this question. ?

e .

<
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g Table V-8 ‘

Children's Answers for How Drawing Power
is Different From the Ne\is,'..;i:,‘

- . 1

Column totals.aré larger than N's because some children gave more thad one™
answer to this question

iy
b

3

U

* . . - ‘ 'NW;@'-‘M . a
In Making Distinction, ) ) r ‘
the Number Children . Younger Older . All
Using: Girls Bozns Girls Boys Children

Drawing Power doesn't tell - -
about world, city 2 2 1 2 - 7
0 . - i .
3] . & . ,
«» Drawing Power doesn't tell . ' . .
< about the weather 2 0 0 1 3
w * - ’
w '
m Drawing Power-doesn't tgll .
= bad things . .1 0 + 1 0 - 2
c ¢ + A ﬁ
Drawing Power has cartoons . 0 1 2 1 4
Drawing Power's funny 0 0 2 > 1 3,
Draping Power's for kids 0 0 ' 1 o ° 1
» -
Drawing Power's pretend 0 0 1 0 o1
< . » "‘
_Drawing Power doésn't ' -
..~ ~ have reports 0 1 2 .. 0 3.
\
Drawing Power doesn't : .

. have Connie Chuhg 0 0. 1 0 ‘1
The news is on, later . 0. 1 : 0 0 - 1
.The news has mystery 0 1 0 0 . 1
M. . (4) (4) (5) %) 7) -

% ) N * 4 .oA

-~




O

ERIC

Aruitoxt provided by Eic:

- ® -

cartoons still figured as among the most important discriminators in this

‘decision.r e ) ' * . -
- “‘\ & .
Addressing another issue in theyfirst part of the questionnaire, that is,

: e - . S
children's perception of producers' intemt for prosocial programming, children
; A 2

were asked whose idea they thought it was to put Drawing Power on television

for kAds. .Several children offered more than one answer to this question.

Mosf children, especially the boys; \reported that "it's the people who make *
. of .
tie program" or "NBC" that wanted Drawing Power on television,, indicating some

©

/awareness of "producers'" of the show.(see Table V-9). Fewer children mentioned -

* >

S -

/ parents, teachers or other school authorities (e.é., "the Board ;f/f;{%ationn)’
governmefit officials (/'Reagan, Lincoln or one of the presidents,” '"the governor")
or others ("news reporters," "Eenny and Pop," "people who like kids" or "kids"

themselves) as the people who wanted Dfawing Power on television. Except for
6 .
the sex difference just mentioned for "producers," there were no other sex and

o>

age differences in responses to -this item.

~

——— .
- N . -

In one other item in the first part of i;e questionnaire, the reasons’

children gited for Drawing Power being on telévision '(their pérceptions of '

producers' intent) corresponded to the dnswers given in Items 1 and 2 for the kind

4

of program‘cbilQren thought Drawihg Power was most like. In this item, children

-~ - .
wereé again, almost evenly split in saying Drawing Power was on television ) ~
- % : - - - ) v "
either to *'teach kids" or "for fun" and "to make kids laugh." There were no age
or sex differences here.. Only two children mentioped other reasons for Drawing +f

L]

and the other was so that the people who make the show 'can make money" x

Power being on television. One was to "save parents timé teaching %kids things" ' J
|

2
-

(see Table V-10). “ }-J L )

*s
L]
T
O
2
~
.
»
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Number of Children
Who Think the

Idea for Drawing Power

. Came From:

% ‘\ \' . .
~The- Producers
N ' .
\v

1

Parents

Teachers, schools

Government
Other

(e

N.B.:

LN

5

Table V-9

Children's Understanding of Whose Idea
It Is to Put Drawing: Power on Television for Thildren

one answer to this questlon.

£

-

>

Older

‘ Girls Boys
2 3

2" o

0 1
1 1
2 2
Y @)

-

Some column totals are larger than N's because some chlldren gave more

- - \\ "
O

2 we

E Y
199
All
Children
‘\ .
» 9 ﬂ
3.
2
i 2 -
' 5
’ (17)
than
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Q
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Table V-10

Children's Understanding of the Reason
Drawing Power is on Television. for Children

N

t

Number of Children

Who Think Drawit;g Power —— Younger
is on Television: Girls  Boys
T 4 - Kl ’
- .
To teach kids 2 2 1
L) * - ~
For fun ’ 1 - ( "2
To save parents time 0 0 ' 1
teaching kids ’
/] »
To make money for . 0 o - : 0
N producers — .
Missing data .1 -0 1
) : ~ . (4 (4) (5)
' > \
\ i N
b -~ °
‘ .
- 1 - :
o, 1 > -
t % '
PN R \!
‘ o '
. 42‘1

)

200 - ®

-~

All
Children
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™ -

Learning From and-Emotional Responses to Family Shows and Children's Specials:
~—0 - S

In the second part of the questionnaire (Part A, Items 9-18),;childreﬁ////”—\>

were asked about their viewing of family shows and children's specials, how they

liked these shows, and what they learned, from them. First, in an open-ended

-

.

question,'bhildreﬁ were asked if they watched any television programs about

~

f::iffg}. All the children responding, said that, yes, they did watch

show (see Table V-~11), When>a§ked what kind of programs they'

people's

this type
watched about people's feelings, only two of the seventeen cﬁildrgn’said they
did not know (both boys). All others had an answer (see Table V-12), Responses

broke down into several categorie$s including dramatic(family shows (3 girls),

sitcom family shows (3.older children), and prosocial shows fdr children, such as
- ! *a '

Drawing Power (4 éhildgeﬂ, no age or sex differences), Fat Albert (3 boys), and
, , ,
Sesame Street (2 younger girls). 1In an "other" category, three children mentioned

the Today Show (''the interviews on it with pé0ple"),'theq;iintstones, and \

i -

"scary programs" (no sex or age differences). . - D .

When asked specifically about family shows such as Bgady Bunch or Eight is
A ’ . : ‘ )

qEnough, fifteen children said they watched these shows and nine children said

» <

-
1]

~ 7
they watched them "a lot" (see Table V-13).

d - ~

(0Oldexr children reported watchiné

o .

family shows more often but there #ere no sex differences in reported viewing ¢

of this type of show.) Children's afterschool and weekend specials were viewed
.« s N ' L

’

less often by this group, with ten childreq'saying they waﬁched children's

specials and three children saying they watched them VYa lot" (see Table V-14).

v -«
.

{Younger children‘reported watching children's specials more oftep, but there

L
3 '

. : ?
were no sex differences.) Children were-subsequently questioned about only the

type of p;ogram, family .show or children's special, with which ‘they seemed most .

£
N Fd

-

§ . . . )y~
£ * C SYSRY
{ .
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A \ Table V-11
. : . -
- Children's Reported Viewing of Televigion ’
- . Programs About People's Feelings Lo
< ) ) R
. * \ . _ ' .
Number of Children ) Younger Older © Al
Who Reported; . . Girls Boys Girls Boys“ X ., Childrle
o= » v N
“ ) q '
" ) - Q ’ ’
Yes, watch . 4 4 4 4 16
- e | v
No, don't watch g j "o - 0 0 o 0,
" T ’ P - '
’ Missing data . . 0 0 5 1 0’ 1
. - N ’ 3
. - ‘ o
(N) ’ (4) (4) (5) (4) > (17)b
t - , 4
' \
. S _—
i \ N
1
. ¢ ) '
- ) . s ? . .
~ ) ~ ) ’ '
. | . ®
, - * ¢ \
s - ) Y
- e ! B B A ’ Q I t 3
, S e o
- \
o ) .
s o . 20/)
Av i) P




' \jable v-12 .
The Kindk_of Shows Children Reported

Watching About People's Feelings

) . o
) . ‘(~ - . ) * ) )
* - Y 1d
Number of Children. oun er .Older
Who Reported Watching: | / G1rls Bogs G1rls 2
>
. .
) ¥
Dramatic family shows 1 0
- o ’ ? k%
® Sitcom family shows 0 0.* 2 . 1
w * N
& Drawing Power Rt 1 1 1
ﬁ‘ * <
o . - i . o8
~ @ & Fat Albert 0 2 0 1
8 s €
. 172} ‘
£ s Street 2 0 0 0
A, Sesame Stree _ ‘ ] R 5
/ ) ’ .
. . ‘ . — £ ]
‘ T : x%
. Other types of shows © 1 1 1 0
i - Pon't know ) .0 1 0 1
“ l ’ N A}
T \\ Missing data T A ‘ 0 0 - 1 0
T '
P ‘
™) v CIEO (). @
. . : . %} £} ) -
* ‘ ) ‘ \
‘ This child also gave an answer of "dramatic family show."
> *ok . ) 3. )
. This child also answered "Fat Albert.” L Wt
® ﬁi Kk . ' ‘
Both these children also gave exemples of "dramatic family shows."
. - ’ . ‘ > l \’-—;g
® o : :
- } 4 ’
i _ “ . \ ,
= ° [y -~ -
o QX " L')Q.,

" All
Children

v
.




Number of. - 2
Children Who
Reported Watching:

Brady Bunch and/or
Eight is Endugh

At all
_Not at all
4

"Missing data

(M)

A lot

.

A little

*
(N) -

J - Table V=13 ¢

Children's Reported Viewing of

A

" s

. Xounger
o ) Girls _ Boys
‘ : 3 .4
1 0
- . [
) o . 0
s J @ W

”e
.
///1/’

’—l

N

. 2 2
- t3) (4)

23 . ,

. e

LY ZagN
¥

Family Shows

-
/

lﬁ* A

" Older

Gifls Boys

s - y
4 4
O™ &0
I
1 0
5y | &)
T4 2
0 2
(4) (4)

*
N = number of children who watch family shows "at all."

’.

All

thldre%



Children's Reported Viewing of Children's Specials

- AF

Number of Children,

.

Childrer's Specials:
At all
* Not at all

Missing data

-
< 3

(V)

_— -

.

Who Reported Watching: '

I3
L4

Table V-14

1

.

°

Younger

A ]

~ 1

(4)

" (2)

(3)

Girls Boys -

o

-

(3)

Older
Girls Boys

N = number of children who watch children's specials "at all,"”

All,
Children

10
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—Tr///—\\\\\ﬁgmiliar, based .on viewing and liking data (see Tables V-13, 14 and 15). Since in

_adlmost all cases this pfbved to be the family shows rather than children's ‘

-~ -

séecials, only results for family“programs will be reported.

N All but one child who was questioned responded that he/she liked family

shows such as Brady Bunch.or Eight i's Enough (see Table V-15). The redéons S

A Y

given for liking these programs (see Table V-16) were most often the'characters

¢ . 3

("they're nice," "you get used to them') and the stories ("they're funny,"
"I'like the action," "In the beginning, there's a problem. At the end, the ‘
problem's solved and everyone's happy"). Children also reported liking these

shows because of the informatibniconveyed in them about families ("they tell
~

about parents and what they're trying to teach kids," "they tell what happens .

in families ... about fights"). These findings showed no age or sex differences.

L Y

The one child who said he didn't like family shows reported that the reason was

- -
Y

. because they were "about sad things, no jokes." (

When agfed what tHey learned from family éhowsl only three children said

- v

nothing or that they did not know. Most of the other children (5) reported they

learned some kind of moral lesson from the family shows ("don't 1ie," "

not “to (
laugh at people," "sharing, not-fighting"). The remainirg children (3) said

they learned "about freelings," "how to get aldng and how it will‘fée%,when you

. . . . \ . >
.- - v
*grow-up," and "how other families live." Again, there weré no age or sex . (

. differences in reported learning ' (see Table V-17). Children said this kind of

o

information, and information learned from children's specials, was als6 learned

from parents but not particularly at school or from friends or other sources {

.
»»

(see Table V-18),

» In other items designed to assess the impact of family shows, children
W .
were asked if the in;gygggsonakiﬂgroblems" often portrayed ip fakily shows ) {

‘ .

ever made them think of probléms they may have had at home, at school, or with
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Table V-15

‘ “ . Children's¢gReported Liking of Family Shows
. . and Children's Specials
. L 4
— y .
Number of t ' ' ' .
. 1
Children Who Younger Older ALl
Reported Liking: Q *  Girls  Boys Girls Boxs/ . Children
"Fémily shows . . g
Yes ) 1 3 U 3 1
No 0 0 . 0 1 1
Missing data 2° .. T ‘ 0 0 : 3 7
" ‘ . . a . f .
(N) . N g 3 G

- v '

Children's Spedials .

Yes . Lt 1 .1.
No - ’ 1. -0
Missing data ‘ .0 . 2
wm' @ 3.
: - -
. ﬁ 5 . _

* . , .
N = number of children who watch this type §§tshow "at a

> \

~
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\ ) - ~ ,
- . Table-V-16 . - -
\. 4 /
Children's Reported Reasons for Liking
and Not Liking Family Shows .
1 P \
i . - ’
. \ o (S
‘Reasons Given . .
for Liking . . ;
Family Shows By: | : . .
Younger girls: The "characters, the stories & . . ‘;/
* . ) )
(N) . (D) . -
- Q - ¢
'
Younger boys : You get used to the characters & »
The stories: have a problem at the beginning, solve problem at
* ending ’ '
* Don't know + »
(N) ' (3) .
e A 4 . 2 N

e"‘}{“ '\/ ! '._ ‘.’
. Older'éirls : They tell about parents, what parents are trying to teach kids

- .- They're fuyn, nice characters, educational and funn§> @
‘ . They tell what happens in famllles .++ about flght

-
The characters,_ stories, they're funny )
GO - ) .
¥ . R E)
. - ! -~ . * ’ [
» Older'boys : The stories ) T e
A The stdries - i
.. . The action . '
¢ . : i .
(N) G S
0 ‘ A
. .

N = number of chiidren in each sex-age group who reﬁorted liking family shows

Reasons Given . .
r Not Liking : -
F4mily Shows By: . ’
. s ¢ o \
Older-boys “: They tell sad things, no jokes

-

™™ ' W - .

) ¥ - -
N = 'number of children who:reported.not liking family shows

3 g . .~ .
' ' . A

- . .
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. ETTm - @ Table V-17 .
B R . * . o ) .
Children's Reported Learifing:From Family Shows
P < TET , v, 4 .
Learning Reported f -
from' Family Shows, =oos . s .
'EX’: g . ) % ¢ . 4 _é; N ,o
. % Lt
Younger .girls' : lothing Lt F
A e Ry ' S - -
o Bl (1) » .
v . .‘°.:<7‘a’ . & e B .
Yoinger boys ‘%™ How to get algng, how it will £eel when’you grow up *°
& ,.y\ Y e & 7424 g y g P
Lo . ‘Lea¥n about ¥eelings™ _ ' =~ =< i
. © . Don't kndi -© - e '
Lo M I ¢) P o
. ‘e . . N I . ®
2 \ . o _— .
Older girls® : Not to eavesdrop, don't,liéﬂ e
- Sharing not fighting .. !
, Should be nice,.not laugh-at people °
,Not to blame other 'peopley not fight .
. L - - . * \\
Lo, » %) ‘ e . ]
Sl CE L ' e S . .
v i3 - A 3 . 3
, Older boys :  How _gt_‘lqler families live Wy - - . "
. “. :About ‘dtealing ot A .
« ‘ . @ - N
., Nothing N ) .
° A - a ”b'* ’ & 2 . e " . /
, (N) N RS A (3) ‘?{g >
‘ e u\." ’y*;'gl ' o ’
‘ . . . * % o
* e ! U . &
N = nupber of children in each sex-age group who reported learning from Family Shows
) m ¢ ge group who rep g y Shoy
. - § - . # N
o ; ;
' ° & % " 8
. ’ u = . ”
it . .
) ; , © i .
. Ty
-~ 3 ' ' d <~
» - N .. R .
. \d - “, .
A * . 'l .
- ' . M -
. .
° ’
¥ -
‘ N 'P . ° N ] >
‘\‘ . o . 3 e T -
; ) 4 * , ) *- )y
o o - o )
i_,__, fore 4




’ . " Table V~18

é
~> v
.

\

Children's Reports of Learning Elsewhere Same Content as

in Family Shows and Children's Specials

A

&

]

. \
Number of Childten
Who Obtain Same ' Younger 91gs§
Learning From: Girls Boys Girls __ Boys
bN
* + Parents . 1 1 3 0
” ] T % *
School ~ o .- 0 1 1 0
Friends : ©0. 0 0 0
. N «
Other: the news 0 0 0 1
. Only TV ’ ‘ o2 1. 3\\ 1-
"x’ ' Missing data . 1 .2 2 .. 2
(N) : LW W ) &)
% . ." ] .
« These children also gave "parents' as-.an answer,
* T (e a
- 1}
- . N 3
. % o .
I : o
* <@ E“ \
. ‘ }
-e )y M ‘,‘
Q . ) \(3L34 ./“/E
VR

210

All

Children
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)

-

“own problems (eximples from Table V-20 are:

“ideas for solving problems (see fab}e v=21).

'fbelings when they4watched such prog

(see Table V-23).
ey’

friends. If so, examples.were requested. Then children were asked if

programs ever gave them ideas for solving such problems®and, again, e hples’

In response to the first questién (see Table V-19),/cRildren

, - —_—

were asked for.

. .

#eported seven to one that, yes, family shows did make think about/their

"when my friend's mgm married a

3

older girls teased me"). - : .

@I y . . . &

t was impossible to verjfy that.the exdmples given of television family

problems had been actual scenes or stories from episodes/bf either the Brady

Bunch or Eight is Enough. It-was also impossible to v

ify that children actually

g

related these television problems to real incﬂdents “But

*their own lives,
’ 1]

the details given of both the television problems apd the personal problems were

convincing and seemed to ‘indicate that children had related some of the problems

- I

-

themselves, Children also indicated that prog Ams about families give them

/Seven, of eight children offered

"ideas" such as "keep out of big girls' wayg," ''they ‘tell you how to make

ot liking me."

.

.Those and other

*

.115;- 1-\ < [

thgse $hoWs were: sﬁronger than for nther shows. Children were about split, yes

. “

Those who ans ered "yes" said their spacial feelings were

One child

B
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Children's Reporting of Problems Portrayed in Family Shows That
Make Them Think About Their Own Problems

: L)
I( \ ]
~ Number of Children ‘
Who Said Family Shows
Made Them Thi@k
of Own Problems:

.

° .

N
.

Yés, made think

No, didn't make think

.
-~

7

Missin d’tl
. sing data

£

o

*
(N)-

”

Table V-19

Younger

1 1

K

0 1
o -~ 1

® v G -
DN .

Girls ‘ Boxs
3 2
.0 0
1 1
@ 3

s

% \ . .
. N = number of children who reported learning from family shows

N

Dyr
vy

All

Children

-




LY

) . 213 -
Table V«~20 , ’
. ¥
Examples of Children's Own Psqhlems R (
that Problem¥ Portrayed in Family Shows . -
;o . Made Them Think About MR
-
Examples of Own Problems :
Given By: .
. L4
. ‘ = . . ) .
Younger girls : When older girls teased me RV )
) ' 1 - : .~
. ~ r's . ' J N
Younger boys : Nobody 1i§es me around here .
N 1 .
() e @ \ .
. " . ) -
Older girls ~: When my frlend's mom married a man with children
. -Once at school kids didn't like me -
If I.lose my best friend, I may not be able to help ouf“
) . (3) ‘
Older Qp?S : When friends don't want to talk to you \
, Whén I want to play outside but there are no kids '
. (N) L (2) ™ .
; . P .
t ~ o7
% ' ¢
N = number of children in each sex-age group who reported famgly ghows make
them think of their own problems’ // o »
s * o ~
. / . ’
4 : S ' ~
. w } .
\,/ .o . :
v ) ‘f"" ! L .
. . /A" . \
- ) v
‘/.'/ . -
: 7 : \ .
al N\ -
/’ :
. a -
////d
o - * — s . -
T : 23
» a - ~ ‘
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Table V-21 =~  *

Children's Reports of Family Shows .
Giving Them Ideas fof Solving Their Own Problems

.

v -

- : .
Number of Children N } o '
Who Said Family Shows . . .
‘ Gave Them Ideas . Younger older .
) for Solving Own - Zounger N — All
Problems: - Girls __Boys Girls  Boys ~ Children
P . ) . . - . i
, Yes, gave ideas ‘1 1 : 3 2 7.
v e . s s
) '
4 . ' . w - !
. No, didn't give ideas 0 1 9 o - o - 1
\ Missing data ) o - 1 1 1 3
B ~ ! #
* . = <
)] , . 1) (3) (4) (34 11y
i ’ - . 4 ‘
% . 4 », . ’ . . -
) N = number of children who reported learnifig from family shows : -
. N ) . ‘
> @
N ¢
) : . > . v
k4
. > \ - -
- . .
» ~ N
L] / ) -
‘ N
c s ]
o] ':
L]
: Dy ‘ | - .




Table V-22

Examples of Ideas Children Receive .
From Family Shoys for Solving ‘
Their Own Problems

Examples of Ideas
for Solving Problems

Given By: . ) ot

F

Younger girls : Keep out of big girls' way--run;inEo your room

* > .
o @ ‘
) g Za ) * M
Younger boys : Don't know ) ‘ - ’
. v & ” . * '
. . 1 ¥ .
() L., . L &
. N . .. :v .
: Older girls : Taught me not to lie in fifst grade ° ‘
(a Teaches me how to get over kids not Jgking me -
- They tell you how to make friends C >
(ﬁ5 (3) =« .
. . . . . o o
' s d L. . . R R . o
Older boys : Tell you how not to get into an‘argument : ¢ °
. 2 Tells you what to do when someone takes your Chtistmas presents
() @ ] g
' \ }. g s
- p ‘ . 13
© ) o
* ! . - ’
N = number of children in each sex-age gr::;\hha\:eporteq getting ideas from.
- family shows . . : ! i
) .
g . - - ©
° y .-
by
[ -~ ' " \
v Ve g . ’? " *
“ ‘e )
Y - £ .,
L3 - ~® 4 °
- * ﬂ/ ‘ i . .
a ‘ ° ° :
12 *» .
- . 4 f P
k L 5‘ L - .
< v 5 .
- - e
. N % LS ¢ ?
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Table V-23

Children's Reports' of Spec'ial Feelings and

Stronger Feelings While Watching Family Shows -

.

Number of, Children mﬂ ’ ¢ '%’;E
Who:-Reported: ¢ 5 'Girls Boys Girls  Boys
v . i . r ¢
Special Feelings'/ <
Yes “ 1 1t ‘3 0
* A
No _ 0 1 1 3
#
Missing data . 0 1 . 0 0
* .
() (1) (3) %) - 3% .
k s ©
Stronger Feelings ‘ { &
. L 4 o
Yes ' o 1o, 1 0
B ) N B
NO 0 1 2 v 1
Missing dat S | ' "1 2
) s?ing‘ ata . 2 ' e ‘
/ * 2 )
, () A1) . (3) (4) (3)
A ¢ X
1 ¢ /s ’ S,
*N = ‘nymber of children who reperted -liking family shows . '
’ &' . * t" * - M > .
- \ .
. < ]
N L0 '
. . . oo
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All 4
Children
.5 r
5 4
1
)/;11) (
S
.
1
4
;6 ’
’ . (
11
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.

said she felt "what it will feel like when I get married" and another said she

¢

. ) / . .
felt "sad"-(s€e Table V-24), However, most of the very few children who were

asked said their feelings were not stronger when.watching family shows (see .
Table V-23). This queEtion, in particular, seemed difficult for most of the
. ¢ . -~ ,

children to respond to. Onk got theéimpfession that afifective responseé'might

» .
o
i -3

have been easier to assess if the "stimulus" (a part&eular episode or scene :

from the Bre&y Bunch or Eight is Enough)‘had been more specifically described , .,

. » ~ Lt
or if children had actually viewed it closer to ‘fhe time in which??hey were ' -
. . ' /
\ questioned about it, - . ‘ ’ N . N
3 .
. S . .
‘Learning From and’® Emotional Responses to Short Segments in Prosocial Shows-

. .
3 . )

4

The third part of the qﬁestionnaire (Part B) examined_children's learning

< . -

* . "» . .
» from and emotional responses to three affective segments from Drawing Power.

o . b . ‘ - - ¢
Sifice, there were no differences, generally, between children's resbonses to the

El

+ two animated Drawing Power ments and the McDonald's commercial with’live
. SP8 .

2 . . :
actors, results across all three segments will be discussed. These results

4 S < -

) - . ) .
.are reported for a total of, 13 children.8 The sex and age breakdown for these
. “» » - +
- children was as follows: three older boys, five older girls, tWd’ younger boys,
- * - .

and three younger girls. -
) ' *

+ Answers to items designed to tap learning from the three affective segments

>

indicated that all children accurately recalled the.messages c nveyed°in the

< . o
_segments (see Table V-25). All but three children (two younger girls and one

Gt - o
older boy) correctly identlfled the segments as prosocial and not just for fun,

’ ' /

and all of the child;en used the message in the‘segment to make this decision /

(see Table V-26), Ten children reported that they would think again about the

’

A segment they saw (two olﬂer children gaid maybe, one younger girl said no) -

4

_ S . L
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) ? - . Table V-24

. "l foN I
R, Kinds of Special Feelings Children Reported
) Feeling While Watching Family Shows

. v

- <
~ .
‘

-

Kinds of Special
Feequgs Reported By: .

et : C o
~ : . ¢I

Younger girls : Same as character

* .
- (N), . » (D) o ? )
' ‘ c A \ . ‘

: Whatever the people feel

Younger boys : W .
) o T oo f\
. g .
- N - . N

»e

N a
’ Older girls » What it will feel like when I get married
* Sad ) .
A ) 7 Doa't know e i
. N T o N,
-v_»« () . (3) .
¢ 3 % . N v ' | )
T “'Older boy ’?‘ . .
Ly . . .
’kw f‘ AR ()N _ : .
s 2 9) i "

. . .
.
C e, ] \\ .. -
L

number of chlldren in each sex-age group who reported having special feelings

while watching fam;ly shows . .
L3 \

>

*
N =

-




Number of
Children

Who Recalled
Messages From:

Superperson U
Yes

No

Turkey of the Week

* Yes ¢

No

‘ r

‘McDonalqjs Commercial

N Yes

+ No

Table V-25 y

Children's Recall of Messages From
Short, Affective Segments °

DR Y
.
. »
A “;Younger Older

Gitls  Boys - Girls- Boys

0 0 2 1

o0 - 0" 0 0

1 1 . ¢ 2 0

v 0 0 0 0

2 1 1 2

0 0 0 . 0
3 @ (5) (3)

3

4

All

Children

.
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! Table V-26
Children's Classifications of Short,
Affactive Segments as Prosocial For Fun
| ¢ B,
.8 .
Number of Children =«
Classifying Ségment Younger Older
as Prosocial: .. Girls ' Boys Girls Boys
Superperson U , ,
» Yes ) . ) 1
-
NO /\ h 0 0 *
Turkey of the‘ﬁéék ? .
Yes 0 1 2 0
No 1 .0 0 0
McDonald's commercial {
Yes , v 1 ul// 1
No * 1 0 - 0 1
Ca e N v h
) 3 . @ [N
A \ . .
In Making Distinction,’ r .
umber of Children . .
Using Messages
. as Cues:” | ‘
Superperson U T
! ie.S 0. 2
N F
No - 0 "0
" Turkey of gthe Week .
Yes L ) P 0.
No ' ‘ 0 0 : 0 0
), €
McDonald's commercial N
Yes ) 2 1 1 .2
NO i " 2 0 0- 0 0
" “(3) (2) (5) (3)

All

Children

o

K
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* Be dirty" or "it's not good to bé mean"). ' .

s

. © o221

—_ >

[N b ‘ ’
- » B )

(see Table V-27). 4&en said that this thinking would occur "when the same |

° ~

thing happens to me'" or "when the same thing happens to someone else' (see

Table V;28)3 Most of these children said th; reason they would think abdut

?

the segments at some future time was because bad consequences would follow if

they did not (three older girls) or so they would know what to do (one younger

girl, one youdgéi/boy, and one older gifl). Only two children (older boys) | ol

mentioned they would remember the segments because of their emotiomnal responses '

to them ("it was funny" and "some sad things you never forget") (see Table V-29).
- “

In discussing emotional responses to the segments, children easily,reported

-

'S
a global response gggliking or not liking (see Table V-30). All but one child
said they liked the segments. Children were also ablé, except for one youpgér
boy, to discuss at length and quite articulately their emotional reéspopses to ’

the charatters and the reasons for these responses (see Table V-31). One set

of emotional reéponses to characters was again global indications éf.liking or

. LY

not liking. The reasons given for disliking or liking the:characters (Dirty

Hatry in Turkey of the Week, Spike'and the little boy hé "victimized" in

&

Superperson U, and Jim in McDonald's commercial)-generally had to do with

character traits, what one character did to another, or what happened to a
E

character., Some children also mentioned that their agreement with the message

- N

in the segment was the reason they disliked the character ("it's not good to .

[ - ' -

R -
e Iy

[ T

Other emotional resﬁonses to characters genérally were of two types.

Children either recbgnized (and felt?) the feeling expressed by the character

»
P .

or they empathized with the chqfacter's exg;essed feelings and reported feelfng

sorry for the character. (It should be noted that thi's was probablyithe intent

t
r -

of the ﬁarticular segments watched.) Reasons given for these responses were
. . . . M ° ‘ 7

- -« .
¥

-t
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; ’ . Table V-27 \* ‘

Id N . . S
\\\J Childrzen's Reporté! Intentions - A
,\, R . to Recall Short Affective Segments in Future
4 . N N ‘ q . «
~ R . ;
- . %
Number of ’ - o '
ildren Reporting ’ )
ey Will Think . . v . .
About Sggment - - Younger Older ) ,
Again: ' . Girls Boys . Girls  Boys-
"L / ’ -
. . ) - . ' -
Supegpéyson U - ‘
‘4 Yes | 0 0 1 i 0
PR v ~
‘« - No ) ; T 0 o . 0 0
4, ’ ’ \
Maybe 0 0 1 1 a
"Turkey of the Week . N ) -
v . ‘ R
Yes 1 1 - , 2 4 O¢ ™
L. “ - - .
No . 0 0 0 0
Maybe ) N 0 0 o [0
. " o’
-, 8 - >
." McDonald's commercial _ ‘. ~ .
. Yes 1., ' " : 1 1 : 1 2 .
- No < ©1 0 b 0
' Maybe . ) 0 0 i 0 0 \\
. ' . oo
. ) o .
(M) . . . (3) 2y (5) (3,
. )
’ .
: \ | .
’ . - , “
W
1 5% .
. _ - . "
. -, ~ ! ' ~y

AlT

Children

(13)

L]
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4

Superperson U:

“(X)

-When'

L

L4

" Turkey of the Week:

Younger girls:,

>

(M)

4

Younger bofs{‘/

-

(™)
$

Older girls:

-~

°

4

Table V-28

.

a

Childrenfé Answers to Whén in Futyre
They Will Apply.Messages-in Segments

v

When

3

" Older.girls: same thing
- When same thing

(N) . .
Older bo&s: When same thing

+

.
v

-

same thing

Don't knowv

»

%

When

When
=

°

same thing

~

same tﬁing

El

McDonald's Commercial:
TN

4
-—

Younger girls:

AN .
%ouﬁger’boys{
™~
Older girls:
(N)
O}qer boys:

(™M 4

When same thihg

« @ ,
When same thing

.
i

happens
happens

(2)

happens

(1)

happens

(1)

(1)

}
happens
happens

(2)

happens

(@

happens

(1

When same thing happens

e~

L4

- (.

.tﬂo

to’

to

to

e

me

someone else

me ‘&

me

me

me

me

me

Tomorrow whgd'same thing happéns to me

f

\

+

(2)

&
~

4

-

\

oo
[
IR
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Superperson U:

’

Older girls;

()
o
Older boys:

()

Tufkey of the Week:

Younger girls:
oW

Younger boys:
()

Older girls:

'XN)

-

McDonald's Commercial:

.
.

Younger girls:
Younger boyé:
N . Older girls:
NOW

!
Older boys:® .

Table v-29 ‘

Children's Reasons for Applying Messages
. in Segments Sometime in the Future

b

Bad consequences will follow if don't

2 .
It was funny

(1)

«

So know what to do
(1)
S0 know what to do
(1)
Don't know

o (2)

’Migéing data
Missiﬁg data

. 1
S0 know what to'do

(1)

Some sad things you don't forget

Dont' know

(2) °

oo
N
o

.

Bad consequences will follow if don't

Bad consequences will follow if don't

-~

’




225
P
Table V-30_
’ ’ Childrén's Ref;b'r“ted Liking of Short, Affective segments .
% 3
Number of ot Younger ° Older
Childrén Who N —unesr : == All
Reported Liking: ) Girls Boys ; Girls  Boys Children
Superperson U
Yes . 0 0 1 1 2
No 0 0 1 0 1
- —
’ Turkey of the Wedk’
* Yes 1 1 2 0 4
No 0 0 0 0 0
’ McDanald's Commercial
' Yes ' 2 1 1 2 6
No 4 0 0 0 0 0
y L / -
(N (3) (2) (5) (3) ) (13)
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, . _ Table V-31, i
@ * , . M i . . M . - ~
T % . . .
Children's Emotional Responses to.the Characters
In the Short Affective Segments and 4 .
Their Stated Reasons for These Responges )
Segment . . Emotional Responses ° Reasons for Emotional Responses
T hd AN -
‘ : v
Superperson U Didn't like one character One charactgr disagreeable,

empathized with one character, imagined feelings of one
recognized feeIingé-one ' character, agreed with
- character portrayed messageé in segment
Empathized with one characte‘ One’ character disagreeable, felt
\ - ‘sorry for one character,
segyent was fundy .

Didn't like one character, One character disagreeable, .
empathized with one character - - “imagined feelings of one
' character
bt ' .
() (3) .7 &) : '
Y . B
Turkey of the Week Didn't 1like character, then liked Agreed with message in segment,
* « character,-empathized with felt sorry for character
¢ character . >
Didn't like character Agreed with message in segment,

character disagreeable \
8 B

Didn't like character, then . Character disagreeable,
! . liked character, recognized character changed behavior
o ] " feelings character portrayed
&) 3 ‘ 3
M¢Donald's Empathized with character Same. thing happened to me
commercial
. Empathized with éhhracter Imagined feelings portrayed by
, ) character .
Empathized with character Felt sorry for cﬁaracter, imagined
I . I — b ﬁeelings—pertrayediby“character]
' Empatpizea with character Imagined feelings portrayed by
: character
» . "o Empathized with character - Agreed with message, imagined
feelings portrayed by charatter‘
'%mpafhized with character Felt sorry for character
) (6) S L 6) .

o o <50 - | o
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¢ -
simiFar, Children- reported that they felt the way they’did about the characters
because they imaglned how the character felt or because the same thing (and the

same feeling)ibgﬂ bgppgned to tﬁem before., There were no sex of age differences

L4

in reported feelings about characters in the segmenté.

‘

gesides the feelings of liking or di;liking the segment as a whole and the

® L]

‘feellngs about the charapters, chlldren were able to report few other feellngs

about the segments (see Table V- 32) Exceptions were one child who reported

feeling "really involved with it" (an older glrl), another who said the segment

(not particularly the character) made her "remember the same feeling" she had

.

once had (a younger girl). However, given the very short length of the segments,

it was fhpressive that the.children, including even ‘the youngest ones, could

- > » .’
talk as ably and extensively as they did about their emotional responses to

L3

these segments. ¢

Conclusions .

Although there are several }imitations to the generalizability of the
“Noka

findings from this pilot study, the results do ¥aise some important issues dh

regarding the programming of prosocial material for children on television.

. )

First, as was mentioned earlier, findings from the first part of the questionnaire

indicate that children had little trouble classifying Drawing Power as one

type of programming or another, , They also had little trouble distinguishing
Drawing Power as the same_és or different from other types of programming.,
Children could even artiéuigie the program cues they used to make these v
discriminétionsf But almost half of the sample classified Dra&ing Power as a

.program that was just for fun, seemingly missjng the prosocial intent of the show,

About half the sample also thought the "producers" of Drawing Power wanted the

!

‘

|

v




s

Segment

Superperson U

Table V-32

Children's Other (Non-Character Mediated) Emotional
Responses to Short, Affective Segments

Turkey of the Week

McDonald's Commercial

-~

.’

s

Emotional Response

I felt really involved with it |

It was funny

.It made me remember same feeling

J
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Aruitoxt provided by Eic:

" program on, television exclusively "for fun" or "to make kids laugh.""Again, S

' ERIC

v

- )

these responses suggested the producers' prosocial intent for the show had been -

. -
5 .

missed. Looking at the réasons given by children for their pr&éocial/fo} fun s
. " -

. -

decisions, it appears that the cartoons and humor or jokes in Drawing Power,

' ¥
a

figured heavily into the just-for-fun classifications,’ especidlly among younger

viewers. In other words, the funny parts of Drawing Power and the carteons in ¢
- o 2

v

the program contributed, to children's perceptions of Drawing Power as a program
- * - v

that was just for fun rather than a program that tried to teach something
. -0

2 . . - - .

important. ‘ T

e Y

- ¢
1

The question remains whether an "erroneous" belief that a prosocial program «
L 4 . .
= v _ ) . - . -
is just-for-fun adversely affects children's learning from it. If it does not, .
N [ ) { ¢
one could argue so much the better, who can argue with sugar-coated prosocial J

-

messages. But clearly that is an issue that has not been resolved.® It deserves

)

more attentiofnwif the efforts of prosocial television programmers to educate,

¢

-

and entertain, especially younger children, are not to be squandered. One way

to shed further light on this issue would be to lpok at children's learning from

prosocial programs ‘whén they have "inaccurately" classified these shows as
N .

,
L}

programs that are just for fun. ' ’
. s L7 L4
Another set of important educational issues was raided by findings from

.

the second part of the questionnaire., These center on the seeming popularity

~

——

and %@portance’with children of television programs using a "fami{y format."

For those interested in children's learning of affective ;ontent via television,
the family show appears, for severzl reasons, & be a promising vehicle for ;
more deliberate prog;amming in this area._"First, many of the children ‘in fhis

;ample spontaneously offered examples of family sitcoms and dramatic famiiy .

series as television programs they watch that are about people's feelings.

-




. .
v ¢

5 Children also reported watching Family showé a lot and, almost without exception,
‘ llhed these shéws. Reported learning from family shows included not only moral (
. " . L]

lessons but ideas about feelings, familTEs and being adults. F;mily.shows

v .

also made children think about their own 1nterfam111al or 1nterpe’§bnal 'problems"

and gave chlldren ideas for.solving such problems. These were ideas that children (
reportedlngt especially’learning.at school or'with friends but mostly at home,

if snywhere"other than on/televisioh. ‘Children also reported experiencing
. special>feelings while watching fsmlly shows,'mostly empathic responses to char- j
N . . . ‘
e acters or jdentification with feelings portrayed by characters. It is ligely

P

that these,feelings had some influence on what children learned from family shows.
' ° . Y

Although «he content learn%d ln family shoas can be described only hroadlz 1
as "affeyllve,' it 1s‘clear that chlldren are learn1ng SOmethiné from these
shows that 1mpacts o;’thelr understand&ng of famllles and 1nterpersonal relation-
.ships. How crnzlal this learning is to children's enotional development in ¢

4 s

general is another area worthy bf further research and greater attentign in

- - v
.

%elevision §programming for children. .

2 ° °

. ) Begause not enough children in this sample reported seeing children's . i

.

X . ' a
.+ specials very frequently, the conclusions offered about family shows canmot be

extended to,thig second type of programming for children. Though this result

was unfortunate, it was not surprising since many children's specials are on {

in the afterschool.hours during weekdays, and the children in this sample are

in afterschool programs away from their homes and televisions during these hours.

However, one might reason that children's dramatic specials could provide {

T e e

anpther means of teachlng content similar’ to that conveyed in fsmily programs.

It would be interesting to test this assertion with another sample of children.

L ] .
. . {
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4
.

, From the last part'of the questionnaire, it seems that short, affective

sebments in prosocial shows are another effective format for televised teaching

\
<

of affective content to children. Children aécurately recalled the messages

-in these segments, recognized their imtent as prosocial, and planned to apply

o ' °

the learned messages in the future when the same set of circumstances'happened

to them. The messages in these  segments would be guides to their behavior at

those times, they said. ' .
q
-Emotional responses to shors, affgctive segments also centered on the

characters in the segments, although global ratingse of liking were not ,entirely

dependent on the characters. Again theé question of character-mediated affects
and their impact on learning*from televised segments was raised by these findings.
If the relationship between emotionallfgéponses ahd learning were more firmly

s

estab}ished, children's emotibnal responses to televised segments might be
better utif}Zed for more effective learning from this medium of affective or

other content, N
{ ‘ ¢ . :
Two additional conclusions are suggested by the findings from this study,

particulaxly the findings from the second and third parts of the questionnaire.

.

As previously stated, 1t was ﬁmpressivefthat children could talk as ably and” -
. - -7 1
,extensively about their learning from television andﬂgspecially their feelings -

d

in responsge to prégramming dealing with emotions. This was true for both the -
short, affective segments that dealt with a specific and well-focused concept

about feelings and the family'shows that dealt with broad family or interpersonal

" u

affective issues. 'These findings are encouraging in two respects, Figxst, they

T S — —

suggest_that television may be very importaht in future research on children's

+ .

S

emotional development: for it provides rich "stimulus" material that evokes

emotional responses in children. These responses can be studied with éP;Zific
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<

theoretical issues in‘mind.
. \ '
that certain television content may well impact children
]

ment, The medium could probably éé used more deliberately to enhance children's

Second, the findings from this study also'suggest

's emotional develop-

experiences with emotion and their general emotional development. Family

¥
dramas and situation comedies offer clear vehicles for doing this.

&
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Long ago, at the beginning of this voluminous._repo

IMPLICATIONS FOR PROSOCIAL PROGRAMMING

233

k]

¥

« .
st, it was noted that

Ehe~né:25rks &nfrequentl& produce -prosocial programming for Saturday morning

'

broadcasting. It is even rarer for them to assess the accomplishmenfs of such
9 . 5
programming. The three evaluations reported here thus stand as an unusual

opportunity to examine prosocial programming as it is produced by the networks
R
and viewed by American children.

’,

All three evaluations -- for Drawing Power, the Play Alongs, and How To

.

Watch TV -- _indicated that such programming can succeed in its prosocial

' .
goals. Children learned about television, careers, books, nutrition, exercise,

crafts, drawing techniques, pet care, social norms, and t‘ like, They weré
) '

reminded about how to be considerate of othggg and get algag well with thém.

They became actively engaged in mental and physical activities portrayed on
the television screen.® They gained ideas for future activities and'iq‘entiony

to be more considerate in their interactions with others. All these outcomes

are exactly Jgat one would want from prosocial. programming, and all are
'4 ' ‘ >

positive contributions to children's lives.

s Although the evaluations were not designed to determine what program

characteristics hefb content to have greater impact, some inferences can be

made. One is that programming which is highly visual and explicit in its

. > . . . . . a
presentation of an idea is more likely to have an impact. This was true for

the Animals Don't Die How to Watch TV drdp-in, &he Superperson University

>

segment in Drawing Power, and the Scrambled Faces Play Along. Each was

’

highly explicit and wvisual in presenting its information and/or encouraging

children to participate in its activity. A secodnd contribuqing characteristic,

e

is repetition, espeéially wrfﬁzg;riation. The best recalled segment from _,

|
{

~Jd

. - 9 Nedle
LD .

-

-~

av

R
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-
4

, C.d
Drawing, Power was Superperson~Un%vefsify—in~whiehjthe—same—iéeas—is—presented
\ - : ’
in seviI)l scenes. A thiEg contributing characteristic, ,at least for prog-

ramming about interpersonal relations, .1s focussing on behaviors which are

v .
*

widely endorsed in sogiety. These were the most likely to be accepted by
- 4

children who viewed Drawing Power. A fourthy at least for programming
“\ . :
designed to promote active participation, is to keep the*pace slow enough

that children can actually perform thEﬁsuggested.activity along with the
-y

" programming suggesting it. Such was the pace‘of the ScrambYed Faces Play
- . .

Along.

v

Including these characteristics in‘fﬁture-prosocial priogramming could lead

to an increase in its impact on childieﬁ. However, successful programming does
. .
not .often come from simple-minded application of 'a formula or a few guidelines.

Using characteristics which have generally been successful in the past, mixing
. @ “ .
them in ways which are appropriatg\for the particular goals and content of

’

. \the programming, adding lots of credtivity, and probably haviné 5077\1uck

N are all factoré inflpe&cing the success of prosocial proé%amming. Given the

» v .,
best possible circumstances, prosotial programming 's impact should be high,
\ . A .

but it still cannot be expected.to impact or convert all child viewers. No

e o
¥

programming does. . .
- Certainly, none of the programming evaluated here had an overwhelming

effect on.children. It did not make an angel out of a little beast. It did

~ « !

not make even the majéfi%y.of the child viewers guess-&ords or riddles or
‘ L4

perform exercises or do dances each time a Play Along encouraged such
activity. It did not.succeed in teaching them all the facts that were ¢
preseqtea about careers, books, or the nature of tglevision; To notegthese
limitations in impact is not to condemn present prosocial programming as

failures. What reasonable persgn would want children's personalities chanked
[N - . TN

3 s .
. !
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L .

from four half-houré of programmifig? \Qr want them-all to get busy and parti-
cipate each time the television suggested ‘the.ynshould?~ Or Yant them all to

learn facts that are presented once in a thirty-aebpnd swipe .at an idea?

At the same tiﬁe; assessing the impacts of prosoéial programming raises

the diléemma of how to decide when it has achieved enougy impact to be déemedb-

a success.” Is it enéugh to afféct any children? Or must it affect at least

°
. ’

half of them?l Or must any child b®e affected a third of the time s/he watches

such programming? There are no generally agreed upon 'standards forvhow much

effect signifies success’ for prosecial_programming.l Standards lie somewhere
- ~ .

)
-

between no effect and 100Y% effect, and probably toward thevupper rather than

lower end. Yet no one would hold as a reasonable standard that all children

‘be affected all the time, In the absence of an accépted norm for .successful -

-~ »

performance by péosocial programming and with results vhich shqg/;ﬁht prog-
ramming did not.impact all children or impact th?? completely, the bept tffac
faﬁ be sagg/&s that./NBC's prosocial Baogramming:-— Drawing§?owert’Play Aldﬁgs,
and How to Watch TV -~ made some difference in childr n's-li&es. Depending on

one's standards, the difference was or was not lagge enough. to say the program-
’ 3 - .

ming was succesgsgful,

Turping from the effects of brosoéial programming to its appeal for °

NN - . ' '
children, one encounters no such problems with missing standards. The
¢ . . - '

. -~ at

standards are very clear. Suécess‘tl prosocial programming must be éttracﬁ;ve
- T, =

enough tg.!ommand a reasonable share of the‘audience when it is broadcast as.an

entire prdgram and attractive enough at 1&ast to retain the audience when it

13

3 "
is broadcast as drop-ins togother progyamming. Some people would argue against
' ’

these norms or assert th;fizﬁé§mgﬁagiainot'Eéigi§éﬁibfécedeﬁcé over network
N I ’
responsibilities to broadcast prosocial programming, but, in fact, these

standards are firmly entrenched in the industry, 39 - -

-
7

L 4
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.. Accepting the standards for the moment, the success of NBQ's prosocial

.

prognaﬁmfﬁg\must‘be viewed as at best mixéd.lo\ Drawing Power, although -

-
-

. - : N | - . .
, judged appealing by children, did not hold up well when they were asked whether

- .

they would watch it or another Saturday- morning program broadcast at the

same time. It did better when its competition was otper prosocial prééramming'

- ’ than when it was.other NBC (non-prosocial) programning, but it did not do

all that well &n either comparison. )

L3

Drawing Power's raﬁfngé seem to confirm this:f;nding, although such

%

) ratings are ‘determined by audience flow,'competition; and available audience,

- ° i~ .
as well as by the program itself. In Drawing Power's case, all three scheduling
) factors probably operatéd against it. The series, as tested in this evaluation,
. » M . 3 .

.. o .
q appealed more to younger than old®r -children, yet it .was broadcast when the *

¢

.

audigﬁge was more heavily composed of older children, adolescents, and <adultsy
sAlso, it presgded Jonny Quest, a serié% which appeals most strongly to older
F-]

, boys, the very group that liked Drawing Power least., Fiq@}ly, it ran agéiné?\f

programming which appealed Fa'ﬁore of~the older children who are a larger

[ .

proportion of the .late morning audience. These ciréumstances, as well as
thg:apgeal of Drawiné Power itself, mus;‘éertainly have contEibuted t;/its
N 1%&5&?@1 ' ) N - .
- N . :
. ‘_ 'Coﬁpared to Drawing PRower, the Play Alongs wgéé more successful in ’

. h - meeting the appeal criterion which applied to them. That ;.s, they were
' 'attFaétiveoenggg? at 1east.to retain’ the audience for tﬁs Flintstones'Céméa?
e " Show intp.which they were placed. Asﬁa'ty;e of p;ogfamming, @Gwever; they

L
.

-

. . . . AN
were not overwhelmingly successful. Children ratéd their appeal as less than

- v

that of the Flintstones cartoons and were less fikely to resume viewing
s -~ %) °
’ ‘ .’

. (after having stopped) while’they were on (;ap when the cartoons were on. . ‘

. .

- -

hd " ’ - .'l , - v
. .

. - 200 ¢
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Thus, the Play Alongs may be judged to have met only a-minimum criterion of

success. * The judgment that the Play Alongs performed better than Drawing .
\

‘Power must, of course, be tempered by the recognition that they had an easier

tésk. To be judged successful, they:only needed to keep the audience which

~

the Flintstones cartoons delivered to them. Drawing Power, on the other hand,

- "

had to attract\Eﬁé keep an audience on its own merits.
The crucial question for programming is, of course, how ?q make pro;Bcial
programming attractive on its own. Insert; like the Play Aloﬁgs are ce;ﬂainly
a good prosocial addition to Séturday morﬁing, but one would w;nt even
drop-ins like that to help attract an audience -- not just.not to lose it.

[
Moreover, it is certainly not oo much to want to°be able to produce an

-

¢
attractive prosocial series. Can these be done? -

The present evaluation was not designed to determine th® characteristics

~

which would make prosocial programming more attractive to children. However,

some inferences can be drawn from the findings. One is that drop-ins to well-’
N ; 1 )
established programs are less likely to cause lower ratings than a new series

N

might. A second is that, where something other than d;oinns—i§/;;nted, longer
stories witlr plotted dramatic storylines. are probably better in generating

L, . -
appeal. The high §ppea1 of the ng£2;:}soh University segments in Drawing

-

Poﬁer‘and the continued success of Fat Albert’ both support this,inference, \*
L ., %

- althbugh nost children in this evaluation did not say they preferred longer

plotted stories when directly questioned. A third inference is.that drop-ins
A . . .

designeq to encourage participation are more likely to regain a lost audience

and less liKely ‘to lose an’ audience when. they are quite explicit in'inviting

N

children to join in. For instance, the Faces, Words, and Dance Play Alongs

are all quite explicit in telling children How they can participate, and they
o ’ . 4 ’ . ‘

- . ‘ A g,

.

' >
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‘\k\}OSt fewer child viewers than did the Flintstones cartoons. Also, Faces and

—~— *

,» Words regained more audience than did the cartoons, and Faces received a higher

appeal rating.than the cartoons. Here, then, are examples of prosocial drop-

©

ins which are even more attractive than the regular cartoons with which they

appear.
[ ]
It was noted in discussing the characteristics of prosocial prdgtamming

. » / ’
which should impact children more that there are no f las which guarantee

" l. ° ." . . '
success. The same is true ‘for creating appealing programming in general.
B ..sho- ) '

J To make gecbmmendations about hqg to increase appeal is not to suggest that

©

. . . \ .
A . following them ‘guarantees highly attractive prosocial prograyming. Nor is it

éo suggest' that recommended choieces are the only ones that would characterize

v

attractive prosocial pnogrammlng. The.recommendations’are simply‘the only '

~

. -
ones whic¢h can be inferred from the data gathered in the present evaluatlons.

-

. - Appeal is virtually the sine qua non_of network programming. It is also

.

something of a never éﬁding mystery for programmers.. Series they believe

will be successful failt Series they have doubts about succeed. Programmers

S

- . . » .
have beliefs about what will do well and what will not. They are very often

g,

o .
“They are also surprlsed more often than they would like —- or than is

‘ probably good for their job securlty. Since these circﬁmstances”prevail for
L e o e

, prlmetime and Saturday: mornlng programming, it is not surprislng they also-

Lv

prevail for prosocial programming. Nor is it surprislng that there are few

¢

examples of espe01a11y appealing prosocial programming. Relatively few pro-

. . W

social programs -have been attempted. If their rates of~sg&iess and failure

are similar to those for other programming, there would be few examples of

X B .

‘ . -y .
successful proSocial programming simply because there has been little-&f "it.

Stating this is not meant as counter argument tq the w1de1y shared belief that’
. it is hard to do attractive prosocial programming, only to put it in perspective.

2 v

. ’ | - . C)yry
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Since the neéwo;ks will continue to have some inclination and obligation

to proﬁuce prosocial programming, it is in thejr own interest to explore further

.

what characterizes successful prosocial programming. This may occur through

o !
.~ . -

. both the creative process and research. As more prosocial programming is -

) -preated,'there will be more different types available. From among the greater . 7/(

number, will ‘certainly arise one or more models of successful prosocial

programming. As$ dati from the pilot study reported here indicated, some

L] .

primetime programming could perhaps alreédy serve as models. Such family

[

‘dramas as Little House on the Prairie, Family, and The Waltons and such - .

v

situatioﬁ comedies as Eighf is Enough, The Brady Bunch, and Mork and Mindy
are examples of successful prosocial programming. Whether the sources of their

1 appeai and impact are well enough'unde;stood that they can serve as models

/ 'and whether they are viable for S;turday mgrné;g are still unknown. .

{ : . Research may also ﬁrovide someé guidance about appropriatetﬁbd;ls for
‘prosocial programﬁing. It could, for ‘instance, help identif; issues, charac-

_  teristics, themes, and the like that the general public associates with the

toncept of "prosocial television programming." Certainly there is not now

any generally agreed upon conceptual or operational definition of the term.

¢ .

To have one derived from the public would faci}itate_network con;ideration
of when it .has produceé’successful prosocial programming. ‘ ) 2\-
The QreSent evaluation indicates that childrgn' norméi viewi;g beiavior
may be studied, as. it indicates the abpeaIAénd impaéi of prosocial programming.
With the hssista;ce)of parents and other responsible family members one'can ‘
: " gather information on what Ehild;en actually d; at home vis—a-vis‘Saturday

morning programming. Here is the opportunity to '"see'" children watch,

-
-
E

begbme bored, change channéls, turn off the set, laugh, be afraid, participate, .

comment, look interested and in every other usual way indicate how much they

- -

»
oYesd
- Loy ’
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- . ‘ . 4 .
like, dislike, and otherwise respond to regular television programming. Here

is the opportunity to see what program content actually triggers these
R e .
° reactions, No more ecologicallgbvalid research methods could be found.

Certainly the evaluation indicates that the home’ observation, quéstionnaife,

and interview are research methods worth using againd .5

It- is to-be hoped that new programming effJ!ts and additional research

Y

3

N will help provide models for successful prosocial programming. The present BN
¢ evaluztions indfcate that current prosocial programming can influence children
R * in‘desirable ways and that some of it can be sufficiently attractive to "make

,i
it" on Saturday morning. Now, thé.goals should be to increase the impact of

such programming and to find ways to make it more appealing.’' Children can

) , »

benefit from including prosocial programm{ng in their Saturday morn&ng .

. viewing schedule and they can enjoy it., Why not find ways to do more?

. . . ~
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FOOTINOTES

‘ . .

«

1 Issues addressed in the three evaluations were determined in discussions

5

among the researchers (Aimée Dorr, Catﬁe;ine Doubleday, Peter Kévéric, and
Dale Kunkel) a?b NBC staff and a consultant (Mickey Dwyer, Sam Ewing,

Ronald Milavsky, Barbara Mills, Horst Stipp, and Phyllis Tucker Vinson).
Some additidhal coding and analyses were degided upon following a report of‘
preliminary findings to NBC staff, one consultant, and meg¥ers of NBC's

Social Science Advisory Panel.

o

The original plan was to split children into groups of younger and older
participants, with the groups being ages 6~8 and 9-11. Because the after-
school programs in which the research was conducted were more heavily

attended by younger than older children, the age split of 527 and 8-12 had

to be used instead. Since afterschool care:programs were virtually the only .

~ A -

reasonable source ofi participants, the other alternatives to the 5-7 and

L]

8-12 split were to have very unequal numbers of children in 6-8 and 9-11

. age groups or to conduct the research in many more than the five afterschool

programs utilized. Both these alternatives seemed less desirable than the
5-7 and 8-12 age split which was chosen.
PR .

=

3 One participating afterschool care program insisted that children épena

+ .

no more than two non-consecutive days per week viewing television as‘part

1 ay
L3

7

3

of the program's activities. For this reason, Vviewing and testing were
o
scheduled over two weeks beginning at the end of one week and ending the

v

middle of tﬁe‘hext week.

Do ’
LUU . E
’ - LJ

o

X

v
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Directors of all aftersshbol programs agreed to let all children vigw >

-

the television programs, even if they did not have permission to participate
in the research. The directors believed the prosocial content of the
)programning was worthwhile for all’'children and a reasonable part of the
activities of the afterschool care centers. Several children who did not
havé permission to be tested at the ;arly Yiewing sessions broyght completed

. consent forms later in the week,

- y ~

A ‘

’

) > Children who said they remembered seeing the Symphony Play Along were not

o
v

asked to describe its content, It was assumed they would be unable to:

describe the music (Ehe*main poifft of the Play Along) in anyogetail that
ttered. , .
ma: € - ! ‘ I -
, ~

6 At)the request of NBC, those recruited in the latter part of the Play Alongs

-

evaldation were asked how often the children they observed watched the .
Flintstones Comedy Show on KNBC on Saturday mornigs and also how often they

watched the syndieated Flintstones- broadcast weekdays on a.local independent

-

. - ’ .
station. The correlation in viewing frequency, with frequency measured on

a four-point scale, was only .22, N = 50.

A}

4

°

N

-

. Brady Bunch and Eight ds Enough were selected because of some earlier.

" unpublished research by Dorr and Kovaric in which these programs were shown

> " -

to be frequently watched by children of this age group.




- * . .
f \

Data for all seventeen children'coﬁld not be:obtained for this part of ¢

the questidnnaire\due.fo technical difficulties with the videocassette

'

*  recorder at one afterschool center for this part of the research only. .

S s -

To our knowledge the only other’network-époﬁsored evaluations of prosociaﬁ
\ ) :

v .

programming, other. than small ln—house,assessments, have been those for

N

Hot Hero Sandwich, ‘Fat Albert and the Cosby Kids, Harlem GlobetrotterS'

@ . >~ P2 l »

Popcorn Machine;,U.S. of Archie, Shazam, and Isis, .

v « - o
0

-

. ' <

0 The appeal of How to Watch TV drop-ins was not meaéufea, ecause NBC

Ly ©
- ; ¢
felt the more important issue wag "children's learning from thema.
o .o
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Dear Parents:

« @ the University of Southern California
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THE ANNENBERG SCHOOL OF COMMUNICATIONS

University Fark.
. LLsArp@esommynngﬁcQ(

[

ok
3

3

~

\

I gm writing c0;askfpe§mission for—your child to participate in a research ©

project which will be carried out at his or her after§ch661 program. The .

administrator of the afterschool program has agreed to the project, but we . \

reed your permission too., ' ‘

. . : . -L .

e The ‘research is being'condgcted for NBC. Itowill provide them g;th infor-
mation on children's opinions about and responses to some .of their programs.
All the programs-ére educational in that they show socially-valued ideds and
behayiors. NBC will yse our results to improve these programs. ¥e may ’

. also publish dur:results in profef§sional journals. :

~-

“
S

| . Tt your child participates in the project, .this is what will happen.
'. % she will be ablé€ to watch up to five half-hour programs over one week
T . afterschool program: We will interview niz or her about this type of

.He or
in the
educa-

ticngl program, $how him or her one new half-hcur episode of the type
viewed, and intefview him or her about the progran. The total™amount
educational programming viewed wduld be po.dore than three hours.
ifiterviewing' tine would bq'30—&5 mi‘utes. The work fii; be conducted b
graduate student research assistants, Théy?fcerschool pPIr
a monetary gift as a thank youf“= L . 2. .
*  in our experience children enjoy
something from it. Thére are no known bad effects.

this kihd of project and usually }ea}ne .-
1f, however, a child

already,
of *

The gotal

v me and

ram will receive

should find he or she did not want to finish the project,

we ypduld cettdinly

agree to that.

t.  We keep all information from individuals anonymous and
. . confidential:, * . - o : . ,: LT ' s,
. - ° T ta e : - - *

sWe think this proj'ect. is worthwhile. Tt sheuld he informative and.fun for
the children, and if will help NBC to #mproye its children's prograrming. If
you should want to know mb;e‘about i¢, please feel free to read the detadled
description on £ile ip the dffice*oﬂrché*admin%stgator of the afterschool
program or:to call me ‘®r.the esearch-assistants. .

. Lo Y - > ) L
. If .you are willing to haVe<} ur chih&'paiggzipate, pieasq £fill out and sign
the enclosed permission slip., .Have your +child return it,t&*ﬁﬁ?’g?tgrschool

e

L d

~/

¢ ’
° . e, ™~

N

5
*

l. LX)

\; (ihiﬁée Dorr, PE.D.‘; % A Cathy Doubleday, peter ﬁoigriq,avgle'KPnkel
L Project Director:’ « 7)}3Graduate Student Resedrgh Assistants oo
743-2255 -, ' % 743-7406, ext. 36° - b

- ° N ° N ~- ’ 4 ‘ "y

&
- . s . . - - ,o. i - .
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) "‘This is to certify that I N ..give my permission for
. i @) child ' w tb.participate in the researcs'n-‘p.roj”ect
. "Evaluat idbn of P;osoc1al Television Programmlng ?pr Ghildren —- At School
NN . bVie:'ing Proj ect.” The research in under the supervision of Dr.JAimee Dorr,
‘ facu.lty member at the-oAnnenberg School- of Communications at the Unlversn}

of Southern"Calhornla. The research project has been fully explamed .to R

3,

and I understand that 1t wlll involve the followmg spec1al procedures°

~ .~ -
© ~
-t . @ b . .

% My cniid may choose fo watch some ehildren's programs when .he

6:‘ she is participating in the afterschool program.

- °

* The ‘proirams are 'designed to teach faets and encourage good,
- .. ] . -t
behavior.. They contain commercials and all other non-progzam

o ¥, . . -
_material that are usually broadcast on television. . .
! ) PV «

4 _ . N - ‘0

* My child will be intgrviewed about this tvpe of prograr, shown
4

* N . v » - o
anotter episode of the'same serley, and then %DL'P.IVIEWQG about

that program'. . . . -
- ¢
- - ~ < M - ?
o

* There are no kno\m Dad ef?’ects of ‘this rgsearci on chilcren. My.

.

-.;," .chlld will probably enjoy it and learn something. \
. . o . . N - ~
. {" ~ .. - ‘ - 1. /.’Q ° h
* My cfild may withdraw from, the project at any tme. o ‘ °
[ '!, . .
* - All questlons I have ‘will be answered b) Dr. Dorr or her o
. “'research assistants. i_ . AR
- ~ & All information -ffom each child wikl be kept confidential and
. S i > ) « 4 . .t -‘ ‘
/ ¥ 4 .anonymoes. ) . ) - . . -
“ AW LI e, ' . - > ] . R
T - % The infotmation from the preject will be used by NBC to improve
' .\: its p}ogramming for children and may be used by the reseatchers
v {+ for scientific repefts. . = :
) ’ ‘ - o . < '
. . * My child's afterschool program will receive a.monetary gift .
L. ¢ as a-thank you. » \\ .
.7 ) ~ ) -
« 7 —
) v o+ - ., . . :
. Child's age Parent's signature . N
o . o ¢ .

Aruitoxt provided by Eic:

ce ) Date . o ‘ %




+

he v
.
. ©

. » ,
: . ) 248
. THE ANNENBERG SCHOOL OF COMM UNICATIONS (. .,
' o o Unlversufy Parks N
. , af the University of Southern California Las Angeles. Galifornia 90007
Project Description e T
.. Evaluationof Prosocial Television Programming
s ' for Children
At School Viewing Project .
. . * Janufry 1981

We are teachers and researchers at the Annenberg School of Communications at the University
of Southern California. We are interested in evaluating some: children's television prog-
ramming now being broadcast on Saturday mornings by NBC. Children who participaté€ will ’
be asked 'what they like and -do not like about the programming, what Sinformation or ideas
they gain from. it, and whom they think programming’ is good for. .The results of our -
study will be used by NBC i# the development of improved children's programming for
next year. ﬁ;;:zlﬁﬁy also be published by us "in professional journals. .
N ;
- . “
The researc 1 be carried, out at several locations such as this one where children
" attend afterschool programs. Data for the project will be gathered in the following
way. During one weekin January or- February (1981), children will be given the choice
of watching seversd§ children's television programs while they are participating in
&% their regular afterschool program. All of these teleVision programs are educational in
that they attempt to teach children socially-valued ideas or behav?ors. They are all
television programs that have been recently broadcast by various stations in Los Angeles
and will contain commercials and all other non-program material usually seen when

programs are viewed at home. . . v
: e v

.

. ‘ 4
A few days after thé program tapes have been brought to-the cénter, children will bé
interviewed~about the type of television programming they have been given the opportunity
to watch.” The*interviewing i1l be, done during the afterschool program. Then children <
- will be asked to watch another television program and will be interviewed about that '

program. H .. - .
*

As_far as we know,-participating in thig research project should be fun for children. ~
Almost every child we have ever_worked with has enjoyed sharing opinions about television,
and children usually learn sométhing about themselves when they do. '

In order to make sure this is a pleasant exparience for the children, we will-do the
following things: 1) only work with children with parental permission to do sO, 2) only
work with a child if he or she agrees to do so, 3) tell each child that he or she cam '
stop participating at amny time, 4) tell each child how his or her answers will help us, ,
5) answer any questions parents, children, or staff may have about what we areé doing,
and 6) only work with children at times the administrator. of the afterschool program

chooses as appropriate.
L]

*fn all of the work we do we will only bg_gglking about children as a groupe We will
never identify individual children.' Moreover, all of our records.will be kept in such

a tiay that @o one will know what any particular child has said or written, This is to

insure the children's privacy and because we are concerned only with what children as
a group say. . ]
At the_conclusion of the project, a monefary gift will be given to\the afterschool program
as a small thank you, If anyone wants to talk about the project vith us at any time, |

E QO > or she may ca%l one of ug at the numbers 1listed below. Thank you very much for your help
v MC ' {') o * - b
e 10
§ LI ) .

: (

DA T yop— pale-Kunkel, oxr Cathy Doubleday € .
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. . Appendix B - ,

Segments Comprising Drawing Power, _
How to Watch TV, and Fat Albert Tapes .
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. . ( ‘: . & . :
- Segments Comprising Drawing Pow# and Fat Albert Episodes S'hown in .
. ' \\Afterschool Care Programs" )
’ - N : ’ P - N & _3@ * .
Segments and E‘.pisode . Segment Content -
— .
° Drawing Power, Super U . Supershoes X
t , ' Wacky e Hippo heart attack
: Turkey B Dirty Harry - R .
~ @ .
: - . Rutabaga * Peas )
Book ) » Secret Garden* ,
/ et JPeeves Chick grows up .
. . How to Watch TV Good. to have,different-people on v
Drawing Powex:2 ] Super U Instant replay.
.. Wacky - Big fish for queen
® . e - s
o/ : ! Jurkey Willy Tell "’ . 1
- . :
- + Wac Wah_ of China .
'Ruta(ba‘ga . Foc';d without salt
. - ~
g » What do : .Dairy farm
i . / How to Watch TV - Why ads on TV’ .
N . = .
Drawing kPower3 - Super U A Superpop
* . Rutabaga . v . . Fiber
- What do’ orthopgdist
) _Book N Tom Sawyer .
“Wacky - ~ . Canary sings
) ‘Pet Peeves Bird care >
. ™~ ' How to-Watch TV An?%mals don't die . '
o . N . . .
& Drawing Power, ‘ Super U Law and Order . >
}-
- Wacky . o Ape painting
' ,® Rutabaga0 - ) ", Celery B . ©
. Q : ) Book Gullivér's Travels
Wwacky A Bulldozer and car .
’ . I
‘ What do " Meteorologist .
. . S How to Watch TV _ Plan time §or TV and homework
- . . ’ . w ¢
O . . . ' .
]:MC(/ Fat Albert . Bi1ll and Russell get . -, s
S , their tonmsils out . . : e

! LY Rl Y, | ’ ' L RN

L2 N 3
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o - : . Appendix C
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8 : Researchen's Text and Child's Response Sheet for Day 4 Questionnaire .
¥ * About Drawing Powet and How to Watch TV g .
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My name is .

at the University of Southern California.

-

about one of the TV programs we asked you to watch,

.

g —the rest of ourxgﬁoup are trying to find out ho

and the only way we_can do- that is to talk to children 1

°

say is very important to us, S

themldown.

°  1'11 ask you allows you’to tell'us your opinion

something. We're only interested in what you think, so

neighbor or show your answer to him or her,

¢ .

OK, ready to begin?

hen I'm going to ask you'some gyestions and have

252

I'm from the Annenber Scho6l of Communications
g .

I'm here today to ask you some questions

"Drawing Power." Myself and

w children feel about this program,

ike you, What you have to

o thlnk carefully about your answers before‘marklng

Everything

Also, remember that there are no right or wrong’ answers.

, or just what you think about vall

please don't talk with your

<

I'm going to hand out a response sheet for each’ of you.

you mark your answers on your

i

\
e can understand your answers, it's important

response sheet. To make sure that w

that we all stay toget

response sheet when I ask you to, and remember to think

; .
. before marking it down. If you're not sure where to ia

other questions, raise your hand and I

(PASS OUT RESPONSE SHEET)

to wrlte do¥m your name, and hoyw old you are.

~

or a girk. Fill in this" part and then we'll begin.

P

Remember, w%ge talking about the program ''Drawing

what that program is?

(BE SURE FOR EACH CHILD),

£1>1

.

a her and follow my instructions. Oonly mark.an answer, on your

carefully about your “answer

rk your answers, or-have any

111 stop and help you. ,

*

In the upper right hand corner is a plage for you

giso, circle whether you are,a boy

I3

Power." Does everyone know
.

t

-

®

.
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) . 1. About how many times have you sebn 'Drawing Power" at home, and
y : y ’

: how many times have you seen it at on the videotapes

we brought ‘you? On your response sheet, write down the number of

times you have watched*it, first only-at home, after the word 'home."

) Then write down the number of times you have seen 'Drawing Power" -
y .

on the videotapes we asked you to watch. Write down this answer

L.l

after the word "project.,"

T

2. How much do you like the program "Drawing Power?" A lot, some, a

: little, or not at all? On your response sheet, circle the choice

%
which tells us how much you like "Drawing Power,"

SR . \ -

I'm dnterested in what you do and,don't like about the program. I'm

going to read some things which tell what the program "Drawing Power"
is like. TFor each one, we want you to tell us whether you like or
don't like 12. While I read each one aloud, you follow aloné on your
o response sheet, check¥g the box mquéd "like" if you’like it, and the
. box "don't like" if yI

don't like something, check the box in the middle marked "not sure."

. . 0K?
) ¢ C

don't, If you're not sure whether ydou do or
- ¥

-

3. "Drawing Power' has a lot of short stories instead of one long one,

! v

.

{

-

A l‘.

Some of the stories are cartoons.

-

4

Al .
) ¢ )
2 . N ~ .

© e

,ﬁhings.or ideas,

3

-

k]

.

P

5. It tries to teach you things,

12

9. Both the peopielinéthé progr

o

.

®

.

/
6. It has real people on the show, not just cartoons.

; 7. The real people in the program make jokes with each qfﬁzr.

*8. The real people in the program tell what the cartoen stories are about,

am and the cartoons talk about the same .

14
. (‘) w’ ]
Y 4
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10.

11,

12,

.groups of4people I want. to ask you about, children older than- yourséﬁf .

Each story or cartoon in hDrawing Power" usually has an idea or a
point it tries to tell you. Is it usually easy or hame for you to
understand the ideas the ptogram tries to tell you? Check the box
on your response ¢heet which tells us -how you feel, whether the ideas
are "easy" or "hard" to understand. ‘

-
I'm going to read you some padrs of television shows. I want you to
jimagine that_ both .of the shows are on at the same time, and check the

box of the show that you would rather watch if you could only watch

one of them. “
. ‘ﬁ:’v
° (////‘? .
a. If you could watch Drawing Powér, or Fat Albert, which would C e
you rather watch? . < ) )
oo ) - . .
b. If you could watch Drawing Power, or Big Blue Marble, which would
you rather watch? < ’ . ~ 7
3 . . [
1? ) . ’ v .
c. If you could watch Drawing Power, or Flintstones, which would PN

you rather watch?

'
o
¢ . .,

d. If you could watch Drawing Powet, or Paffy Duck, which would

‘you rather watch? s .
- L]

"e, If you could watch Drawing Power, or Jonny Quest, which would -

you rather watch? T . .

v . N

.
» ’

“Who do you think would like to watch "Drawing Power9" There are three

1

children your age, and children younger than yourself, ' For each group,

1 want you to indicate on your- xesponse sheet either "YES," I think

they would. like to watch "Drawing Power,' or "NO," I don't think they
&

would like to watch it. For each group, mark either one yes or one no.{™

‘-“r.".
!')}) ~
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T

.
L4 -

~ . -

N 43, Do 'you remember seeing anything on any Saturday mornipg programs you've
watched or oneany of ‘the prpgrams we asked you to watéh, which tells

you about how to watch television? Mark YES if you've seen anything

. e g - t ) -
like this, and NO if "you haven't. )
/ »
. » q R
) . . & .
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r . . .
* f
. b “
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. R ; " AGE BOY/GIRL

DATE ) INT.

SESSION ETH.

ME ' PkOJECT - \

[ad}
jo o]
(@]
3

A

2. & 10T © SOME A LITTLE NOT AT ALL

O 0 ©Or @
© . @ ® -

LIXE " NOT SUPE DOX'T LIKE

S @ | e D @‘\'_ '

- LIXE : NOT SURE ' DON'T LIKE

~ L. .

- N - T - I

LIRE . NOT SURE . 'DON'T LIKE

LIXE *. NOT SURE , DON'T LIKE -
.& < & - [ /
¢ - L
-
“ - . 5 -
1 «

LIXE NQT. SURE DON'T LIKE

- - N ° a

N P . . \<;;> . ‘w‘* ‘ . . N 4"“
,// . K ’l’! - @ .
v

IR _NOT-SURE 7 DON'T LIKE - :




e

"DRAWING

‘

.

"DRAWING POWER"

L

r
'
|
|
i
|

"DRAWING POWER"

)
-~ v

r
!
i
§
]

e

DOWER"

[}
[ 3

-

*"DRAWING POWER"

1
i

P [
| 1

f

e

NOT -SURE

RELSPONSE SHEET
. Page 2 ‘

DOR'T LIKE

©
’
@ | J
HARD \
E
-
i |
| \
1 '
3 {
( A}
"FAT ALBER®
fTn.a & -\ 2
’ .*
<
a | )
. ‘ X
! i )
I i '
! B -
) ‘ !
© "BIG BLUE MARBLE" - ‘
~
>
1
! |
| !
c‘_‘ ;
> ’ ‘ ! \
' [
N i R _
. e .
e " b
FLINTSTONES K
. \ .
! ) 1
' i
! 1 g
; ' .
! '
% : : }'\
"DAFFY DUCK"
—
|
¢ !
| e °
. } .

"JONNY QUESP'!
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. RESPONSE SHEET )
' . . PA?‘E 3

. @

2. \—/ —® ,

. YES, LIKE TO N0 //WOULDN'T LIKE
¢ 2 ' WATCH , . TO WATCH
: OLDER CHILDREN . N . S
(. e | . |

Q@ o - .
CHILDREN MY AGE ' 1 , 4, R
’ . ! l g
e - : ! \\ )
—
" e :
) YOUNGER CHILDREN ! X
' <
VL - . . ‘o
1t .y 1]
S .
13, ‘ '
5 ! i i
| ] | SR
| | S
o | | N
4
. - YES e . NO .
I'd \ . ¢ . « '
. _o ” K '
. A
o .
r \' !
) Ve
v 1
’ ‘e 1
. - * -
4 , . .
¢
. . ’ -
‘ t . 1 .\
D
> LE/‘V) v - N
- \ -




. , . ' ’ . - ” ’ \ . “
i4 » N N B ¢ b . ) Q‘ a ‘:'
. S ’ ¥
M . . . ? . “ s .
. v © . 259 .
. \ 4 .- - - '0 .
] M . { . A . « . <
. i LS - . ¢ ) * - . '\ v e. . T
C * Appendix D - . . . 2
’ . \ .
—— > « ~ ¢
o \ . ' . :
Researcher's Texts and Child's Response Shegt' for Day ; Questionnaire - .
. About Drawing Power and How Watch TV K ) .
R L.~ ) <
. , . _ 3 : . '
!' . - N ° -
o' ) . * 8
- L. ' .
. * e § \ 4 N
k] . R
~ : c : : ' ’ ey e : ¥*
N - Four Researcher Texts, One per Drawing- Powfer . N
v »
. Episode and How to Watch TV Drop-in : :
“ - ) ’ ) t . As ’
r3 A - -
S > -
. ° . : . ~
- One Child Respopse Sheet of Which Other Three °* :
are Similar ~ L
L} -~
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\ .
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;o .
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* s "~ - . ; Y -
’ 1] " « - (T3 o o v
- " hd —r
¢ . - . it .
‘ AN ~ -‘ - "‘ L %
et -
’ Post-Viewing Questlonnalre fqr Drawlng Poweriil (Su%ershoes) : .yt
) [} o , P > ¢
* ’ ; - ’ v t . ‘;v»)
’ ‘ P » 0 o' - ‘\;.Q
° S . ., g . QM . .
. - My name is, ) /\ Tééay I'd l e to ask you someé quaﬁtlons ",

~

about the program we 3ust watched We'll be dolng thlngs just ‘about the same' S

way as yeste?hay. 1 ll ask you a quEStien and you'L}»mark down your answer

<

on the response. sheet I™1 give you. I yant ro remaﬂﬁ you that I'm on%y X ™ ~ "
. . T ..
N interested in What you,thlnk,.so be sure to answer w1§h your‘xmm rﬂeas. 'Don t T
-y .@
talk with your nelghbor or show your %nswer to han or her."* . - CEEPIPPR. S
,\ - ’ : * e . 8[ .».0 *
OK, ready to‘beg1n7 (PaSS ouT RESPOhSE SHE ?I} 30, the upper rlgnt haro . "
corner is a place for you ta write dowﬁ your—naw°v*nd hbw oLd you are. -Alsq, .
S . . \‘ %0 » .. '
circle whether you,are a *boy or a girl. T N . . P
. - . .t . PR
. - . e r . g . .

It's important‘that we 211 stay together and follow Ty 1nstruct;ons. ,0nlye

. mark an answer on the response sheet when I ask you to,\and %ut 1t where I \°t‘,
. s

show yot. Remember to th1nk carefully about your answer before marklng 1t dotm® "

If- you re not sure where to mark your answers, or hawe any other questlons raise

’ e,

yous hand and I' ll stop aqd help you, . Ty, -
] . R P
* - 1, How puch did you like the Drawing Power program you just saw’? . #1 -
‘ :. A lot, some, a little, or not dt all? Clr”1° the answer wh1ch shows T! '
“how much Jou liked the program. . . \ H
. I £ : ‘ .
Cor e . ' x vt
‘ \ ‘. . q : . . - N
. = ® . i ‘a b
2., DNow I want to ask whether you liked certain parts of- the program we séw\\
toQay. “1'11 describe the part and.you-circle'”yes" on your response shect
. _if you liked it and "no" if you didn't like it. 1If you're not sure whether S

.or not you like it, circle the face marked "not sure" in thesmiddle. . =
(IF A CHILD-DOESH'T REMEMBER A SEGMENT, YOU*MaY REMIND THEM BY hENTIONIhF .
. 'CHARACTERS, BUT DON'T SAY ANYTHING ABOUT PLOT. 1IF A CHILD STILL CaN' T

“IDENTIFY THAT SEGMENT, HAVE THEM sKipP THAT ITEM.) v
. . : ©
a. Superperson U about Supershoes ? .
. ' CN
b. Wacky World about the hippd ) . )
&) g ‘
' ~ ¢. Turk f the Week —-- about dirty Harr
EMC ' urkey O me e ou 'y r ){

> 6 ¢
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. _4.’ oy '*\L/fage 2 .
v { ' . . . ) *
< oot : ~ - N . :
CD d. Book Reporters -- about the Secret Garden

S

Te, Professor Rutabaga- -- about peas - . - ’
. £. Pet Peeves - taklng care of a pet chlck/chlcken ‘.}
T,
5 ~~—« g. Lenny, Kari, & P talklng about the cartoons, .
' .Q\_,, S R 4 . ‘
N o ¢ 3\ . ’ .
. Y S "__ \ - -
° ‘~}I * .\“ , N
-~ N hd . ;3 =
Fl * N - - . - »
S | h [} L

e 3.w.hoa 1’ ™ gozng to read a list of ideas you mlgh!Efiye gotten from watching
., the Draw1ng Powet .progrém we saw today. For each ome; I want you-to circle
« the Vyes on your-ﬂegé%nse sheet’ if the prograaq55§%“y6u about that idea

,f(/ or ”no” Af it cldn t. (IF A CRILD ISN'T SURE, RAVE HIM/HER MARK '"NO.')
'~ ‘ | . . ‘ ., -
° N £ . . N VL
a. It's OK to be dirty or messy . .

b. The Secret Garden is"a hook about an Englzsh g1r1 who lives in a b1g
e ' house and’finds a mysterious garden -
. c. It's no fun to be dirty of messy
d._ It's important to think about other-afople's feelings
€. You get ice cream when you have your tonsils out

f. Peas give you lots of vitamins and energy

g« Bab§ chicks grow up’ to be chickens which still need good care as a pet’

a a4 .

13 A Y
> /- .
I .
. . . '
* -
.

4, Drawing Power has different pa;ts to it. Each one tries to show kids
things about themselves and their world. We want to know who you think
each part is best for -- kids older than you, kids youtr age, or'kids'
- youﬁger than you. I'm-going to *ame somevof the different perts and. I
want you to tell me all the people you think they are good for. (;bR
(EACH ITEM, BE SURE KIDS KNOW THEY CAN CHECK, 1, 2, OR 3 BOXES.) . .

-

a. The Book Reporters about The Secret Garden -- is thef good for s

Y older kids? for kids your agé? for youngex kids? : .o -
b. T;rkey of the Week —- about dirty Harry * - o
1. c. Professor Rutabaga about peas ¢ > .1

)G Ll
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- . Post Viewing
Page 3 -

| Y
d. Superperson U about Supershoes’
e. Wacky World about the hipﬁo

f. Pet Peeves taking’care af yéur pet chicken

g. Lenny, Kari and Pop joking and talking

.-( .\ ’ -. * a « R : \‘
5. Now I want to know how you think Drawing Power usually shows the ideas
- it w&ﬁf§“§65"fb~ﬁﬁaﬁ'éﬁbut -- in the cartoons -- 1n-th=~talkangrigLL£§;y,
. Kari ;nd gﬁp —— or in both the cartoons and the talking. Check the first

box if the ideas ‘mostly come from the cartoon, check the second box if they

mostly come from the people, or check the thlrd box if you think’ they re,

? .

from both. ' .
\

A
6. Here are some thing$ you might do after seeing Drawing Power. I1'll name
. the things. For cach one circle "yes" on your paper if you think you might

4o it and "no" if you think you won't. , .

- -
o @

¢ -
a. Get a copy of The Secret Garden to read ' /\\\
b. Be sure to keep myself.and my room clean, not messy : ¢
c. Think about what it's like to be in another person's shoes
d. -Be sure to -include peas in my diet .
e. Take good care of my pet even when it grows up

-~
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\ b . K ’ :
) 7. OK, now I want you to think about all the Drawing Power programs you have .°

seen, We knmow that each program has several different stories or parts in
it. Do’ you_ thlnk Drawlng Power w0u1d be better if it had longer stories,
shorter stories or do you like it the way it is now? Check the first box

* if you think Drawlng Power would be hetter with longer stories, the second
A

box if it would be better with shorter stories, or the th1rd box if it
. . ) - .
is fine the way it ig now. .

3 - -

°

8. Do you remember seeing something called "How to Watch TV'" on the Drawing

4

Power program we just watched?: Check either "yes" or.''no."

. ,
4. = &

° - ) - ) s . .

9. "Do you think it was an ad, part of the program, Or somethlng else? on _your
paper check the first box if you think Howsto Watch TV was an ad, the _
\
second box if you think it is part of the program, orrthe third box if you

think it was somethlng else,
e Y » q
. . 5

'? ’ . . .
<& &" v . ' ' . A v s
’ 10. What do you tiink thas ”How to Wattn Television" story telisyou’ I'11 say
' three answers, and you dec1de whlch one you think it was- try1ng to teLl you.

a. It s goed that TV tells you about dlfferenw kinds of people,_

» bs

b.. It's good that TV.tells you about people just like you " L.
c, It's good that TV. tells you abqut people érowing up i .
< , . . . - i
If you think: this story was telling you tpat v tell§ you &bout dlfferent
kinds .of people, check."a.,"™. . L

If you think this story was telllng ye% that TV tells you about people
just like you, check’"b," ¢ | .

- -

If you think thjs story was telling you that v tells you about people .
" ‘gxowing._up,_check "o, . 90
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/\ 2 , Page 5
. T . .
b . ¥ - f
d AN
’“"" % ) " . 1 uw’ =y . . i
p 11. Do you think that what the "How to Watch TV story told you is important
. )
to know? ‘ YES of NO® Circle YES or MO on* your paper.
b . — . .
. 4 F/ i =
. - N

12, Did you know about that before you saw tlils story? YéS or NO? On your

‘.
paper c1r6[e "Yes" if you already knew this and "No" if you didn' t.

\F \U's . gco \—\I\VE D\FFEZENT_
(1r AWX NOs, ASK THEM "HAVE YOU VIONDERED ﬁ%%??—ﬂﬁﬁ%—ﬁﬁg?ggg“fe° -

KIS OF Peche o) TN
W{?&Bﬁw&& On your ‘paper check "Yes' if you wonderad

about thfs -before and "No" if yow didn't. FOR YESes, HAVE KI‘P THIS |
PART - 7 . : : “

L]

A

o e

.1
i -

13. Do you think what this “How to Watch TV" story ‘told yéu about see:Lng different
kinds of people is true feor only Saturday morninig 'I'V show® oT ‘for™ all v
shows? On your paper, check the first box 1f you think it is o= j true gor

Satufday morning TV shows, or the second box if you think it is. trué for all

1 . ' N . “, =28
"1,5 TV stfow§ .4 . ) (\\\ \‘»
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\ H .
Plat-r iewing Questionnalre for Drawing lower (Superpup)
v 3 N - -
Y ‘ . . . - ) -
: .
My name Is - . Today F'd like to rask you some questions
r t

- = ®about the profram w. just watched, We'll be doing tlvings just about the same
way as ycSchduy. 11 ask you a quvﬁﬁion, and you'll mark down your answer
on the response she o L'l give you. 1 want to-remiid yéu that I'm‘unly

Cintere:tud ko what  ou think,fso be wure to answer with your own idcas. Don't’

talk with your neipl boy or sliow vour answer to him or her.

~ >

bl § hd
. . ' N - ®
. 0', ready to . -1n?  (PASS OUF RIESPONSE SHEET) .. In the upper right .hand
corner eu a plgce 1o you to urite down your name and how old you arc. Also,
) circle whether you .. v a boy or a g!rl.\ . . -

£

'
L - . ¥ h¢

1t's fmportant that we all stay together and follow<my instructions. Only
T a . N . N
mark an answer on Ll responsce shiect when I ask you Lo, and put it where T
- . Al . i

* show yc.u. Remuember o think carcfully about your dnswer before marking it down.
. M L
If you'. g not suve 1 here to mark your answers, or bave any other questions, raise
v [

your hiadfands I'RL  rop and help you \
) .//'s ‘ . }ﬁi - . s * )
‘ 'F;’)" . “ ’
1. -How much did

yor. Tike the Drawini, Power.program you jyst saw?

3

A 1oty some, & tuttle, or not at all? €ircle.the unswer which 'shows

. how auuch you L. d’ ghe program. ey s
' ’ ‘ N H
. . - . v \ -
A \
’ ‘. * i \')
” * M
‘ 4 . N -~ » . ':
) . - . . R . F . ‘
. N
» . . N
- ~ A .
2, Now I want to aui whether you liked certain parts of the program we saw
" ] “ftodays  T'11 de:oribe the part and you'circle 'yes' on your response sheeth
' if sou liked it d "no" if aou djdn't like it. I¥ you're not sure whether
) ' 2 ) :
. or not you Liké i, clrele the face nfarked 'mot 'sure" in the middle.

(IF A CNILD DOELH™ REMEMETR A SFGMENT, YOU'MAY RFMIND THEM BY MENTIONING -~
¢ +.. CUSRACYERS, BUY BON'T SAY ANYHILING ABOUT PLOT. '1F A CHILD STILL CAN'T
' " IDLNTIFY THAT SUGMENT, LAVE TUEM SKIP) THAT ITEM.)

) .
‘& a. Superperson ! about Superpop
L. .“b:. Wacky World e )
R ci What. do you‘Jo, Dad, What'do'you doL Mom? ==~ abbut a doctor .

o 4 -

\ | . , . ) . .
ERIC T A8 -
i S 1 . )

-

Q
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- . ’ ’ - Post Viewing .
) . Page 2 '
d. fook Repurte.s -- about Tom S.awyer .

' e. lrofessor Rur.abaga —="about f1iber in food ‘
£. Dot Pecves - taking care of your pet bird '
. g. Lcndy,'KJrl, x Pop -- wn ioler skates and tulking .
- b ’
s A .
‘

A 3: Now I'm golny to Tead a list of wleas you might®have gotten from watching
th¢ Brawing Powe * program We sl goday.' For eacli one, I want you toO circle
thu ”ycgq on you. response sheet t1f the p%ogrém told you about that -idea
or "ao'_Lf Lt divm't. (L¥ A CHlLh ISN'T SURE, HAVE-HIM/HER MARK "NO.")

) " .
, a. ould people g | tired a lot ' . :
b. fom éawycr { a boak aboﬁL‘j.boy's adventures in a cave and .
.o other places . o ’
. c.: an-orthopedl. doctor is & doctor who fixes people's .bones '
°du' lhlldxen can Learn a lot bf-things by asking-older people.' ‘o
e, fou get ]LE ( cvam when you have your tonsils out
€. Lt is-.import.ult to eat high fiber foods ’
3 g. Pet birds necd to have their cages cleaped often .
N s/
. AR
ch»: DraWLng Power ha:, deierent parts to it. Each one tries to show kids
» [thlnu~ about‘khcm,blveb andtxhcll world. We wantL o know who you think '

each part is best Lor -- kids o]dvr than you, kids your age, or kids .

youn,yr than you = T'm going to name some of the djfferent parts and I
' want. you to tell we all the pL?plo you-think they are good for. (FOR
EACH leM, BE Suxy kIDS KNOW JH]Y CAN-CHECK, 1, OR 3. ROXES.)

. ' 1 . L . ) ’

9

=3

. a. 'he Book Repurters about Tom Sawyer —- is that good for older -
kids? for knls §our age?. for younger kids? )
b what Do You ) Dad about the doctor -- ' -~

Co ﬁxrofessor Rutabaga ahout high fider food

. re * : ‘..
<30 . , .

A

¢ s .
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] ) T L ' . ' ~ Post \IieWin‘:; - '
. ) . , Page 3 : ', .
x s, v .
{ d. Superper gon U about Supcrpop‘ S ‘ . . )
e. Wacky World bout funny nows stories - )
~ f» \Put Peeves 1aking tare of your ‘pet . . .
' - - g. Lenuy, hari and Pop joking and Ealking . . . -
& 5. ‘Now 1,want (o k.ow how you think Drawing Pgwer us ;ually shows the ideas' ,
it wants you ty knowwabout -- Jn the cartoons —- 1n the talking by Lennie, .
4 ’ Caixie and Yop - or in both tht-cartoons and thu talking. Check the first
' bo.. if the i1dea . mostly ‘come from the cartoon, chuck the second’ box “f they
mo: tly come fro. the pcop]c, or check the third box if you think they re
i - from both, 3 . . '
, . , - |
» ‘ .
) . T, , >
' - - - .
\ 6. HLIL are some tthg; you might do after seeing.Drawing Power., I'll name
) ) the things. TYo. each pne circle ‘yes' oh your paper 1f you” think you might
do it and "no" x(‘you-phlnh you won't, ‘ )
° ‘ ? ‘ : \ | . ! )
, a, et g copy vl Tom Sawyer to read - ‘ )
b. Ask oldex p.nple for he%p more often . ' .
: c. .lhnnk alsoyt bclng a doctor when I grow up ° -
d. Be sure to 1nelude fib01 in my diet ’
e, Fged'my'ch\chularly And clean its cage if it has one
i I N
- ) - I
' e J ./ o ’ .
) : . - -
5 - .
« s ‘s !
o B . ‘ . )
' ERIC o, DS -
- . I - ,
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7. OK, now I.want Lou Lo think about all the Drawiny Power prograus you have

se.mn, We know «haL cach program.has,several: different stories or parts in

hig Power would be better if it had longer stories,

. it. Do you thjuk Draw
y it} is now? Check the first bex

sh;rter stonies ur do "you like it the wa
if you think Drawaing Powcr would be better with longer stories, the setond

«bo.. if it wuuld he better with chorter stories’ or the third box if it

1 fine the W“y it is now.

-] .
v - N ‘ . -
.

— ¢ .
8. Do you remember sceing somelhing called "How to Watch TV'" on the Drawing

1Pouur program w. just watched? Check either "yes" or ‘no." . .

A - - -
. -

9.-Do you thnk il was an ad, part of the program, or something.else? On your

paper check the first béx if you think How to Watch TV was‘fan ad, the

part of the pYrogrami, or the ‘third box if you .,
thik it was Sumuthiné/else. . 7 ) ) . ' ' ‘

second box if you think.it is

- L
. » —~—

' 10. . What do you think thf% "lHow to Uatch TElevision story tellsyou? I'll-say

Thiee answers, and you decide which oné you ?thL it was tnying~Lo tell you.

. e s e T i
. , "~ . .
- when animals die on TV, thqy are really dead

b. When animal.. die cn“TVJ théy aren 't really dead They are Jusg pretending.

e -

~,

c. When animal, die .on TV, they get real sick or hurt and nearly die. - Then .’

later o doctor fLXLQ them, . . e " ’
L) )] - ' '

-
-

-
.

If you think Hov' to Watch TV wae telliﬁg you animals are really dead, theck "a

If you -think it said they are Ju%t pretending, check "b o .
" '9”“, . .
‘IERJf: - If you think 1t sald they get reaL close to dyiug, check e ’

. . . U ~

. .
- . - s,
-



11.

12,

13.

°
-

Do you Lthk it what' the "™ITWTV" told you is important to know?

'

YE3 or NOv Cli. le Yes or Noron your. paper. ’ : .

1 .

o N
s »
.

Dl you knpw aluaut that before you saw this sto1y YES or NO? _On your

th

papuer cirele "os' If yau already knew this and "No" if you dldn t.

(iﬁ ANY NOs, Al THEM "IAVY YOU VONDERED ABOUQ WHAT HAPPENS TO ANIMALS
1UaAT DIE ON IV BLEFORE?™) ‘ On your paper check "Yes" if you wondered
Alout this befniw and "No'" jf you didn't. FOR YESes, HAVE THui SKIP .THIS

° \

| I
r

[y
. o . »
»
-

Di, you think what this "HIWIV" told you about anumals om TV is true for only

§uturday mocnt ., TV shows o for all TV shows? On your paper, check the

xlrst box lf yousthink it is only trug for Saturiay morning TV shows, or

the second box Lf you tthink it Is true for all TV shows., e
: ) -
\
- - ° . :
.. .
\ -
. .
L] \ \
¢ -
’ 1
- -
.
- Py X i )
‘ ' . . 4 -
¥ . V! .
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Post-Viewing Questionnaire for Drawing Péve
v . .
N ' Lo

. Mv name- is Today I'd like

about  the program we just watched,
way as vesterday.\ I 11 ask you é\questlon ané you

on the response snect I1'11 give 3ou

alnterested in what1y0u thlnk

A3
We'll be doang’

er

Pl

o) be sure to answer

CalK with your nelohbar or snow your answer to hun

!:“

OK, ready to begin?v
orner 1s a place for you to ‘writ# down your Rameé 2n

c1rcle whether you are a boy or a glrl

»

- It s 1mportent that we all stay together and follou my

-
-

X, ¢

3y

(ass oUT RESPON§E«§HEET).

d\'

w th

or he

ho

mark an ans rer on the response sheet ‘when f\geh vou to

show you. Remeﬂ%er to thlnk carefully about your unsver beforg marking it qown.
Lf yo;\re not sure where to mark your answers, or’ have any other questions, raise
your hand and I'll stop and help you. ’ ‘. ~
L) i .
) 1 N '
1. How much dld you like the Draw1ng Power program you jUSC say? b
4 lot, somg, a llttle OF not at all? Cﬁrcle the answer whxﬁp ows 4
thow much you liked the Qrogram. 7 AN )
¢ - . . L2 T N ; - \ -
® e R Y .
N 0’ . o ’ - * .
Al “.’ . P .
) - - . ]
Now 1 want tX\ ask whether you liked certain parts coi- the program we siw ,

today. 1'll describe the part and you circie "

i f you‘liKEd‘it and "no" if vou didn't like it.

o

yes"

(Instant Peplay)

t

-

ou. that I m only
your own ideas.
Vo

r.

.

4

w old you.are. Als
L] vy .

A ‘ ¢

instructions.

and put it vhere I

ings just gbout the same
'11 mark down your ‘an'swer

I want to rcfl

15 the upper right hand

0,

tc ask vou some questions.

Don't

Only

oh vour response sheet

If you're not sure whether

cor not you like, it

(IF A CHILD DOESN'T REMEMBER A SEGMENT YOU MaY REMIVD "HE‘

“circle=€he face marked

"not

. . CHARACTERS,

BUT DON'T SAY. ANYTHI%G ABOUT PLOT.

sure"

IF

+in the middle.

BY MENTIONI

o " SDDENTIFY THAT SEGWEWT HAVE THEM SKIP THAT I*F‘ )

- A ) “"‘"““W

a. Superperson U about Instant 'Replay.
" b. waER§ Wogld -- one about the big fish,
. 6 e .. ‘
c. What do yoG do Dad, What do you do,’ Mom == apbout
. [y
1 ) 44£%

a%

<

-

the dairy farm
0 @ N

o

o
-y

NG

A, CRILD STILL CAN'T.

and: one ebqut_the Vall of Cﬁ}né
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., e T ',”_ ‘ R N ' . .
- - . " -t .
r~ * . “ ? “
d. - Turkey of the Week —- about Wllly Tell ' .
‘e, Professor Rutabaga -- about salt N - ) ' ‘
. .f. *Lemny, Kari,o& Pop -- talking about the cartoons ' — T

» . . .

-

.
& N " T

> " by . .

. b N

A , !

3

~

_ Now I'm g01ng to readya 1ist of. ideas you mlght have gotten from watchlng

the Drawlng Power program we saw today. For each one, I.want you to- ciIC1e
the ”yes on your response sheet if the program tQld you about ‘that, idea *

‘or "mo" if it ﬁrdn ‘T, (IF A CHILD ISN'T SURE, HAVE HIM/HER MARK. "NO "

»”

A

a. It's OK to tell on ‘people all the time,.
b. Before you do sonethlng, thnk aBout what will heppen VY do it

c. People won't listen to vou if you 're aluays teil ing on someobne Ao

d. . daﬂEy farmer 1s someone who gets milk from cows
e You get ice cream when you have your ton51ls out

f., You don't need to add s;}t to all your food - .

-
., . .

. . . .
Drawing Power has dlfferent parts to it. Each one tries to show kids things

sr

about themselves and their world. We want to know who you think each part is .

best for —- kids older thap you, kids your age, .Or k1ds younger than you.

I'm g01ng to name some of the different parts and I cht y0u to tell me all .the

_people you think they are good fore (FOR EACH ITEM BE SURE kIDS KLOW TREY CAN

CHECK, 1; 2, or’ 3 BOXES.) ) Lo ) ' , ‘
.t i} . , . -

\ v

« Turkey Ofi\ t ‘Lleek about w;lly Tell -- is that oood for s :
clder k1ds7 for kids your age? f&; younge? Rids? »
- b, What do you do, ‘Dad, hat do you do, Mom -- about the da&rv farm

r
&

c. Professor Rutabaga about, salt

d. Superperson U about Instant Replay ' . ' - -

. e.- Wacky World —- ‘one about the big fish -- *one abou t the kell pf China

.
‘ " & -
“ . .

g L ‘ £ Lenny- Kaﬂ and Pop_aoklhg_aﬂd_ulklng.—r—- — . - T

gu . N . .

»'
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_mostly come from the people, or check the th1rd box if you thlnk they're

- ~ ~ Post, Viewing 7 ..
s " : 1 Page 3

T

Now 1 want to know how you think Draaing Power hsually ehows\the ideas

’ -
it wants to know about -—- in the‘ cartoons =-- in the talking by Lenny,
Kagi, and Pap -- of,in, both. the carsoons’ and the talllné.y Check the first

box if thé ideas mostly come from the cartoon, check the second box if they

(N

from both. AR b, ) '

~ . .

.«

P ‘ ’

Here are some thlngs you might do after seeing Drawino<Power. 1'11l name

the things. For each one circle yes” on your paper if you think you might

.
.

do it and "#o" if you think you won't, .

Be careful not to tell op people a}l the time -

a8,

' St e i '
b. -~ Think about being a dairy farmer when I gréw’up ,

c. Trya bite of food without salt next t1Me I eat °° -~

d. Before I do something, think™ about what will happen if I do it

» . ‘

z
v
] .
.

¢

0.K., now 1 want you to.fhink about all the Draw1ng Power pfograms you have
@

seer&‘ We know that each progf%m has several different stor1es or parts in

it. _Do you think Draw1ng Power would be better if 1t had longer storles,
shorter stories or do you like it the way 4t 1s now? " Check the first box

if _.you think Drawing Power would be better w1th longer storles,‘the second

box if it would be better with shorter stordes, or the thixd box if ie”?

is. fine-'the way it 1is now.

« N . )

P 4
- - ’
L

De you remember seeing something qalled "How to Watch TV" on the Drawing

Pewer'prdgrgm'we just watched? - Check either "yes" or "no."’

272

.

L2233
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v . , . ) o
’ g.. Do you think it was an ad, part'of the program, Or so:ethina else? On your

paper check the first box 1r vou think How to Watch ‘v was - an ad the,

- o second box if you think it is part of the program, or the third-btox. if you’
think it was something else, "

4 N . - «*

: r
o '

100 What do ygb think this "How to ‘Watch Televlslon story tells you’ 1'11 say

" three answers ‘and you-decide which one you think it was trying to tell you.
. . ”

. . .

a. Advertisers pay mone? to show their products in TV commercials

b. Advertisers get tq show their products for free in TV co-wercials

ot

-‘ c. Advertlscrs show - thelr‘products\ln TV commercials becau ¢ they're 'proud “of ther

~.
s . . -
. -~
. . .

»
-

' ¢
® If you tnlnk tu1s story was telling you that advertlsers pay money to shéw .
their products in v commercials, -- check "a." . B :
Y . ; . e T B
N If you thirk &this stoty Ws telling you that advertis¢rs get 'to’ show their:
’ / ‘ . J - R <
products for free in TV copmercials, -- check "y,

1f you thirk thas story was tellmg you that adve’rt&hoz: their preducts

+ . in TV commercials because tbey re proud of them '——'checa eV
- . . . T4 . .
- . ’ 1) .~ P
3 ,: . * -
? . .
a3 . ' )
1T . -
3 j‘:@ ) T

- 11. Do y0u thlnk that the "How to Watch TV" story told you is irportant to
- . know? YES or h0° Circle YES or NO Oon your paper, I

s - .

12, Did you know about that before you saw” this story? YES.or %0? On.your paper
. circle "Yes" if- you already knew this and_ "No' if ycu d;ip':. (IF ANY XNOs,
. . ASK THEM "HAVE YOU -WONDERED WHY COMHMERCIALS ARE ON TT?) On -our papex check *

T s "Yes” if you wondered about this before and "No" if wou didn't. For YESes,
HAVE THEMASKIP THIS RART; . R - .
: i - é) " : : AEE "
.. N ‘ v Qg? ’ . L. . ) . T
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13.- Do you think what this "How™to hatch TV' story told you dbout commercials
Lo 'on TV is ‘true for only Saturday mornlng TV shows-or for all TV shows°' On Vo
yourzpaper check the first box, 1f\you think it is only true for Saturday
mbrning TV é%ows or' the second box 1f you think 1t is true for all TV shous.
4 -
. : . . to. ~' _—
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Post-Viewing Questiofinaire for Drawing Power #4 (Law?&nd Ordef% . <

' : : R 3

. N . L - ' \ N a
~ ’ ' .

My name is ) . Today I1'd. llke to ask you some questions

-y

about the program we just watched We'll be d01ng thlngs Just dbout the same
way @as yesté?day I 11 ask you a questlon and you ll,9arkﬂhzwn your answer
on ,the response shee; I'11 give you. I want to remind you ¢ t. I'm dnly

1ntef§%bed in\what you think, so be sure to answer wltb your own ideas. Don't

talk with your\neighbor or ‘shéw your ‘answer to him or her.
. ® L , ’ . .

0K, ready to begin? (pASS OUT 'REGPONSE SHEET). 1In The upper right hand *

~

corner is a, placq for you to wr1te down 'your name and how old you are. Also®
circle whether' you ate a boy or a girl. , T . .

I d : ’ s

-

~

. It's 1mporxant that we all stay together and follow my 1nstruct10ns. "Only -
mark an answer on the response sheet when I ask you to, and put it where I
show you. Remember to think carefully about your answer before marking it down.

If yaqu're not sure where to mark your,answersl or have any other questions, raise

¢

your hand and‘IJll stop” and help" you.

-

.
,

\
1. How much did you like the Drawing ‘Power program you just saw?

A lot, some, a° little, er not at all? C1rcle the answer which shows

how ‘much &ou:likedathe program. . . .

2. Now.I want to ask wheﬁher you liked certain parfs-of the program ve saw
today. - I'1I describe the part and you circle "yes" on your fesponse sheet
if you liked. it and "no"‘ig\you didn't like it. If you're not sure whethe;
_or not you like ir, circle the'fase marked not sure' .in the m1ddle.

. (IF A CH?LD DOESN T REMVVBER A SEGMENT YOU MAY REMIND THEM BY MENTIOhINC
v CHARACTERS, BUT DON'T SAY ANYTHING ABOUT BLOT. IF A CHILD STILL CAK'T
IDENTIF¥ THAT;SEGMENT, HAVE THEM SKIP THAT ITEM.)

.
. . .

a. Superperson.U about Law and Order’ X

el . ' .

~ b. " Wacky florld -- one about the Jrtist and the monkey, and one about the.
: : bulldozer . i . .
¢, What do you do Dad, Rpat do you do,” Mom -~ about a metereologlst Tt
./ . ) "'o

- Lo . 50 Do

G

N
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d. Book Reporters —-- about Gulliver's - Travels . - oA~ < e
. t 4 N . ~ %y v{ . \ <
- ‘ N Y S B %
. - t - . o . I,
e, Professor Rurqbega abou oelpry‘ ; ) PR . A
f Skenny, Kari, & Pop —- talking,abouf the cartoons .. e )
( - - . \ . N ) L4 . . .. ) , "
: ) Fy ‘ ) b \ l ¢ . ) ) # " - ) *
L 4 » . . \O
~ i ° . - ¢

‘ : o :
Now - -I'm going to read'a_llét of ideaf you mlght have gotten from watching ) )

the Drawlng Power program we saw today. ‘For each one, I want you to circle i

the '"yes'" on your response shebt if the program told you about that 1dea 7
or "no" if it didn't.’ (IF A CHILD ISN'T SURE, HAVE HIM/HER MARK "NO, "
. . . o > ) . -. +
a. {t s 0.X. if Just a few people don t- obey the rules. L. : o
b. Gulllver 5 Travels is a book report about an Engllshman who goes to an .
‘ {1and of tiny people, and then one with great big beople | ) ~ '
c. Things work out right when everyone fbllows the rules .
.d. A meteordloglst 1s someone who flgures out what tbe weather will be like: .
e. You get’ 1ce cream when you have your ton51ls out .'° £
£, 'Celery is’ good for you, ;nd goes “"erunch" when you eat it ;
- w2 ' ~
i ) co R »
N . . * . ' ,
- - ) . -

Drawing Power has dlffergnt parts ro 1t. anhxone tries to show kids thlngs

about themselves and their world ‘-We want to know who you think each part is

best for -~ kids older than you, kids your age, or klds youngér than you.: ~

I'm going to name some of the dlfferent paTts and I'want you o tell me dil the
" people you thlnk they are good for. (FOR EACH ITEM BE SURE, KIDS KNOW THEY" CaN
CHECK, 1, 2, or 3 BOXES ) > . ' '(

Y. 1]
. -
.. . . - . - -

.a. The Book'Reporteré about Gulliver's Travels_;— is that good-&or
> 3\
older kidg? for kids your age7 foryyounger kids? 7

-

b. What do you do, Dad, what do you do Mom —- abput a meteorologist

c. Professor Rutabaga about celery v T e

d. Superpef§on u abouﬁ Law aqd Order . . g . .

: .e - {
e. Wacky World -- one about the ‘artist and tﬁeﬁmonkey -- one about &
: A ) . )

* the bulldozer ) ) . O -

& 4 . ] . . ;/

f. Lenny, Karl; "anid Pop Joklng and’ talklng . : - '
o< L0 «
—_ . o . . OU — i : e ’~ »
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5. Now 1 want to know how you., th1nk Drawlng Power usually shows:the 1deas

- 1t;ydﬁts to know about —- in the cartoons -- in the talking by Lenny,a' '
L L]
‘ Kari, and Pop -- or in both the cartoons and the talking. Check the first .
3 box if the: .ideas mdstly come from the _cartoon, \check the second box if they '
& .
. mostly come from the people, or che¢k the third box if you thlnk they re .
from bothy o \ ot 2 .
. . . ‘ . B C . TR
. . 5 . \4?-/\ E 3 . . ) . . ,
i ¢ 6. Here are some things you might do after seeing Drawing Power. I1'll name

the things. Fer each one circle '"yes" on your paper if you think you might -

t  do it and "no" if you think you won't. . ° Ly

* 4 .

a. Get a «opy of Gulliver's Travels to read o
b. Be sure to follow the rules, like not cutting in 1line

- c. Think about beiing a meteorologist when 1 grow up

d. 'Be sure to include celery in my diet

Y + \d \. - .

7. 0.K., now I want you to think about all the Drawing Power prégrame you have
seen. We know that each ‘program has several different stories, or parts in
it, Do you, think Drawing Power would ‘be better if it’ had longer stories, .
shorter stories or do you like it the way.it 1" now° Check the first box ,

if you think Drawing Power would be better with longer stories, the second

52‘:
i box if it would be better with shorter stories, or the thlﬁa box if it
is fine the way it is now. ’\ . . o

: . $ o . ' - X
’;_% ) ) y/ . . . .
ST o L : iy
S oo .

v D

8. Do you remember seeing something called "How to Watch ™v" on\the Drawing

Power program we just watched? Check either "yes" of "no."

-
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Do you think it was an‘ad, part ot the program, or somethiné else’ On your.
* papet check nhe firdt_box if yru thlnk How t© Watch v was an ad tha ’

second box 1f you thlnk it 1is part of the program, or the th1rd "box if you

think i& was somethlng else.

1Y > i e .

:’?.. * B / © * K
What do you think this "How to Watch Television" story tells you? 11l say

RN

Ehree answets, and you dﬁtlde which one you think it was trying to tell you.

. - v . a . '
}

J .
a. Planning your time is 1mportant so you can do homework and watch TV, too

b. There's usually enough tlme to watch TV and do all yoUr other chores,

- ’ - )
like homework ©- " .. Y.

“ ’

c. When you plan what TV programs you want’to watch, you don:t need to
. ; , .
J think about time @or homework K‘
s s Lo )

1f you think this story ‘was telllng you that planning your tr;é‘}s

s .lmportant Yo} you can do homework and watch TV, too, check "a."™
3 K ~

-

If you think this sfory was telling you there's usually enough time to - X

. watch TV and do all your other chores, like homework, check "b."
. )

1f .you think this stor; was telling you when you plan what TV programs
you want to watch, you don't need to thidk about time for homework, -

* check, "c." ' ‘
~ . \ .
L { ' ,

]
°
a

Do you think that the "How to Watch TV'" story told you is important. to
®

know? YES or NO? . Circle YES or NQ on your paper.

‘Did yQu know about that before you saw thls story? YES or NQ7 On your'paﬁér

circle "Yes" if you already knew this and "No" if. you d1dn t., (IF ANY NOs, ASK
THEM '"HAVE YOU WONDERED WHETHER OR NOT IT' S IMPORTA\T TO PLAN YOUR TIME FOR
WATCHING TV?) ‘on your paper check "Yes" 1f you wondered about’ this before

and "No" if you didn't. For YESes, HAVE THEM SKIP THIY PART. . »

. L ] » “« ) r l_\. r)' . <

v Ly -
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Aruitoxt provided by Eic:

Do you think what this "How to Watch TV" story tolu Jou. about ?hxnn.ﬂs:¥\nua,'

- '-Fo.\.,uo:t'c__\f\ T is true fo
‘shows? On_your papér, che
4 Satun/pq\mornlng ™ shows,
Tv¢shows. * ~ ~ ’

. .8 .
. y .
\
R
<
~
.
e =
e
.
.
. *
i
-
: L
—
. ~
E
. .
v
‘
.
.
- 1
. !
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4
.
~
& .
. Y
¢
.
4
?
S
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Post Viewing
Page 5

% a

r only Sasturday mornlng TV shows oy for all TV

ck xhe first box if youy thlnk it is only true for
or the second bex if you think it is true for all_

ot
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i ’ ‘ NAME

. . . »
v R .
)
. L,
., * . -
. M .
. . .

AQE ‘BOY/GIRL

) - DATE . INT. - -
" | ' —z . SESSION

1. ° ALOT -  SOME A LITTLE NOT AT ALL

5 @&

.

A L 3 N PR
K - *
\ 20 B ’ - ‘ \ . ’ . , :
 SUPERPERSON U : . .- :
' ) . LI1KE NOT SPRE DON'T LIKE
. § .. . .
»  WACKY WORLD { . @ : .
) - , : LIKE Nof SURE ~ DON'T LIKE ‘
. ) * -
. e 8 @
. WHAT DO YOU DO, DAD LIKE NOT SURE DON'T LIKE
o . . - o ‘
~ . R - . [’ .
BOOK REPORTERS @ B @
‘ o - © LIKE NOT SURE - DON'T LIKB"
N 10 4 . . p o

PROFESSOR RU;L‘ABAGA‘ : @ .Q f.(

\ »
‘. “

T @ .
LENNY, KARI,..& POP . @ L,
" LIKE- R * NOT SURE ) DON'T LIKE

s - -

R




al. YES ™ NO

b. YES NO

c. YES : X0

Pt , .

4, YES NO
,‘

e, YES " NO

A ‘ .

't YES NO
-

BOOK REPORTERS

WHAT DO YOU DO, DAD

- B

PROFESSOR RUTABAfﬁ,///’

7

‘ .
/

SUPERPERSON U

WACKY WORLD

LENNY, KARI, & POP

OLDER
:CHILDREN

Y

CHILDREN
MY AGE

T

O

C

-~

s

/
o
. b
’
'
YOUNGER !
CHILDREN
. (~




b .
- Page.3 .
. ! B N
5 * ¢ CARTOONS ° " LENNY, K4RI, & POP ™ BOTH
- .
\ . ]
1
, . - :
o 6.« a.” READ GULLIVER'S TRAVELS YES NO
b. Fouicw TUHE ROLES - YES NO |
¢. THINK ABOUT BEING A .- YES NO© .

- ‘ " METEOROLOGIST - v

¢. 'EAT CELERY' ‘ YES  NO ST

. ) i ‘ ’ \ A
] . . . ‘X S . .
' " 7. LONGER STORIES . SHORTER STORIES "¢ FINE AS IT-IS
3
L] O ‘
8. YES ' NO .
: P .
. ¢ ¢
9. - AD , PROGRAM - SOMETHING ELSE
) X | v |
| Q .
/ ” .
‘ ‘ S .
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Researcher's Text for Day.4 Interview
About Drawing Power and How to Watch, TV
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", program. Do this on the back of the sheet I'11 g1ve you.

< AND WRITE RESPONSES FOR THEM.) - = . .

\ .
4 . - .

Now I.want to ask each Qf,}(ou some’questions in a kittle more .detail, so I'11 need
to talk with each of you one at a time. While you are waiting until it's your turn,

I'd 1ike you to draw a plcture about your faVOrlte Saturday morning telewision’ ) g =

.J

.

. . - N hd 4

e (REMOVE FIRST CHILD OUT OF<EARSHOT OF OTHERS, TAKE THEIR RESPONSE SHEET, — - —-

©
-

- PR -~
’ .

Now, I'm going ajot down your answers when I ask you these last questions.

- L] a
°
- v

(IF CHILD ANSWERED YES ON #7, ASK) L . . .
. - , L . . ~ ‘ ’ ) ,~~
. ""Tell me what you saw on TV that told you about how to watch television. -

DWho was in it and .what was it about? (WRITE DOWN BASICS) What was
- . . - - ‘i L] . . \ -
<. ~ that trying to tell you?", REE . . ‘
. \ . , ,
» ) . . . Vi

.

8. Think aboyt the "Drawing Power proglrams that you 've seen, ‘and- te11

me about one o the parts that you remember. Just tell me who

SRR 4
was in.the story and’what the, story was about, ' . ,
| d ’ VAR
(WRiTE .DOWN BASICS E G.,, SEGMENT TITLE PLOT) What ideas-&&d that "
* part of the show give you? What things dlC% it ‘make you "think about?. -

.y(TRY TO -DETERMINE IF CHILD GOT ANY MESS GE FROM SEGMENT E. G., WAYS e
H .Tp ACT, THINGS TO DO» REPEAT PROCESS, ‘IF POSSIBLE UP TO C )

A
) v -
‘ev
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> . -

. . o « - .
5 Child's -Name . ) R LT Bate ~ -~ - .
7 Age - Sex - . R ) Place Lo T
fchnicicy - " - . Interviewer
- ' . ' ) ’,: : . ' ”. v -t .
‘Drawing Power Post-Viewing Interview ‘. o A

. . . . Q- ) o g. \
s, 1. 1'm really interested in the yideas kids get from Drawing Power.. Tell me
everything you think the program you saw today was trying to tell you.

EWrite‘down resﬁohses. Say Good for each omue. When the child seems to
' have Tun out; say “Anything: else?" or "You really remember a lot about
that program youy  just saw.’ Now try hard to think 4f there's ahything

; else you remember about gt L . ¢ .
3 .
. - . “a - \ o ] o '
» : . - - : ' . o
Tl - DS ~
- 03 " .
. A - L
- . , _ ./
i ¢ - LY -
:w } N t Y ;

B
AN
e

~ . -‘
* . L] - ' -~
14 . ) 4 >
. - 4 '
‘ , 5 ‘) ) ! . ¥ .
. ,l \ -
- ' 1Y i - -
. - * i LR ( .
~ - . "
.o ' . ~ . .
LY - -
¢ - . I3
) . ¢
t ¢ w
]
Leml
-~ foe .
- . ‘ \
* s - - Py 2 ~ ‘ , -
2. (1f necessary repeat things mentfoned {E;ﬁl) Were any of these things _\ -
1n\gfawihg Power things you didn't know before?. . . _
. ' . N

.

Tefl me which ones you didn't know before. (If you feel it is necessary, -- |
read over Ehings mentioned in #1 and ask if each was known before)

- ~ o \' - ) -.

—

s . .
'y . p
.

. A

| ERIC g S 341 .
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P. 2.

Drawing Power Epst-VieQing fncerviey" . Child's Name

i
3.. (Usy” the "first tdea
Drawing Powet he or she just saw.

", come vo one from the program just seen. )

Now let's talk more about (idea) .- .
that in the Drawing Power program you-saw today?

. . | .

[T v

" ] X f
%éé it in a cartoon? ' .

Which one?

Probes if necessary:

. . Was it said or done By'Lennr or Kari

. ) . Which one?

~

. or Pop?

~

the child. gave you.in #1 if ghat idea came from the
If not, g0 down the ideas until you

-Who told you about .

L

e

4. Who do you think ought to see that idea on-TV? hids your age? Kids

a

1

X

LI

-
r}

"older than you7 Or kids younger than you? - .

‘

| : \ -
Why* do you think (kids) - should see it on TV? L.
o ' ‘ ) N . ‘) . - - . .
K y : .
.-/ ‘. ) &
\ L ‘",.Aéy 3
5. Do Nou think that (idea) is something you will do in the
fucure° o . .. .
OR 1if above question is not appropriate for che'idga, asks .
Do you agree with the 'idea that 7. .
X ' * -
) -y’ ‘ -
“hy or why noat? ‘
. N . a‘% A
4 ' I - \ f \.,
X ) .

o

L.
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. Ad

-5 ‘ e,

- A \ . -
Drawing Power Post-Viewing Ilnterview Cnild's Name.
) Po 3 = N ” ) : -

- . . .
) - - . L3 -

o

s ° .

6., (For <he second {dea the child gave which came from the program viewed

todayv) e .
Now let's talk more about _ (ides) . Who told you about that in .
the Drawing Power program you saw today? )
) o7 ' . s ‘ S )
.o =
Probes if necessaryy Was.it in a cartoon? N .

Which one? .

-

\ Fo P . po . ' .

A v

L ) . . . Was it said or done by Lenny QF Kari or Pop?, .
. S which” one? o - % 3

>

7. Who do you think oughc‘to sec that idea on TV? kiés your age? Kids _

older than you? Or kids younger than you? - . e
3 . h . . %}?:g‘. . . . - .,
» ‘.
Why do you think [ _(kids) - should see it on TV?
g‘ . ' .7
. . N /.‘—‘\ ' ) ; .
* v s
\ ~
8. Do you think that (idea) is someth#mg you will do in the future?
. : . L4 W *
OR if above questibh i{s not -appropriate for the idea, askr )
* Do you agree with the idea that - . ? ) o
- N . % P . .
. \ .
)
. 1
. - 4 -
I 4
r ) : ~
oY \-3:".-:.' T‘.'O:Ii’> ‘ ) .
\ \
- ’* . . -
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Drawing Power Post-Viewing Interview
P, 4 : ' ' -

L

9. (Look at the child's answer to gquestic: 7

or she completed today == it's about the length of the program
.. ’

Remind‘chilé of question and answer.
~#%y’'do you think that the stortes in
longer, or the same length)? ¢

4

» .

things? ~ Why or why not?
come up al¥eady. Possible, questions:

. too hard to tell you'what's good to do?" "Do you

sort of giving you too many orders or lecturés about how to

~

i

PRREEA)

11, Here's the last question.
will use what you tell us to

they will. So, do you have anything

so they can make petteéirv for kids?
better? Co -

" .

Ch\ild' s Name

Drawing Power should be
, . . AN

in“the quest{omnaire he
segments )

— 3 .

(shorter,

.

Do igh like the way Drawing Power tries to give you ‘ideds or teach you
(Then explore idea of pushiness if it

hasn't

J'Do you think Prawing Power tries

think the -¥zran is
gct™™M)
4 3 ?
s
7 .
v
.
.
~
¥ ~ . ~
5, -
.
G
; .
o ¢
’ . [
.
N\

.Remember 1 told you that the people at NBC ...
help them make better.TV.for kids?.. Well,-
else you want me.to tell them,”
How can they make Drawing Power

‘ ot
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_+ children's opinions of some of their program material and what they get out of it.

. *slip. Have -your child return it to his or her teacher tomorrqﬁ. Thank you.

, ‘ ' , o 292

THE ANNENBERG SCHOOL OF COMMUNICATIONS

o o ) » University Park. \
at the University of Southern California Los Angeles. California 90007 ‘
Dear Parents; : ' ) : .

I am writing to ask:-that you and your child participate in a research project
- which we are conducting for NBC. The project will provide them with information on

'NBC will use the *information to improve their programming, and we may publish the
information in professional journals, The administrator of your child's school ‘is .
jnterested in the project and has allowed us to contact you through the. school.

The project looks specifically at progréhming designed either to teach children
about television or to endourage their active participation in the television viewing
experience, The participation programming is broadcast during the "Flintstones Comedy
Show" on Saturday moriing from 8:00 to 9:30AM, so we want to work with children who
have watched the "Flintstones Comedy Show" at’'least twice in ‘the last two months. If
your child has watched this program recently and if you think you might be willing to .
participate in our project, then please read on. ~

= If you and your child agree to participate in the project, this is what will
happens You or another teenage or adult member of your family will attend one meeting -
(about half hour long) to learn how to observe your child watch the "Flintstones .
Comedy Show" and to write down what he or she does. You will also learn how to
complete a questidmmdire yourself and<how to interview youtr. child, ' You or the other
family member will then observe your thild watch the Flintstones on ‘Saturday mornings-
Then you will interview the child-and complete an observér questionnaire for yourself,
Finally, you will return all of the information to-me, All of this will take about .
two hours to complete. -As a token of appreciationm, you will receive a gift of $10 for

your help. S R

. If you-are unable to attend one of the training meetings,- but still wish to |
participate, we can mail the instructions and materials. to you. If you prefer this,
indicate so on your consent form (the attached page) by checking the box 4t the ‘bottom
of the form marked "MAIL M@TERIALS." Soon after you receive the materials, one of the
researchef%'for this project will contact you én the telephone to make certain all
the instructions are clear, and answer any questions you might "have, . f

In our experience children and adults enjoy this kind of project and usually learn
something from it. Thére are no known bad effects. 1f ] however, a f&mily should not

want to finish the project, we would certainly agree to 'that. We keep all information
from individuals and families anonymous and confidential, ;

L4 +

ﬁe think that this project is worthwhile. It should be informative and fun, and
it will help NBC to improve its children's programming. If you shouldywant to know '
. more about it, please feel free to read the detailed description on file in the

administrator's office or to call me or the research assistants, g }

If you are willing to participate, please £i11 out and si e enclosed permission

imee Dorr, Ph.D. - " Cathy Doubleday, Peter Kovaric, Dale Kunkel
‘Project Director | Graduate Student Research Assistants
‘743—2255 - .' 743-7406 ext. 36
¥ . ‘ \
| ‘o D

¢

 pemepera
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_This is to certify that I ‘/ , agree that my child
and I or another teenage-otr adult member of my family will participate in the research
project "Evaluation of Prosocial Television Programming for Children —- At Home Viewirg
Project." The research is under the supervision of Dr. Aimee Dorr, a faculty member
at the Annenberg School of Communications at the University of Southern California.
The research‘*project has been fully éxplained to me, and I understand that it will Y
involve the following special procedures:

v

v

v

¢ .
% My child-will watch the "Flintstones Comedys.Show" home on
Saturday morning. . '

.

- * I or another teenage or adult member of my family will observe my
. child at. this time and write down what she or he does. .
. . ] o
- { ¢
* I or the teenage or adult member of my family will then interview
+ . my child and also answer some questions about my ﬁ?ild. ,

* I or the teenage or adult member of my family who does this wérk will
attend a training session conducted by Dr. Dorr or one of her research
assistants before th%,research~begins

OR

o -
.

The instructions and materials for the project will be mailed to me Ly ﬁ@;

and Dr. Dorr or one.of her research assistants will coptact me on .

the telephone to make certain I understand the procedures involved.

- ’ v * —<a -
% I will return all information gathered at home to Dr. Dorr. R
* There are no known bad effects of this research. My family will o

probably enjoy it and may learn something.

v
.

* We may withdraw from the project atcany time. -0
) » 4 '

* All questions I have will”be answered by Dr. Dorr or her research
assistants : ‘ » . .
. - - W oo Lt
* . All information from my child and family will be kept confidential ca e
and anonymous . -

* The information from the project wiil be used by NBC to improve its
programming for children and may be used by the researchers for scientific
. . reports o . ~ : .
* OQur family will receive a gift of $10 as a small thank you. . -
. : .

c

CHECK ONE: ~

-,

[ /] I will attend the traiﬁingomeeting.' -

7

/~7 Mail me the materials.

&

% .
- _ . - PARENT'S SIGNATURE : DATE

Q T e 31 e ,

‘ ; . e .
ERICarLine appress ‘ S - A

[ T . - CHILD'S AGE CHILD'S SEX TELEPHONE NUMBER

e e . . ™ -

f
:
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THE ANNENBERG SCHOOL OF COMMUNICATIONS

i ] University Park,
arthe University of Southern Califomia Los Angeles, Calffornia 90007
S~ ™ - N . . .
o L N Project Description @
. Evaluation of Prosocial Television Programming i
N . for Children .
At Home Viewing Project . .

We are teachers and researchers at the Annénberg School Bf Communications at USC.
We are interested in evaluating some children's television programming now being broad-
cast on Saturday morning by NBC. Children and family members who participate will be
asked their opinions of programming designed to¢ teach them about television and to
éncourage children's active involvement in viewing? In addition, children's reactions
to some programming will be observed’while they are watching it at ‘home on Saturday
morning. The results of odr study will be used by NBC in the development of improved
children's programming for_next year. They may also be published by us in professional
journals,

. 2
- 3
4

Children who participate in the project will ‘be observed by a teenage or adult
member of their family while watching the "Flintstones Comedy Show" on televisiop-4 ‘
30 AM

their homes. The program is 1} hours in length, and is broadcast from 8:00 to
on Saturday mornings. = - “e

Family "observers" will meet together with Dr. Dorr or one of her research ,
assistants before the first home observations are done. At this time, family "observers"
will be taught any special procélures ‘for writing down what théir children do during
the time the "Flintstones Comedy Show'" is on the air, answering some questions about the
child; and writing down the child's answers to some questions. Procedures for returning )
this information to Dr. Dory will also be dxplained. If observers are unable to attend
a training meeting, the materials will be sent home and followed by a telephone ‘call
from Dr. Dorr. or one of her research assistants to insure all -instructions are clear.

- As far as we know, participating in this research project should be fun for the -
family. Almost every child we have ever worked with has enjoyed sharing opinions gbout
television, and children usually learn somethirg about themselves when they do. °"Adults,
and older brothers or sisters-who participate in tHe project should learn something
about themselves, too, as well as a little about how socia%&fcience research is done.

Y . P !

In order to make suré€ this is a pleasant experienge for the family, we will do the’ °
following things: 1) only work wifh a family if we have permission to do so,%2) tell o
‘each family that they can stop participating at any time, 3) tell each family how thedr -
participation will help us, and 4) answer any questions that the family may.have about
what we are QOing( . ' ' , - o

< ~

In all of the work w& do, we will only be talking about children and families'as .
a group. We will never- identify ipdividuals. Moreover, all of our recotds will be kept
.in such a way that no one will know what any particular member of a familyphas said or
written.  This is to insure the family's,privacy, and because we are only concerned wgfh
what children and adults say ‘as grougs. ' :

At the ‘conclusion of ‘the project a monetary gift will be given to, each family or
. to the Oneonta PTA should the family so choose ds a small thank you. If anyone wants to
i~ talk about the project, they are invited to call one of us at the numbers listed below.

. -
> ’

‘ Afmee Dorr . Peter Kovaric, Dale Kunkel, or Cathy Doubleday
' O _.iate Professor . -Graduate Student Research Assistants ’ ‘
+ ERIC et Direstor - 743-7406 ext. 36 315 -

v . e . . [ R ot
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THE ANNENBERG SCHOOL OF COMMUNICATIONS

, . -  University Park.
at the University of Southern California : _ Los Angeles, Callfornia 90007
. ° — . :
Dear Parents: .

. < : . ..

Thank you for your willingness to participate in the research project
we ares conducting for NBC. As you know, this project examines children's -
responses to segments within the “"Flintstones Comedy Show" broadcast on
Saturday mornings from 8:00 to 9:30 AM on channel 4, :

All the materials necessary to participate in the project are enclosed,
.and you should find them easy to understand., Here's what we would l}ke
you to do:

1. Read Ehe Directions for At-Home Observation. ' .

2. Briefly review the_Activity Sheet, Child Questionnaire,
. and Observer Questionnaire. .

hed -

3., Jot down any questions you have about these materials, or
“any items you don't understand.

4, A few days after you've received-this package, one .of

the researchers working on this project will contact you

on the telephone to answer any questions you might have

and make sure you understand the basic procedures. .

5. On the next Saturday after we tontact you on the
telephone, watch the "Flint'stones Comedy Show'" with .

~ your child from 8:00-9:30 AM, filling out the "

Activity Sheet during the program. : )

6. Immediately after the program, ask your child ther
questions from the Child Questionnaire and Interview
. Form. Afterwards, complete the Observer Questionnaire
\ yourself. .
7. Return the completed Activity Sheet, Child Questionnaire
- and Interview, and Observer Questionnaire by placing them
in the large pre-addressed énvelope and sending it back
to school %ith your child., *.

;11 of thi*-will only take about tWwo hqurs of your time to compiete. As a
token of appreciation, we will Send you a gift of $10 when we receive your
completed forms. o

We think that this pro?%ct is worthwhile, It should be informative and -
fun, and it will help NBC to improve its children's programming. Thank#you
for your cooperation. . . ‘ ) ’

[}

o

Cathy Doubleday, Peter Kovaric, Dale Kupkel
Project Director Graduate Student Reseatrch Assistants
(213) 743-2255 : (213) 743-7406 ext, 36
{ . . t

! o 320 . « . /

£
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/ 2 - M
DIRECTIONS FOR AT~HOME OBSERVATION ° } ¢
ANNENBERG--USC AND NBC PROJECT

- L X ) ' ) .
INTRODUCTION -
; . . - . > . ‘ . -

This research broject'is designed to obtain informatioh about children's

responses to NBC progrng}ng on Saturday mornings’ from 8:00-9:30. This programming

Comedy Show, commercials, public service announcements,

includes The Flintstone
. : h — .
Ask NBC News, and Play-Alongs. Play-Alongs are programming which suggests activities

that children can participate in while they watch, or in some cases wiien they are
not watching. The research is primarily focused on the Play-Alongs and the ways in

i

which chiidren respond tb them, ' ) '
- . il
The information we want can be gathered by parents, or by teenage or older -

brodhers or sisters, or other adult famlly members. “-One of these people will observe

children watchlng The Flintstones ComegXVShow at home and write down. the observations

i on the forms provided on twd Saturdays in February. After wrltlng down the obser-
vations for the second Saturday, tﬂiazzserver will interview the child and fill out

a short questionnaire for the child another short questionna}re‘for herself or

himself. ‘ . .

r

OBSERVATION INSTRUCTIONS - - - -

€

You (the observer) should turn on channel 4 at '8:00 (or a few minutes before) if
it is not already on. If the television is already on and tined to another channel
.you should change the channel to channel 4.“’You should make gome remark like, "I'd
like to havezzhg Fliftstones on this morning" when turning onfthe program. Try to

haVe the child watth at least the first five minutes of The Flintstones., Afte; that’,

let the child change the ﬁbannel or’ leave the room‘if he or she wants to. But be .

) ready to start observing again if the ch+ld starts watching The Flintstones againd.

The observer shonld Jhsitiqn himself or herself sa that'both the ehild and the i
: . : o — ?
television screen are visible, and should try not to make the child self-conscious

- about being obseréed. If the child should ask, or It is appropriate before the

.+ observation period:begins, the observer should tell the child that she or he,is doing

«o - a job _for peppie at USC and NBC who Awant’ to find out ‘what kids)do when they watch

< .

teleVi.Siono ’ - : ' - L]

.
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. . T db§ervation . / o
. ) . " Page .2 o ‘

N ¢
.t A hY
. . -
3

14 \ - .n .
Here is how to use the observation form. The observer identification infdrmation

and the date‘should be filled out in advance at the top of each page. The "Child's
Activity".and "Program Content"” columns are te be filled out while you observe the
child. The "Time/Type of Segnég:" column identifies the programming by time and _
type of segment for instance. 8:00 —- cartoon, 8:35 ~- commercial and so on. It
will help you to know ahead of time what will be on the screen. On page 4 there is
a description of Qhe types of segments which will appear between "8:00 and 9: 30 so

h]
you will understand what. we mean by "Public Service Announcement,") "Cartoon," and

4
1

so on. - , d

i -

The center column is’ for record1ng the Child's Act1v1tz while watching,‘ich
segment, This is. the most important informafion -to write down. On page 5 there is.
a list of the types of act1v1t1eslthat chlldren often engage in while watching
television. Naturally all children are different, so they are likely to-do some of
the things on the list' but not others.  They may also do things which are not on -
. the liste Whegher included on the list or not, you should wiite down whatever the , '
child does while in the room with the telev1s10n. We are interested in what children
do for each type of program content. " So be sure- to writes that*down for each one. .
If the child leaves the room it is not necessary for you to follow him or her) but .
it .is necessary that you renain near the television and ready to observe further

should the child return.

-

g .

. -

[y

The,last column on the right is to record any special characteristic of Program
Content 'which is occuring on the screen whbn an activity is-recorded For 4nstance,
. .~if the Program Type is’a commercial you would write down what the Broduct is and - T
what’ was‘happening in the commercial when_the child responded If the Programmings

- TIype is a cartoon you would write down the name of the cartoon (if possible) and

- ' £y

what was happening in it when the child‘responded

' *

. .

When writing down observations, you should try to be as specific as possible in

describing the child s actions. For instance if the child smiles at something on
.the screen, you should record that the child smiled not that the child liked or

was pleased by what occurred. It is importﬁnt that the actions recorded are actions
“which could be observed by almost any adult *without requiring special knowledge

& .
about the particular child. ‘ ; ¢

. A

"- ‘ . 322 ‘ . >
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Obgervation
. ® . 'Page 3

.

Points to remember for observation:

1, A little bgfore 8:00AM gét the observation sheets' and pen\or

pencil! ready. N o,
" l. ‘ . . L , . ) -
2. Get yourself in a position to see both theschild and the TV.

- . LY
.

3. Turn on The, Flintdtones Comedy Show at 8:00AM on cHannel 4 and!

have the child start watching it. .
t
. - - ° -

After that let the child change the channel or leave the room ‘if

«
Eed
.

he or she wants.

’ v

. I N

-

5. ‘Describe concretely what the child does._ - .

! *

6. Only do this for children 6~11 year; old. If”&odﬂ have more than one

child in this age range, either choose one child for the obserirat’:i:n

.or kegp separateﬁzrds for each of them. . .

L4
. -
. . N

2%
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Product Commercials -

.

- .

“on .

Y

»

Public Service Announcements

.

.

Ask NBQ News —

’

Cartoons -

3

-

Pla§XAlongs -

.
A d

I3
v

)

- messages about. health,

s : e 300
Observation
Page .4 £

. [N “

LEN

Types of Prbgram Segmén&s .

[ v

L}

messag!ﬁ about pfoducfs (usualliffood or toys on.
Saturday morning) usually about 30 seconds long

.
.

8

t safety, sports conditioning
,or rules, or other socially desirable activities, -
usually about 30 seconds to 1 minute- long e .

. o™ .

e g ‘

news stories in simplified form' for children, reported
by regular NBC staff, usually about 1 minute long

0
a . ° ,

humorous animated stories which include thé regular
“"cast" of The Flintstones: Fred, Barney, Wilma,
‘Betty, Bam-Bam, Pebbles, Dino, Frankénstone, Captain
Caveman, the Shmoo, and go oﬁ,_usualf?‘abdﬁt 8 minutes
long ; .

[ *
.

messages about activities which the viewer can engage

in wiilé watching the program, or at some other time,
usuallly about 1 minute long, mostly featuring Flintstones
characters ‘ T

ngphonies'—— classical or sem
illustrated wj
> characters

Lclassical music S
(Mtions by Flintstones

~

Physical Fitness. -- messages apout g§ercisé,'diet,
e " or self-concept

° - 4 -
'Riddles #- messages in yhigh one character asks

s

another.a r ddle \ "4

~ . t . -

Scrambled Faces —-' messages in which a character
- - .~ tries to'rearrange pieces of a .
. scrambled face ih order to -
- identify it .
Finding Worlls -- messages in which shorter words are :
made from the letters of a longer word

- ~

Dancing '-- messages teaching children simple dance steps

- e . ’ 13 ; ' ’ ' )

" Drawing -- messages showing stap<by-step how to draw
a cartoon character

e

/A5J

L]

"How To o o .™ == two part messages in which children,
B * are told (1) to get certain materials -
» - ¥ tagether and later (2) how top use
. them to build something )

;P#;zibi I ' .

é +

S

el
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| . ) Observation
| ) : Page 5 .
s ) / '
* t 4 .
; Types of Children's Activities ) ¢
" ! . " Y
Prbgram related play & speech . : ) oo ‘

N

—— imitating characters' speech or actions
-- playing a game (aloné or with others) related to the actions on the screen <« |

—-—. doing what a character tells them to do

* - talking'to a character ‘ . , . ’ ’ .
J : . .
-— talking about a character or situation or idea (either td self or other)
— asking questions absut what.is happening on the screen
- ‘ -
—= dancing or body movement to music, song, or jingle
-~ participating in jokes; contests or games occuring on the screen
-— performing some\hctivity like that a child has seen on TV
‘ ‘ k!
- . N .'\'\. - |
Other program—relatedAéstivities ; “ -
' - : v .
—— chafiging the channel ' < p
- laughingiéé Eomethiﬁg on the screen
~— leaving ‘the. room . -
—-/ turning away from the program . . »
Non-program-related play and speech . - . .
- ~ / . o .
) —- playing with a toy or toys not related to program ‘ ~ .,
[ * - - -
—— playing with another person (with or without toys) in a way not related -
to the program ,
—- talking to another person about something not related to the program
Other non-program related activities Lt .. ' P
\ ’ . !
-~ eating - ? . \ )
3 " == leéaying the room to do something else . : e
P -~ ! *
! . PR

REMEMBER: These aré just CENERAL TYPES of activities to give you an idea « f what
_to-look for. When you write down what the child does, be SPECIJIC  ~
in your description; For instance, if the child talks to a chiracter,
(. write down what the child says (''Watch out, Fﬁed"), not just taat he or
’ she talked, - ,

. \ o ’ s y
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Activity.Shégt Used by Family Observers
'For Home Observatiion of Childten's
' Viewing of Play Alengs
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SCHILD'S NAME
o

A
L

CHILD'S AGE

~

" BOY/GIRL

DATE __,
1

v

’

OBSERVER'S NAME

) OBSERVER'S RELATIONSHIP TO CHILD

v

ACTIVITY SHEET

L4

Approximate [ Type of
. Time Segment

v

_ Child's Actdvity

Program Content

8:00AM ﬂ_‘—

.8:02 ¥ . . cartoon .
: (Flintstone Family
Adventure) |

%

- . .

8:13 - Play Along )
(Riddle) .

Lo S

»”

N~

® " ’
S

A\ .
2%0;
323 ,
. &
. .
, .
° °
- ‘ .
"
. .
\ [ (4
'.
5
\
. LY . ,
® o
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\

pproximate [, Type of

© -Time Segment
" 8:15 '~ Play Along
« (Scrambled Faces)

- i (—' LY A . »
8:16 - Cartoon
(Dino, Bamm Bamm & o
Pebbles -~ Part I) .
&am*%%; * .
ST, N

8:21 .~ Commercials,

" T

LS

* 8:22 -, Cartoon , *
. (D%Mno, Bamm’ Bamm &
Pebbles ~-- Part 'II)

. N R
- . v
.
2
. 2
. -
¢ -
.(
4 -
.
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Chilqb's Activityj:ii - Program Cont_ent.“ b
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- . - ACTIVITY SHEET —- Page 3 . : :
S . 4 ; .
o
) - . P A‘
S R . , . ’ . |
Approximate /. Type of | AN . Child's Activity . Program Content |

Time Segment e - ' . ‘ ; -
‘ EY . ] i - |
8:25 = Play Along ! .
(Symphony) o o . e .
- 3 o ' .
» “ , ., ,,/., ’ ) g
i * \ . R ® ‘
.+ 8:26 - Play Along 2 .
: (Rigfje), . -
. ) . . o
P ’ g ‘
) .,1 -t . - 4 -
¢ N L4 . [ Tt
. 332,
8:27, - PlayyAlong . ~ . .
(How to . . . == Part I) R ~
+ ' - f oy v
33:, .7 Z '
l.! - 1] " i -
; , : J
i ‘i. i
\ . . ! ’5 .
| . - N . . °
R t P L
- 8:28 ~ Comnfercials ’ *
‘ e / . v . é. ..
;g. l} ‘9 * ’~ N
1 - Y X ‘ . .
; i a : A [N
f; " -“' ’ 47

¢ = .
_‘_.——L——-‘-—_P_--"F_# . .




-

'
O
o
[2a]
>

L e

»

.

Approximate / Type of " 7
Time Segment

Child 's "Activity

Program Content’

8:29 ~ Public Service
Announcement
Introduction

(Sports)

8:30 - Public Serviée
Announcement
Completion
; (Sports)

.
1 .

. i oy v

I’ Announcement
. Station Break ‘

’

.

8:32° =~ Commerciais

. "
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¢ oy
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Approximate / Type of
Time

ACTIVITY SHEET —- Page 5 :
. ~
r“ . ) * " B :
Child's Activity- Program Content
Segment i .
T <
8:33 - Cartoon . <
(The Frankenstones) \ . ) ] »
) ¢ ¥ , ‘ . , » -
'! L) . M - ‘.
e
- / , - ) N . &
. , ,
\ : R
. 8:44

~ Play Along

/. K
f W
. - —— N °
d - -o s ’ -
- . N . , ' o4
, (Howto .. . -- Part 2) . T . ‘
. . N
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8:45 - Commercials - - ) ) O s
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Q< - S
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/ . ) . ’
8:46 - Cartoon ‘ ' -
(Bedrock Cops) . Y
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° & 4 t
™ . /
pproximate / Type of Child's Activity® ° Program Content
Time Segment . —
4 R ~ é
8:54° - Play Along A
(Finding Words) - / i -
* . — . -
] . ‘
Ny Y ~
. * ~ar N
s 1 .- _ o ——— = ot ~ \
W \ ) o
»1 1\ - - ?
f ? .
. S h .
8:55 '~ Play Along L .
' (Physical Fitness) ' ) ‘
i . - s . - ""X . ; .
i ° ~
! l’ . ' . .
. ) | ’
. . a - . '
~ = « N ) . N .
. , k, ~ \ )
r . . o - [\ s = » i
2 B ) A « ° %J“b » °
.o : ) ' . & s
8:56 -~ Commercials : . i “ -
" N \ « 5 Oy . A Q."
& ! . s ‘ o * o ° N 4 :
. ) . . .. <o)
‘ . " ‘ . N .
' ' ' ~ - }' » — -
8:58 - - Agk NBC News —- @ ‘ L
-~ ‘ Igtroduction : . : )
» . : < \ e T i
, - ]
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ACTIVITY SHEET — Page 7-

i

Approximate / Type oli
- Time ‘)/,Segment

#
‘. 8:59. - Ask NBC News -~
+ Completion
P (4
" 9:00 - Public Service

Announcement

t

-
k)

~ .
¢

¢
9:01 - Station Break

«
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Apprt?ximate/ Type of ) -7 . Child's Activity I Program Content
! Time _ Segment . -
19 . k] . .
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; . . \
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Child's Activity

> 9 - | o
) . '
Approximate f Type of © ‘
Time Segment
¢ 9:27 - Credits
‘ 9:28° - Public Service
Announceme
' Introductio
{ (Sports) ° N
' . “Commercial
9:29 - Public Service, )
Announcement
Completion
. (Sports)
9:30 -~ Public Serv‘ice
Announcement
g /o

End of The Flintstones
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CHILD'S NAME ) OBSERVER'S NAME

t .
DATE ’ RELATIONSHIP TO CHILD

-

1 ‘e

‘9

( CHILD QUESTIONNAIRE & INTERVIEW FORM

.OBSERVER DIRECTIONS

Beford watching The Flintstones Comedy Show, fill in the requested information

at the top of each page of this form. Immediately after the completion of the
program, take the child aside and read the following questions, circling or writing

down the child's responses where appropriate. You'll notice that most of the

/7
questlonnaire is a series of questions about each of the types of Play-Alongs you 're

| -

asking about, then ask all questions about it. If the Chlld doesn't remember it,

skip to the next type of Play-Aldng, which w1ll be on the next page. Directiopj/gpr

. .
. skipping ‘and for what to- write down are included in parentheses.

Begin interview by saying .to the child: .

.
’

(child's name) 3 I have some questlons that some people want me to ask

you, Theyfre about the program you just saw, The Flintstones. Most of the questions

Q’ .
you can answer with just a "YES" or "NO," so it'll just take a few minutes to dnswer

P ‘ .
¥
them. Let's do it right now while the program's still fresh in your mind, 0.K.? ‘.
X ' t
. 'w -«
L2300
h. (i
-, \
o . , ¥
’ ’ ~ -
. . /.
( b\)‘ S 319 . ',
*ERIC | : .
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e
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L CHILD'S NAME '

GENERAL QUESTIONS
’ . A}

1. Did you 1iké or not like The Flintstones?

|3

LIKE NOT LIKE (NOT SURE)

. 2.  (ask, using appropriate words:) )
Did you LIKE/NOT LIKE it a little or a lot?

A LITTLE -~ A LOT

< .

) P s et o e e - - a ' . -
e

, LIKE NOT LIKE (NOT SURE)
N .

4, ( Ask, using appropriate words: )

) Did you LIKE/NOT LIKE them a little or a lot?
» S o .' / I
A LITTLE - A LOT

'- ) /

- —— . h " !
)

‘ .
» .

L]

L N

3/. 0.K., now think a little bit about the commercials for good, and games you

saw duriné The Flintstones. Did you like the commercials or not like them?

3
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CHILD'S. NAME K . Page 3 - T
PR . A . . ) . - . . . .
: \ , ﬂl © s ‘ i N . ]
. T SCRAMBLED FACES R N
; l '; * ‘I

1. Do you remember- that part in The‘FlinGstoﬁes where a mixed up face came on the
! scréen and you were supposed to figure out  who it was?
( ) ’ . .

. - *
YES (go to 3) . NO (go to 2)

.
LY

. -
\ - ’

R : - '/l
2. ~ Remember, there was.a picture of face that was all in pieces, and tggy put it
together aalittle at a time to see if you §puld,guess who it was?/‘ emember that?

4 .

* YES (go to 3) ' NO (go to next page; Riddles) ?

3. Who was it? (Write down the child"s éhéwer) : o, Y
®’ . -
\

4, Did you like that mixed up face part of The Flintstones or not like it?

4

: LiKE NOT LIKE . . (NOT SURE) .
o - s S5, (Aask, using!épppopriate words:) . ) !
Did you LIKE/NOT LIKE it a little or & lot?” ~ o -t
k ) Little Lot
] © ™~ A LITTLE. . A LOT B -

¢ - - 4 *

. ~Y .
6. 0.K., now thinking about the mixed up fdce part.of The Flintstones, would you say.
they showed {& tp you too fast, about” the right speed, or Foo‘slow?
a v - - .
+ TOQ FAST 3IGHT'SPEED ) TOO SLOW_ °

. 7., Have yau dong anything like figuring out who a mixed up face is when you're not
- wagching TV? ' Y .
N . . . :

N ‘ , YES . - NO
) , Did these mixed up face things on The Flintstones give you any idea for other
things to do? . i ot

o

XY

.

s.

'

; YES, (g6 to 9) NO (go te 10)

9, What kinds of things? (Write down child's answer)

v ° 4

%

. 10, How much would you like to do more stuff like figuring out who a mixed_ﬁp'facé
> 1s.;q_§ither on TV or some place else —— a.lot, a-little, or not at all? .
A LOT A LITTLE NOT AT ALL

’ .
.

-

' , p R v . A
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CHILD'S NAME Page 4 1
* =
o7 RIDDLES,
1. Do you remember the parts in The Flintstones where somebody asks a riddle?
YES (go to 3) . NO (go to 2) : -
« e -
2. Remember, somebody asks a tricky question where the answer is sort of a joke?
Do you remember that? ’ .
- YES (go to’'3) fNQ (go to next page, Symphon
LY : H ' s 9‘ * -
'3, What were some of 'the riddles about? (Write down child's answeg;)°
‘ ~ 2 °

6.

9.

10.

e

. L
. Did you like that riddle part of the program, or not like it?

LIKE -NOT LIKE (NOT SURE) ®
L4 % w Y
(Ask, using apprepriate words:) ) .
Did you LIKE/NOT LIKE it a little, or a lot7 . -
A LITTLE . A LOT -

!

Th1nk about _that riddie part of the ‘program -- do.you thlnk they showed it to you
too fast, about the right speed or too slow?

' TOO FAST RIGHT SPEED .

TOO SLOW

Have you ever done anything like solving riddles when you're not watching
TV -- at school, at home, or some place else?

YES . No o '
( .
Did these riddles give??du any” idea for other things to do? .

YES (go to 9) NO (go to 10) . '

What kinds of things? (Write down chila's answer.) _
' . . -

.

-4 .
How much would you like to do more stuff like figuripg-out riddles -- either on
BV or some. place else ---a lot, a little, or not at all, . .

A LOT A LITTLE ‘ NOT AT ALL

of

-
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- X . °
. ::’3 ( -
I oy SYMPHONY
dw, N —_
: TR . C
1, Do you remember the part in The Flintstones where some of the chacters play
insgrumqpts'like in an orchestra? . '
. .
YES (go to 3) NO (go .to 2) )
- , . - . . . . <

» ~ . I

2. TRemember there are a bunch of Flintstones characters and they played music on
some instruments? - ’

~

1

- ) YES (go to 3) ¢ NO (go to next page, How to)
3., Did you like that music part of the Flintstones, or not like 1t?
\ij LIKE NOT LIKE ' (NOT SURE)

4, (Ask, using appropriate words: : ]

\ Did you LIKE/NOT LIKE it a little or a lot? j:;
. v N
A LITTLE A LOT . .
+ 5. Think about that part wherfe The Flintstones characters play music == do you
' think they showed it to you too fast, about the right gpeed, or too slow?
» ‘ n .

TOO FAST *  RIGHT SPEED TOO SLOW

J

~ w

. 6. Héve.you ever listened to the kind of music Fred and his friénds played before --
either here at home, at schoq}, or somewhere else?

» L)

®

YES NO

¢ .

. 7. Did this part of the program with the characters playihg music give you any
idea for other things to do?

’

- ' YES (go to B) NO (go to 9)

" What kinds of things? .(Write down child's answer.) s

9. How much would you like to find out, about or listen to more music like -the kind '
Fred and his -friends were playing --' 4 lot, a little, or mot at all? *

3

: © ALOT A LITTLE NOT AT ALL O S

" .
: "~
.
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3. What did they show you how to make?” (Write down child's response) °
- M i
4., Did you like that part of- the program or not like it?
4 LIKE NOT LIKE (NOT SURE)
5, ?Ask, using appropriate ;oéds:) #
Did you LIKEfNOT LIKE it a little or a lot?
=~ A LITTLE A LOT
‘
6. Did you think that when they told you what tHings’you needed to get they told you
too fast, about the right speed, or too slow?
TOG FAST RIGHT SPEED TOO SLOWy '
¢ [y . .
7. Do you think that when they told you how tojgake something they/zsld you
too fast; about the right dpeed, or too slow? .,
TOO FAST RIGHT SPEED TOO SLOW -
- 8, When }hey ‘told §0u the things you needed tb make something, could you get *~ '
them all? :
YES (go to 10) NO (go to 9)
9. Whanouldn't you get? "(Write down child's answer,) -
. . / : . “
10. Have you ever made something like the things they showed you on The Flintstones --
either here at home, at schoocl, or someplace else? ®
YES NO ' . .-
&
( ®
v 11. Did this part' of the show where you were taught how to make something give you any
ideas for other things to do? <
) YES (go to 12) NO (go to 13) , ~
12. (Write down child's “answer.)

D'S NAME . . . .

: N Hou TO

Do~you remenber the payt in The Flintstones where one of the characters tells
you how to make somepfiing? First, they tell you what kinds of things you'll
need, then a little later they tell you how to make something. Do you remember
that part?

\ -«

Remembery first somebody comes on and tells you to go get some things and that
later they'll show you how to make something with them. Then later they show-
you. Do you remember that? :

" YES (go to 3) NO (go to 2)

- -

" YES (go to 3) NO (go to next page, Pinding HbrdS)

What k}pds of things?
N .

-
” 4

.

a2

. L
13. How much would you like to make more things likezphey showed on The FI%gtstones? —

" N.B,:

@ lot, a little, or not at all?

T A.LOT . yzﬁ/nsk

-

NOT AT ALL_ .

This page has been photo reduced for this report,

-' .
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CHILD'S WAME __ - ’ Page 7 3’20“
e ‘ FINDING WORDS
LA ‘ . . . 5 - ‘ ’

1. Do you remegber the part in The Flintstones where they gave you a word and asked

/ you how many other words you can make using the letters? o '

" b -
\>‘$\ YES (go to 3) NO (go to 2) ] x

2.  Rémember, they gave you a Jlong word and asked you to figuré‘oﬁf what smaller .

words you can make by usiég the letters of the longer words? Do you remember that?

YES (go to 3) NO (go to next page,Physical Fitness)
3. What was the word? (Write down child's answer.) ' ”
\ . .
- A v -
o . A= . R

4. Did you like *that part where you gt to make new words, or no “Like it?
LIKE NOT LIKE  »  (NOT SUREY
5. (Ask, vsing appropriate words;) X
. Did you LIKE/NOT LIKE it a little, or ‘a lot?
. A LITTLE , A LOT '
@

‘ . T !

6. This part of the program -- figuring out new words -~- did they show it to you
////' too fast, about the right speed, or tQo slow? @

[y . \ ' ‘
' 7. Have you done a ytging/iike figuring out new words at sghetime when you're}not‘
‘.. watching-TV ~--"either at hbme, at scbool, or somewhere else&

. [4

' \ v
\ _ YES NO ¢
: » . .

8  Did figuring oﬁt the new words give you an& jdeas for other things to do%

™00 FAST | . RIGHT SPEED » TOO SLOW :

-

YES (go to 9) NOo (go to 10) } ' ]

9.  What kinds of things? (Write dowﬁ‘child's answer.) . .

v

4 - - ’
. ” ’ ‘. . . - " ¢ ‘ } .
NERU . . .
10. How much would you 1ike to do more things iike making new words out of the letters
of a big word -- a lot, a little, or not at all? - ] '
A LOT £ LITTLE NOT AT ALL .~ - .
. - N4 '
i “ _
L)Y ) - ! 'S
- » T~
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CHILD'S NAME Page 8
9 ,
. - ' PHYSICAL FITNESS . T :
1. Do you remember the part of The Flintstones where oné of the characters L
() sometimes Rock La Lanne -- tells you about an exercise you can do?
[ 4 1 ~
YES (go to 3) NO (go'to 2) .t *
2. Remember, one of the Flintstones characters comes on and tells u. how to do ?
_exercise or how t6 keep your body in good shape? Remember that? N
. . . .. “,:,
ﬁ* YES (go to 3) "NO (go to next page, Dance) X . ‘
3. Could you tell me or show me That tre exercise is? (Write down what chilg éays .
‘ - or does%) . . -
b d a
® . v
4, Did you like that part of the prdgran with the exercise,” or not like it? .
.< M N A} )
LIKE " NOT LIKE ) (NOT SURE) - e . .
) 5.+ (Ask, using appropriate words:)
Did you LIKE/\OiT LIKE, it a little, ‘or 2 lot?
\ ] . e —_—
A LITTLE A LOT R ;o
6. This part of the program -- the part about doing exercises ——/d.ld they show it.
L : tc ycu too fast, about the right speed, or too SlOm.
’ . L8 TOO FAST RIGKHT SPEED T00 SLOW
| - s .
7. Have you done any exercises on your own like those they show ydu on Fllntstones -
either at home, at school, or somewhere else? l\/ :
‘ . N : ' +
YES NO > i S -
8. Did seeing those exercises on The F'lintstones'.give you any ideas for other
things to do? 0
L 4
o, - YES (go‘tc/9) NC (go to 10) . )
¢ - -
9/. What kinds of things? (Write down child's answer.) -
) . ’ * ! ‘ ” 4 ‘[o\ - D
o - , ‘
10. How much would you like to do more t‘ungs like the exercises you saw on The
Flintstones — a lot, a&_ttle, or not at all? i
; ' ' ) . -
| i A LOT A LITTLE NOT AT ALL f
i . H
. 4




' * a lot, a-litse, or not at all?

i

A LOT A LITTLE: NOT AT ALL
- - = ° . 1
- -, i
- % . —‘ -
) . . ,

. Co . . RS Jes
CHILD'S NAME 2 >, . feeed *v
) . - . ;\ - ., .
A}
. ] DANCE . P
1. - Do you remember the part ony»ﬂ.intstonesm'here some of the characters showed '
how to do a.dance? : : : '
. N : il -, ®
YES (go to 3) NO (go to 2) ., » - k.
i - - e
. . ~ . . . -~ R . O
2. Remember, there's a dance with a Flintstones name that a Flimtstones persod does & -
. and they give directigns how to do it? Remember that? - = : f .
. : ¢ ':’l B R
YES (go to 3) NO (go to next page, Drawing) . r
3. Could you tell me what the name of the dance was, or s‘ho°w')me how to do it? :
‘ (Write down what child says or does.) : .
® , Lo .
» . ¢ .
~ . ., ' - A} - ’X
4. Did vou like that part of the show with the dancing, or not like it?’ .
LIKE NOT LIKE  (NOT SURE) .- ) e
. - . o>
© 5, (4sk, using appropriate words?) ' . )
-+ pid you LIKE/NOT LIKE it a little, or'a lot? e
: Y - . s e > E-4
A LITTLE ° A LOT
6. Think about this,part of the program -+ where éhey show how to do a dance 4 do. ¥
they show.it to you too fast, about the right speed, or too slow? ’ ‘@
v ’ :
TOO FAST . RIGHT SPEED... TOO SLOW - 2 -
’ ’ . -
7. Have you done any, dancing on your own like what they showed”’on The Flintstones --
but not whike you're watching TV? T - S
YES " NO ) ' ,' : e
. v * . ‘- - / N i
"8, Did t§§ncing you saw on The Flintstones give you a&ay iéeas_ for other things.to do?
T, - . .\ YEs (go to 9) NO (go to 10). 1 , he
, .-f._’ ;f‘}Jhat kinds of things? (Write’ down child's answer.) = .
- . [N N
% " | . .
! ’ ’ g . > . ’ ! . i
16 . How much would you.like to do more.things like the ddncing you say on The Flintstonw-

n
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CHILD'S NAME \), _ : s Page 10 e

"‘lo

-
.

—

g2

7

e . DRAWING

\.. . = N .
Do you rémember the part on The Fllntstones where one of the characters showed

how you can &raw different things? )

[

YES (go to»3) NO (go‘to 2)

v

L4 -

Remember, one of the characters took some shapes or something and showed you how
to use them in drawing things like cartoons?  Remember that?

. YES (go to 3y ~ No(go to next page, Finishing Up) - -

-

.

Could you tell me‘something about what they drew? (Write &nﬂlkhild's,ansWer)A

Did you like that part of the program, or not like it? - .
LIKE.  NOT LIKE (NOT SURE)
. . P
(Ask, using approprlate words:) .

Did you LIKE}VOT LIKE.it a little or a lot’

L2 A

. ~
What about that part of the program -~ showing how to draw things -- did they show 1t
to you too fast, about the right speed, .or too slow? .

EaE
e - A

TOO FAST RIGHT SPEED - TOO SUOW

: A LITTLE A LOT

e
L)
~ 4

Did you have thlngs to draw with nearby when that part of the program came on?

Fl

_  YES (go to 9) NO (go to 8) - *&a—~#/<~ ‘ l —

* 4

What "things &idn't you have, or couldn't you,get? (Write down's child's answer:)

. . o - . A h \ o \\’ -~
> ° & + £
9, HRave you dxawn anything on your own like what you have seen on The Flintstones? e
. ) . .
: YES’ . NO ' , . .
-] - 3 \ N - ¢ 4
N 18, Did the part about drawing on the Fllntstones give you any 1deas for other thlngs . \
., to do. . Co L, St ) S
| YES (go to ll)'.' - No (go to 12) L ’%j
. 11.. What kinds of‘things? (Write dowh child's answer) - B - . . 3
"12, How much would you lrke to do more things llke the drawing you saw&gn'Qhe s
Flintstones-— a lot, a little \of not at-all? : T,
A L(.)T. - } LIT’I‘LE 3 ‘NOT éT ALL’". 357 ) A
. o ' * . S ’ o
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CAILD'S NAME . Page 11 324°
» Ve
., h N
: L .. FINISEING UP
., > U
-~ t, The parts of The Flinfstones that we've been talking about -- what would you call.
th’e{ Can you give :them a name? . -
. N T~ N 4 .
(Wtite down name, if any, then go to 3. If child hzs no idea, "go to 2.) ~
]
. L l
' -~
. 2. Well, would yot call them comme'i{‘ﬁals, cartoons, news, games to play, or something
) ‘else? “ : ’
: s -~ ~ ‘ . “ - N
S ‘COMMERCIAL9».®  CARTOONS ° NEWS GAMES _ SOMETHING ELSE
3. Th{ﬁki:‘. zbout the whole Flintstone# show, the cartoons, the ¢ommercials znd the  »
—_ sarts we've teen talking about -- like rid¥les, dancing, and drawing -- which do
” you like pest -- ca2rtooms, commercizls, or the other parts? "~
<
. ' /
. . -
¥ . ~ - '
‘ o .
. ~ - -
. : : ‘ "
e ot - ‘ 3
- " ° N - \
. 14t about- second best? (Give cthar two choices -- wrice down apswer.)
4, | ¥h R _ ,
. | ’
e . A4 -
5. Have you ever seen on TV, either on-The _F@intstones or onvany other” program, some
things -that tell you about "how to watch Tv," ofhabout "a smart way to watch TV?"
; : -
- . ' '
: YES (go to 6) N0 (Read comment 2t bottom of pege).
/1 - s ' o
6. Can.you tell me what it wds about, or who was in it, or what it tried to tell you
- avour?  (Enceurage child to give you lots of exzmples and write them all”¢own.)
‘}’,-{‘ . .. . i— - e . PO
- ‘ ‘ ‘
, . ~4
[ . W -
. * -
. 0.K., that's all therggpis tO 2sk. THe people I'll give this to are reel happy vou've
sc telpful -- thénk you very such. (Let child g6 play.) —e -
N N v
b . L :
225 THANK YOU FOR GETTING THIS INFORIATION TROM THE CEILD. :
Q ’ ) - : " .
ERIC ' y (
. - - . Vo .
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CHILD'S NAME <" ' OBSERVER'S NAME

DATE C % RELATIONSHIP TO CHILD ’

L . Observer Questionﬁgare _a

3 Now that you have finished observing and iﬁterQiewing the child, there are a few

questions for you to answer.

Circle or write in the appropriate answer.

Before you.

answer the questions £i11 in the keq¥ested information at the top of each page.

o

4
Since school started last SeptemBer, about how often would you' say that the

1. a.
child you observed has watched The Flintstones Cdﬁedx Show on channel 4 on
Saturday mornings? 5 - )
@ . -
a. .Just a few times ’
b. About once-a month ’
¢ » .
, . . c. A,couple of times a month
 ; ° AN s
- ' . d. Almost every week

AY
-

1. b. ‘NOT COUNTING SATURDAY MORNINGS QN KBC (Channel 4),
About how -often ‘would you say thaé‘ﬁhe child you observed has watched
The Flintstones on other channels (such as channel 11 at 8:30AM or

chanhel 13 at 4:00PM) since school started last September? C -
. a. Just a few times S ,
.* b. ‘About oncg a month -
‘ c. A couple of times a-month . .
’ ‘d. ' -

.
i .

Almost every. week

A

. 2. Not jincluding.any activities you observed and.wrote dowh, have you ever noticed

the child you observed talking about the Play*Alongs, either after the prograﬁ

+

.1s over on Saturday‘br at an§ time?

° ] 7 - )
YES ~ - .

¥ N ’

"NO

If “YES," what has he or she talked about?

.
¢

.
.

Other than during the broadcasts you have been observing for this project, “have

you ever noticed the child you observed engaging in the_?laz-Along activities
- <

either after the program is over on Saturday or at any time?
. YES ' L NO
If "YES;" what has the child done?

. + . ,

<
“

[ ]
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4, After observing both the Plaz-Alongs and the child's responses to them, what do you

..think about the Plax-Alongs9 (Circle one response for each of a, b, ¢, d, and e)

a. They are paced , . + . .« toOO fast

« « « o « about right . / .-
L @ : . .“ e o o too s low ’ N
Wormi ™ \ »
, - o o i
- b. They require . . . « . too much attention

w « « o o about the right amount of attention

& e o« o« o« o too little attention

’ s

. They . . . are . . . easily distinguished from commercials
- e

They ... . are not . . . easily distinguished from commercials
d. They . . . are « « « & eas11y d1st1ngu1shed fgxom regular pro%fam content
They « « . arg not . . . easily dlstlnguished from regular program content
e. They require materials children . .. are. . . likely to have nearby

They require materials children . . . are not . . . likely to have nearby

. P
- . o P . .
7’ . . RN . ] ¢
-

5. ‘thw good'an idea do you th1nk it is to include programmlng like the Play-Alongs in ¥

Saturday morning children's programm1ng9 . " ’

.
.
. - , ® .

B. A very good idea
b. A moderately good idea

c. Unsure
d. ~ A moderately bad idea . ‘o
e. A very bad idea ’ . TN

PR , ' ' « e,

6. The Flintstones Comedy Show (not including pro&uct commercials) is 'made up of many -

gegments, ranging from about a minute to eight minutes longl Almost every segment

.

is self-contained; that is, it does not continue throyghout all or a large part of
the program with interruptions only for commercials. Other programs for children

rely on 1onger stories and, don t often use short segments ‘1ike the Play-Alongs and

: 361 - e ' .

news and sports inserts,
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. . e
How good an idea do you think it is to have segmented programs like The Flintstones

Comedz'Show for children?

v

/

a. A very goed idea . . !
b. A moderately good idea

c. Uncertain

d. A moderately bad idea o .

e, A very bad idea

How good an idea do you think it is to have prograhs with longer stories and fewer

segments for children? '

a. A very good idea

b. A moderately ~ood idea
‘ c. Uncertain

d. A moderately bad idea

e. A very bad idea

2
© L4

Y . s
w~. 7. Listed below are,some suggestions that might be made for improving the Play-Alongs.

Circle the letters of all those you agree with. Do not circle the ones you disagree

.

w1th or are unsure about.

' a.’ Present ideas and information more slowly

~ -

b. Present fewer ideas (or less information) in each ?laz-Along

”
c. Repeat ideas or information more

4 / .  d. Make each Plaz—AIong-longer ' ‘? ’

e, Make each Play-Along shorter

- I

£. Group Plaz-Alongs together in oné or a few places 1n the 1% hour

program . X v - T

-~ o

g. Be more sure the materials for the How-To Play-Aloqg_}are
ﬁsavailable to. kids at home '

Py

%
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8. Please use this page to write dow?‘ény comments you may have about the Play-Alongs,

The Flintstones Comedy Show, or aﬁy other NBC programminé for children.
ki ’
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